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INTRODUCTION OF THE MANUAL

Framework
The current manual has been developed in the frame of the two-year project called ALTRA
(http://www.surt.org/altra), which has taken place with the support of the European
Commission’s Daphne II Programme to combat violence against children, young people and
women.
It aims to provide an innovative, gender focused in-prison pilot programme for women who
have suffered gender violence and, separately, for men who have committed violence
against women, as well as to contribute in this field with tools to to use in prison
programmes for the two target groups.
Men’s violence against women is a crime against human rights. It is an extended global
social problem and the most extreme example of the prevailing of power inequalities in
the relationship between women and men. The seriousness of the causes and effects of
violence against women in our society, confirmed by the outcomes of past researches,
made us continue working in this line. Above all because of the damaging consecuences on
women in prison who have had previous experience of gender-based violence and because
of the lack of existing resources for them.
At the same time, we understand that the work with perpetrators of gender-based violence
is very important in order to decrease such a serious and so extended problem. They have
to understand that the entire responsibility for the violent actions lies on the person who
carries them out, and must realise the consequences of their violence and stop terrorizing
and damaging women and their families.
So it was understood that such a project was needed because in several EU countries there
are no in-prison programs for women survivals of gender violence, and programs for men
perpetrators are often lacking or inadequate. This is largely because gender violence
related crime is still considered to be a problem of public security rather than a gendered,
structural problem.
The Daphne II Programme gave us the opportunity to continue working in this line, to
create and test methodologies of programmes on gender-based violence.
The ALTRA project was carried out in co-operation with three international partner
organisations: SURT Women’s Association for Labour Insertion (Catalonia - Spain);
Beratungsstelle im Packhaus (pro familia) (Germany); and MONA Foundation for the Women
of Hungary.
Based on the aforementioned research reports, we found that the proportion of those who
suffered gender-based violence was higher among women in prison than among women in
the general population. In fact, we understand that the violence suffered is an important
factor in their social exclusion process, even before they get convicted by the criminal
justice system (approximately, 80% of women in prison in Catalonia have suffered domestic
violence; in Hungary, among women who were imprisoned for murder or attempted
murder, the proportion of those who have suffered any form of gender-based violence was
86%).
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In spite of that, we also found that the resources to support them in prison, in relation to
consequences of violence, are very scarce or directly absent. The research done in the
frame of the ALTRA project related to the existing in-prison and out-of-prison programmes
on the topic for both target groups in the three participating countries and the findings
about existing in-prison treatment programmes for both target groups implemented in
European Union Member States strongly confirm this situation. In our opinion,
independently of their crime or their sentence, they have the right to support and
assistance like any other women who have suffered gender-based violence.
Besides, the mentioned ALTRA research also showed that not in every EU country do men
convicted of violence against women go to prison, and in countries where they go to prison
the existing programs are very new and being developed. So, because of this situation, it is
necessary to promote their improvement to be able to achieve better results.
The aim of ALTRA project, then, is to contribute to in this field with tools to be used in
prison in programmes for two target groups. However it would not be enough if these new
tools, manuals and results of the research, could not be implemented or have continuity
further on. For this reason it is really necessary and important to involve the penitentiary
institutions of each country. Only if they are involved in the whole process, could we
guarantee the continuity in the future.
In our case, we are closely collaborating with the German, Hungarian and Spanish
penitentiary institutions. Furthermore, they are part of our task force groups, or national
platforms.
Anyway, although our first aim is to achieve the implementation, continuity and
improvement of the programs in Spain, Hungary and, in another way, in Germany, by
means of the research we have found out that many EU countries are not working in this
field either. For this reason, our objective also will be to disseminate our results among
most of EU countries, so this manual will be a key tool to bringing our research and
experience closer to the organizations and penitentiary administrations that have the
intention to better deal with this problem.
Furthermore, the project also has a very important objective that we want to point out: to
contribute to the social visibility of this problem. In fact, women in prison are such a small
part of the penitentiary population, that they are often invisible. It is very difficult to find
penitentiary policies that take into account the gender perspective. Studies about violence
against women in the lives of imprisoned women are very few and rnot well-known, so this
frequent situation of violence is even more invisible. The research we have done, and
other studies, show that violence is one more of the factors that lead women to social
exclusion, and consequently to have more possibilities of criminal behaviours, so it is
absolutely necessary to show it. Only if it is visible will there be possibilities of change by
means of specific policies, programs, etc. If the violence is one of the exclusion factors
that these women are suffering, it is necessary to combat it in order to allow their social
reinsertion after prison. So our responsibility is to take it into account in order to activate
all the resorts to sensitize the society and the penitentiary institutions for the change of
the situation.
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The results of the ALTRA project
The concrete results of the project have been (available at the ALTRA’s website):
•
•
•
•
•
•
•
•

Research report on existing programmes for women who have suffered gender-based
violence and male who have been perpetrators of violence against women in Spain,
Germany and Hungary, inside and outside prison.
Review of in-prison programmes in the EU for both target groups.
Implementation of two pilot programmes for both target groups in Catalonia and
Hungary.
Informed professionals in each country who could continue such therapies in the
future.
Sensitized prison personnel.
A manual for in-prison programmes for both target groups.
Conclusions and recommendations transferable to other countries
Creation of the mechanisms and methodologies to continue in this way in the future.

The proposal of the manual
The current manual intends to be a guide for all these professionals and organizations who,
understanding the seriousness of the problem of gender violence and the lack of resources
in the penitentiary field to deal with it, feel encouraged to implement in-prison
programmes addressed to women who have suffered gender-based violence and to men
who have been perpetrators of violence against women in the prison setting.
The manual has two main parts, derived from the pilot programs developed in Catalonia
and Hungary, as well as from the mentioned research, consulted secondary research and
specialist professional’s assessment.
The two approaches have many common points, but also differences in some aspects that
can fruitfully contribute to the debate and reflections made around this field. Above all
and at the same time, it is expected that this publication could provide useful proposals
for the implementation of new programmes, as well as to impove the existing ones.
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1. GENERAL INTRODUCTION

The following chapter is focused on the presentation of both proposals for tackling gender
violence in prison, but from two different perspectives: from the side of the women who
have suffered gender violence and from the side of the men who have been perpetrators.
As there are very few programmes of this kind running at the present moment in European
Union Member States (Surt et al, 2007), all the information below comes from the
following sources: our own experience from the running of the pilot programmes in prison
in Catalonia (Spain), the experience of 12 years working with men who have been
perpetrators as Alternative Penal Measures and having run during 8 years a program for
violent imprisoned men in Kiel (Germany)1, a platform of experts about gender violence
and prison2, and references about experiences and researches related to this field.
Related to the pilot programmes, on the one hand, one pilot program addressed to women
in prison who had suffered gender violence was developed in the Catalan penitentiary
centre Brians I, from January to October 2007, with 15 women (Surt, 2007).
On the other hand, another pilot program addressed to men in prison who had been
perpetrators was developed in the other Catalan penitentiary centre Quatre Camins, from
April to September 2007. In this case the programme was complementary of the one
already implemented there3, but more focused on a socio-educative dimension (Surt,
2007).

1

Packhaus, Profamilia. See more information in http://www.profamilia.de
See the members in the acknowledgments chapter.
3
In the Spanish penitentiary centres there are two different programmes for men in prisons who have
committed gender violence. One of them is the programme developed by the Penitentiary Administration,
which depends on the central Spanish Government (Home Affairs Minister) and is implemented in all the
Spanish prisons except the catalan ones. The other programme has been developed by the Penitentiary
Administration of Catalonia, which is autonomous is the penitentiary affairs.
2
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2. THEORETICAL FRAMEWORK

2.1 CONCEPTUAL FRAMEWORK

The definition proposed at the Fourth World Women’s Conference (Platform of Action –
item 113) it is absolutely appropriate to frame the following described intervention
proposals to work in prison with women who have suffered gender violence and with men
who have been perpetrators: Gender violence as a social phenomena, which consists of
“any act of violence based on gender, which may result or actually results in physical,
sexual or psychological harm, including threats, coercion or arbitrary deprivation of
liberty, in either private or public life.”
As any violent behaviour, it can be understood as the use of force in contexts where an
imbalance of power exists. In this case the imbalance of power in determined by the
inequality among men and women.
From this stance, a project is proposed which is necessarily focused on the gender
perspective and a multidisciplinary perspective.
In this way, gender is understood as a social construction of ideas and normative values
that indicate men’s and women’s roles in society. It is also understood as the normative
characteristics that men and women have in creating their subjective identity; and, the
normative characteristics that men and women have in relationships of power between
them (Nash, 2001).
This definition of gender acquires an important characteristic: it is a social construction.
Men’s and women’s roles in society do not have a biological foundation, nor do the ideas
and values that express these roles. These normative assignments only produce social
differences; therefore, social construction of gender is carried out through cultural
representations. The gender category represents a combined complex of relationships and
socio-cultural processes that are historical in the articulation of social organization in
sexual difference. In this way, the concept of power is essential to the social organization
of sexual difference. Therefore, the gender definition is inscribed in a complex process of
social power relationships that, has historically conditioned the relationships between men
and women.
About the multidisciplinary focus, it is hardly recommended to include several aspects of
four areas of the knowledge in the programmes: Gender Studies, Sociology, Psychology and
Social Psychology.
Concerning sociology, the proposed programmes have adopted the point of view that
maintains the convenience of researching the social phenomena with small units of
analyses (Simmel, 1965). In fact, social psychology is overlapped with this perspective and
it studies people’s experiences in specific contexts; it tries to explain social learning and
socialization or the processes of interaction (Moscovici, 1986; Aronson, 1981). Even though
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both disciplines maintain certain methodological differences, the proposed framework
considers the aspects on which they converge.
Gender studies or feministic social analysis have contributed to the conceptual and general
interpretative framework of the programmes. Both approaches come from a branch of
sociology based on a feministic point of view, and focus on how western society and its
patriarchal structures are produced and reproduced and what could be done towards equal
rights for men and women.
These perspectives have points in common with the psychosocial and communitarian
approach (Cantera, 1999), which tries to make it clear that violence against women is not
a private matter, nor a natural consequence of the relation between men and women. On
the contrary, it is an historic process produced and reproduced by gender-based
domination in social structures and consolidated by the patriarchal and andocentric
culture. They understand that if violence against women is a structural problem and an
expression of a social order based on the inequality between men and women, it is
necessary to include psycho-educational objectives and not only psychotherapeutic ones.
For them it is very important to include this other part in the programmes in order to
understand the totality of the problem.
With regard to psychology, it is considered that it has a greater importance to help people
to identify, to understand and to modify certain behaviours. In this sense, the continuous
number of approaches derived from it, which we understood as keys to the development of
the interventions in this field, are considered very important:
Ecological Model: (Bronfenbrenner, 1979) This is a theoretical framework which defends an
integral, systemic and naturalistic method to investigate about psychological development.
Bronfenbrenner considers the human development as a progressive accommodation
between the active human being and the way he perceives and reacts to his immediate
environments, which at the same time, are influenced by others of major scope. This
model holds that the relationship between individuals and environment is circular, so the
different settings have an impact on the individual, and at the same time, he has an active
influence in the setting in his different levels, establishing a dynamic and reciprocal
transformation.
The so-called “ecological ambient” is a system structured in a series of 4 subsystems that
are inclusive one another (Corsi, 1994):
•

•

•

Macrosystem: way of organization, belief system, life style, general patterns in culture.
In our case it refers to the patriarchal society, the vertical belief system, the
conception of power and obedience, roles, rights, responsibilities or masculine and
feminine stereotypes.
Exosystem: mediator institutions between the macro and microsystem, such as: school,
church, mass media, labour settings, recreational institutions, judicial and security
bodies. The institutions reproduce the vertical and authoritarian vertical power model,
which legitimate the violent behaviour and the second traumatization in the individual
level.
Microsystem: includes the close relations to the person. The basic structure is the
family and his structural elements, believes, behaviours, conflict resolution,
authoritarianism, bond style, self-esteem, boundary settings, etc.

Individual level includes four psychological dimensions:
• Cognition: perception of reality and of oneself.
• Conduct: behaviour in the private and public spheres.
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•
•

Emotion: identity, consciousness and expression of emotions, internalisation of conflict
solving.
Interaction: pattern of the built bond and the complementary roles.

Narrative therapy: (Millner et al, 2003; Augusta-Scott et al, 2002) Proposal derived from
the theoretical approach of the “social constructionism” (Gergen, 1985) which is a metatheoretical perspective on how reality is defined in social systems. This theory takes into
account the fact that each human being is born into a social world and therefore
confronted with interpretations, explanations and expectations which serve as a
framework for all further experiences.
Since all these social processes are mediated by language, it becomes very important,
what a person is told about how the world is functioning. These “stories” give guidance for
further life and help us to interpret anything that happens.
The so-called narrative approach assumes that these “stories” (narrations) are
consequently reproduced by society and highly influence over our expectations and
behaviour. On one hand this enriches our life because otherwise we would had no
traditions or sense of “culture” but on the other hand certain dysfunctional or
discriminating beliefs are perpetuated as well.
The philosophical term of “deconstruction” (Derida, 1988; Foucault, 1972) was developed
as an answer to the question of how to change such narrations. In psychotherapy this
means that problematic stories people tell about their life can be questioned and also
changed by reinterpreting it.
Theory of the link: (Masià, s/d) The theory of the link is based on the importance of the
relation between the therapist (woman) and the woman who has suffered gender violence.
There are many emotional and cognitive components in this relationship that build a link
between the two women. This special relationship makes it possible to tackle the
consequences of violence. By means of this relationship or link, there is a mutual
recognition of the therapist and the woman as women that facilitate communication,
confidence and trust.
Cognitive-behaviour theories: (Ellis, 2001)The essential idea of this approach is that a
person's core beliefs (often formed in childhood) contribute to 'automatic thoughts' that
pop up in every day life in response to situations.
The objectives of CBT typically are to identify irrational or maladaptive thoughts,
assumptions and beliefs that are related to debilitating negative emotions and to identify
how they are dysfunctional, inaccurate, or simply not helpful. This is done in an effort to
reject the distorted cognitions and to replace them with more realistic, reasonable and
self-helping alternatives. This helps the person to develop more rational beliefs and
healthy coping strategies. It is a process called cognitive restructuring.
The particular therapeutic techniques vary according to the particular kind of person or
issue, but commonly include keeping a diary of significant events and associated feelings,
thoughts and behaviors; questioning and testing cognitions, assumptions, evaluations and
beliefs that might be unhelpful and unrealistic; gradually facing activities which may have
been avoided; and trying out new ways of behaving and reacting. Relaxation and
distraction techniques are also commonly included.
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Client-centred therapy: (Rogers, 1961; Rogers, 1980) It was developed by Carl Rogers and
it is considered a founding work in the humanistic school of psychotherapies. Rogers took
the approach that every individual has the resources for personal development and growth
and that it is the role of the counsellor to provide the favourable conditions for the natural
phenomenon of personal development to occur. In his view, the three attitudinal
requirements are: empathic understanding with the person’s emotions and perspective,
genuineness by the therapist meaning that what is being experienced at the flowing
moment can be lived and communicated in the relationship if appropriate, and the
unconditional positive regard as an acceptant attitude toward whatever the client is at
that moment.

2.3 COMMON METHODOLOGICAL CONSIDERATIONS TO BOTH PROGRAMS
(WOMEN AND MEN)

2.2.1 CONCERNING THE PROFESSIONALS

External or penitentiary staff
In the European Union there are very few programs addressed to women who have suffered
gender violence. One of them, for instance, is in England and Wales prisons, and the
support is offered by suitable qualified prison staff as well as by specialists from external
organisations that come into prison.
From our point of view, it is much more profitable to delegate this program to external
professionals and dissociate it from the penitentiary mechanism because it is incompatible
to share a role of assistance and at the same time a role of control. It is contradictory for
the person who evaluates the behaviour of the inmate and decides her/his access to
special permission, custodies, third degree, etc. to be the same with which they establish
a therapeutic relationship (Cruells et al, 2005). This relationship is too determinant and
goes against the necessary elements of a therapeutic relationship, which are:
•
•
•

Guaranty of confidentiality: it allows a deeper implication of the participants as this
information is not going to condition the running of the penitentiary processes.
Voluntaryness: a real therapeutic process must be voluntary and have an intrinsic
motivation. As a prison is a space of no-freedom, if the program is run by penitentiary
staff, their participation in it will never be absolutely voluntary.
Trust: it will be easier to establish a bond of trust with an external professional which
may allow a more horizontal relationship with the participants compared with the
penitentiary staff, who have power over the inmates.

In addition, the need to open the penitentiary system’s doors to community nets and non
institutional proposals is a common and repeated request. In fact, one of the most
important points in the United Nations’ Conferences is precisely the participation of
community and private organizations in penitentiary and post-penitentiary social services
(Almeda, 2002).

16

As for the programmes addressed to men who have been perpetrators, there is a
fundamental difference: the programmes are strongly related to the Penal System because
violence against women is the cause of imprisonment. In the European Union, these
programmes are mostly run by penitentiary authorities in prison, or as penal alternative
measures run elsewhere.
Nevertheless, some experiences have begun to show a number of advantages when the
programme is run by organizations and professionals with no links to the authorities or the
Penal System. In addition to the ones mentioned above, we have observed:
•
•
•
•
•

An increase in voluntary assistance and intrinsic motivation
A decrease in fear for saying something that could(formally or informally) affect the
penitentiary situation and/or daily relations
A possibility to contact outside sources who would allow the already begun process to
continue after the inmate’s release
A possibility to moderate conflicts between inmates without penitentiary repercussions
(Echauri, Romero, Rodríguez, 2006).
Taking into account that society plays an important part in preventing violence, this
option allows citizens to participate in this field

At the same time, and in both kinds of programmes, maintaining a cordial relationship and
coordination with the prison staff is very important to facilitate the implementation of the
program. The boundaries of the information which is going to be transferred should be
agreed upon from the beginning. All the information related to formal and general aspects
(assistance, punctuality, the running and progress of the group dynamics, the contents of
sessions…) is perfectly shareable. But concerning personal and private information,
confidentiality should only be broken in the case that people and their rights are at risk.
Another consideration to be taken into consideration is about the contracts between the
Penitentiary Administration and the external organisation. It should be mentioned that the
facilitators are going to be paid for developing the program, not for the number of
participants in the group. It may occur that a group member has to be excluded, but this is
not a sign of less dedication, professionalism or effectiveness from the facilitators.
Last but not least, it would be highly recommendable to work on the subject of gender
approach (specifically gender violence) with the penitentiary staff, since it is hardly
tackled in European Penitentiary Centres. That way, the other programs run in prison could
be coherent with the philosophy of gender equality.

Professional profile and background
The recommended requests for professionals who are going to run the programmes are
diverse:
In both cases (programmes addressed to women who have suffered gender violence and
programmes addressed to men who have been perpetrators of violence against women),
background and experience as a psychotherapist is necessary because this qualification
trains a person in communicating with people. For instance, it enables them to sympathize
with an inmate on a personal level and at the same time confront his belief system. It also
trains a person in how to deal with resistance, regarding avoiding any opposition.
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A background in social work with experience in gender violence is also very appropriate. As
it is recommended for the groups to be run by two leaders, it could be a good balance if
one of them had more experience in the clinical field and the other in the social field.
In any case, training and experience in gender violence with a gender approach is
absolutely imperative (Grupo 25, 2006; Respect, 2004; Cantera, 2001; Mullender And
Burton, 2000). In front of such a complex problem, the inadequacy of the professionals’
previous training can be an obstacle for efficiently carrying out their job (Corsi, 1994),
above all in case of erroneous beliefs or myths about gender violence in intimate
relationships and in the family (many times derived from their own conceptual frames).
It is also important to place oneself in a deeply antiauthoritarian (Yagupsky, 1994) life
philosophy and to perpetually revise, in one’s own daily life, every little truth about
masculine-feminine roles related to one’s own history. That way, the personal instrument
that every professional is will be polished, and the ability to listen to others without
repeating stereotyped tendencies will strengthen.
Other advantages to have in preparation for the programmes might be experience in
leading groups and previous contact with the penitentiary context. Some knowledge of the
law may be also useful.

Number and sex
As said before, in both cases it is recommendable for the sessions to be carried out by a
minimum of two facilitators. The advantages are as follows: two people make it possible to
exchange impressions which will enrich the perception of the group dynamic; to focus on
one participant without losing the attention of the rest of the group; to represent a model
for a cooperative and respectful relationship and also to give one another mutual support.
As far as the sex of the facilitators is concerned, for each program there are varied points
of view on this matter.
As regards the programme addressed to women, both facilitators should be women for the
following reasons: as social identity is divided by sex, the participants can identify with a
person of the same sex, as the facilitator may have lived similar experiences related to an
imbalance in power to a major or minor degree, so she would better understand them;
moreover, as these women have been hurt and humiliated by other men, it is easier for
them to establish a bond of support with other women.
Concerning programmes addressed to men, the Respect program (2004) (within its
minimum standards for programmes addressed to men) and the Change Program (1997)
(developed in Scotland and Unit Kingdom) and the DVPI Program (program developed in
UK), it is recommended to have the intervention of a man and a woman as facilitators.
This part of the manual expands on this option because a mixed team can be an example
of open, clear and equal communication between a man and a woman as well as a
cooperative framework of behaviour and roles. Furthermore, the presence of a woman
allows for confronting and questioning stereotypes about women.
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Supervision
Working with participants who have suffered gender violence or who have been offenders
already has a high emotional impact on any facilitator. When this work is placed inside a
penitentiary context, that impact increases due to the obvious, tough experiences that the
privation of freedom implies.
A regular, supervised space with an expert on the issue is absolutely recommended in
order to tackle the risks that the professional assumes (Corsi, 1994):
•
•
•

Psychic contamination as a result of exhaustive and harmful exposure to violence and
anxiety.
Exposure to the participant’s decision-making due to overidentification
Excessive expectations of change which may lead to a feeling of failure

Essentially, supervision includes two basic aspects:
It offers the possibility to expose, discuss and clarify technical difficulties about specific
issues related to intervention with an expert on the matter. This expert can provide a
broader view of the case as well as appropriate tools to deal with it. In addition, this space
may facilitate the professional in being aware of the personal and emotional processes
which begin to stir when getting in touch with participants, the group or the other
professional; it also gives her tools to handle these emotional processes so that they do not
interfere in proper procedures and efficient intervention. A revision of the violence
received in each person’s own personal history might be very useful too.
The other offer is related to the possibility of self care of the professionals in the sense of
allowing them to express their own feelings related to such severe experiences, with the
aim of helping to integrate them in a healthy way and at the same time protecting them
from the burn out phenomenon.

2.2.2 CONCERNING THE EVALUATION

Evaluating the success of these programs is directly related to the degree to which the
objectives of the program have been fulfilled. There are many difficulties in measuring
this.
To begin with, a consistent measure of success would imply the comparison of the
participants’ behaviour, feelings and way of thinking before participating and in their daily
lives after release to prove if the results are maintained over time or otherwise, and to
find out about their relapses during the whole rest of the participants’ lives. These kind of
follow-up studies are very useful but at the same time, very difficult to conduct for several
reasons:
•

The time between finishing the program and the follow-up should be as long as
possible (which is difficult because the participants may still have long sentences to
serve, and the measurement will only make complete sense after their release. It is
also difficult to assure the localisation of the inmates after release).
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•
•

It should be done by external and independent assessors (to avoid “success-seeking
tendencies”), but these assessors will have not run the program, which means they may
be disconnected to the work carried out.
There should also be a “control-group” of participants who have not been treated,
randomly selected (which is impossible to find due to ethical reasons).

After considering these difficulties, the evaluation period of comparison will be limited to
the beginning through the end of the program.
Another thing to consider is the tools to be used. In most consulted cases, several
questionnaires are used to measure the impact of the programme on the participants.
There are official questionnaires available that would be useful to measure the change in
some of the variables handled in our programmes. The advantage of these official tests is
that they have been designed by experts in the matter, and verified by a large sample, so
they are consistently trustworthy. But there are three clear disadvantages: one is that they
are not specific to our target in our context, the other one is that different tests are
needed for each factor, so the filling in of the tests is very long and tedious, and the last
one is that they must be purchased at a relatively expensive price, and the third one
For these reasons, in our programmes we have decided to design our own tools so that they
adjust better to the concrete aspects we are measuring and take into account the
characteristics of imprisonment. These tools are proved to be quite useful, but a
comparable efficiency is impossible to guarantee. There is a need, which has already been
detected, to improve language use as well as accuracy in pointing out key indicators. This
is an issue to be investigated thoroughly as there are not many studies focused on
evaluating programs of that kind, especially for women in prison.
A third factor to be taken into consideration is on the nature of the tools to be used. There
are basically two main positions: to use either quantitative or qualitative methods.

QUALITATIVE VS QUANTITATIVE METHODS
The qualitative and quantitative methods of evaluation are not incompatible but
complementary (www.crefal.edu).
The epistemological basis for the quantitative method is positivism, which is focused on
accuracy in measuring procedures so as to allow for prediction and generalization of the
results.
In contrast, the epistemological basis for the qualitative method is constructivism, which is
focused on the recognition of the inevitable subjective influence in every investigation, and
the construction of anything we come to understand through our own abilities and
experiences. This methodology intends for the experience to approach the studied subjects’
daily life perspective through compiling narrative materials (Alava, 2007)..
As far as this programme is concerned, the quantitative methods can provide certain partial
information, through measuring some variables related to the main factors of
transformation, such as self-confidence, locus of control, gender role expectations,
internalisation of stereotypes, acquisition of relationship tools, self-care capacity,
knowledge of violence and abusive relationships or knowledge of aid resources.
The qualitative methods should be prominent in this program for various reasons.
The first reason for this is because what is being evaluated is the impact or effect of the
program in adult women’s recovery process in prison who have suffered gender violence.
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program in adult women’s recovery process in prison who have suffered gender violence.
This subject has a merely qualitative nature, and it is not possible to consider that the sum
of some factors can explain the complexity and richness of human experience. When
evaluating this program, the essential is to raise the level of meaning and understanding of
this human experience as a whole, as an integrated phenomenon, in this particular context
and through the subjective perspective of the actors. More than just control over the input
data, it is intended to generate new significance and proposals through questioning.
Secondly, it is necessary to take into consideration that the quantitative methods are better
suited to large, homogeneous, random samples to guarantee the control and reliability
required. However, this sample is limited, heterogeneous and filtered by a selection process;
the participants may also be participating in other programmes at the same time, and there
might be events related to the penitentiary context that impede the possibility of obtaining
the post-test, etc. For these reasons, the qualitative methods are more suitable because
they can perfectly be applied to the global analysis of specific cases and allow for continuous
evaluation through the process.
Finally, because the accuracy (or reliability), the quantitative tests (or surveys), and the
authenticity (or depth) of the answers obtained is all uncertain, it is possible to adapt the
information provided by the interviewed subject with qualitative tools while taking her
approach on the issue into consideration. This information is obtained through the
interviewed subject freely expressing herself along with the professional actively
participating.

21

3. PROPOSALS FOR WORKING IN PRISON WITH WOMEN WHO HAVE SUFFERED
GENDER VIOLENCE

3.1. INTRODUCTION

Gender violence suffered by women in prison is an extended reality in European
penitentiary centres (Cruells et al, 2005). Specific studies focusing on this serious problem
(Cruells et al, 2005-b) have provided specific and up-to-date figures and empirical
evidence of the over-representation of women victims of gender violence among the
female penitentiary population. The results confirmed that gender violence suffered by
women is determinative in their lives and absolutely connected to the exclusion process
they are experiencing. Furthermore, the outcomes showed the enormous impact that
violence has on this group of women and its significant rate of occurrence. Taking into
account variables like age, ethnic origin, drug addiction, level of education and whether or
not they are mothers, no sizeable difference was found between them.
Moreover, many studies (Ribas et al, 2005) demonstrate that penitentiary treatment to
women in the majority of prisons is sexist and highly influenced by traditional stereotypes
of women in their role as good spouses, mothers, childminders: responsible for the
household and taking care of dependent family members. Consequently, women in prison
are doubly dangerous, for being in violation of the law and for transgressing the traditional
role. In this sense, women suffer more feelings of guilt and loneliness due to the more
intense bonds they have with family and children. Moreover, in women’s modules there is
a higher prevalence of preventive incarceration; the inmates are not separated by
classification, and this heterogeneity impedes treatment and discipline from functioning
properly. Finally, women are offered fewer programs, activities and productive ateliers, so
they are not really prepared for future employability.
So, from the knowledge of this reality and understanding the essential need to constantly
bear it in mind, the aim of the present chapter is to contribute with reflections, resources
and specific proposals to the design and implementation of specific programmes addressed
to this target group, as well as to facilitate the continuity of the debate on incorporating
policies to prevent violence against women and to attend to women in prison who have
already undergone it.
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3.2 METHODOLOGICAL CONSIDERATIONS

3.2.1 CONCERNING THE PROGRAMME’S STRUCTURE

Considering the programme’s objectives
When dealing with the programme’s objectives, it is essential to consider the structural
and personal factors that are influencing and interfering with the program.
Structural factors refer to all the external aspects related to the penitentiary organization,
such as the possible duration of the programme, the possible frequency of visits, the
length of the sentence of our participants, the obstacles that the penitentiary dynamic
may impose on the carrying out of the program.
And regarding the personal aspects, it is probable that the participants will show high
levels of anxiety related to the fact that they are in prison and due to all the psychological
consequences that transpire in their everyday life, especially when the assistance
resources in the penitentiaries are usually not enough to attend to them properly.
It is crucial to be exceedingly conscious of these internal and external factors so that the
objectives will be secured more by caution than by ambition, which could create huge
expectations that would later be difficult to achieve, with consequent frustrations for both
the participants and the professionals.

Group-individual work
From the Comparative research of treatment programmes for women in the European
Union Member States (Surt et al, 2007), one of the outcomes is that individual work and
group work are usually offered as complementary parts of the programme, where the
individual treatment is oriented toward the specific needs of each participant allowing for
tailor made treatment (Echeburúa, 2004), while the group has great transformation power,
as it generates cohesion and a feeling of belonging, safety and support in anxious
situations. Also, it may offer acceptability of one’s experiences through sharing them and
feeling existentially understood, with a resulting increase in confidence in others, a
possibility to contrast one’s beliefs and hope for change by seeing the achievements of
others.
However, when it comes to this specific project, the context in which the program takes
place is a key question to keep in mind. In prison, there are several features that cannot
be forgotton:
•
•

Women are imprisoned, so they are unable to leave the premises
The group of women is always the same in a particular place, so their interactions are
frequent
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•
•

•

The level of anxiety for those in their situation is high, so tension could certainly
appear, as well as misunderstandings and arguments, that over time develop into
conflicts.
In that kind of environment it is not appropriate to express emotions related to pain, or
to share matters belonging to the private sphere for risk of showing an image of
weakness and because it may suppose that this information reaches other inmates and
it may harm those women (judgement, blame, criticism, ridicule, rumour…)
Sometimes their partners are in neighbouring modules, and as hard as it is to believe,
rumours about women reach them quickly, so it is a potential risk for these women.

Therefore, women absolutely need to maintain stories about their private life safe. That is
why it is extremely necessary to ensure that taking part in this program will not cause
secondary effects that could put their welfare at risk. The professional responsibility is to
offer the conditions that will guarantee confidentiality and security as long as the program
lasts.
For this reason, two complimentary methodological scopes are proposed: individual and
group.
The individual scope is aimed at working on personal aspects of each inmate. The woman is
the one who proposes which issues to deal with and the professional adjusts things to her
needs and requests. What is intended is for the participant to feel that it is a place where
she is able to talk about anything worrying her, where she can express whatever she is
feeling without the fear of being blamed or judged, in an atmosphere of trust and
unconditional support.
The group scope, instead, is aimed at working on general issues in a socio-psychoeducative methodology, with contents related to gender violence from a social framework,
hoping to achieve sensitisation, awareness, reflection and understanding of general
contents, as well as to provide a wide range of new perspectives that could enrich and
feed personal work, so that in the individual sessions it is possible delve deeper into this
contents. Thus, bringing up concrete matters related to gender and violence, all together
might verbalize situations and facts, deconstruct myths and stereotypes, and reconstruct
beliefs in a way that would allow for more freedom and empowerment. In this context we
do not propose delving into each personal experience, although it is okay to give it time if
it spontaneously appears.
In parallel, we make the most of them being in a group, which is a relational system, to
promote the development of empathic, affective and supporting links between
participants.
In a few words, we recognize that group sessions have a double aim: to invite participants
to ask questions and debate (more than just passively receiving information) and to create
a warm atmosphere (more so than in serious and formal situations).

The group: open or closed
Taking into account the characteristics of this program (duration, number of participants,
context, combination of group-individual sessions) we suggest working with a closed group.
A closed group (Roca et al, 2007) has a set number of participants. It is necessary to
establish a minimum number of participants before starting and if someone wants to join
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once the program has begun, it would not be possible to accept her. But on the other
hand, the members’ stability makes it easier in terms of cohesion and confidentiality.
The process of a closed group is developed in a predesigned programme and number of
sessions, with known starting and ending points. As its length is determined, the
programme does not adapt to the specific needs of each woman, but does makes it
possible for her to follow a whole programme whose contents are logically ordered and
structured.
Finally, in this kind of group, all the participants are at similar stages in the process, which
makes it easier for the leaders to manage the whole group.

Duration of the Programme
The duration of the programmes outside prison addressed to women who have suffered
gender violence are not homogeneous (it can vary from weekly sessions during a 3 month
period up to one year, or even more, in open groups) because it depends on the
possibilities and the objectives of each programme.
When talking about the length of the programme, a distinction between the two main
blocks of intervention (group / individual) must be made.
On the one hand, there is the group block which deals with identifying violence and
abusive relations according to the social model of gender role expectations, as well as the
aid agencies and sources. In our opinion, this block may be reasonably tackled in a total of
8 to 12 sessions.
On the other hand, there is the individual block that tackles the issues of psychological
support and facilitating an increase in self-esteem and empowerment. The needed time for
dealing with this part is difficult to quantify. It has to do with the person as well as the
characteristics, intensity and duration of the abuse. In addition, it is not possible to talk
about minimum standards as criteria for conclusion when dealing in programs of
intervention with women who have suffered gender violence, especially in prison, where
they are still subject to victimization processes.
But planning an ending with each woman, according to the objectives and goals
established in the first interview, is essential. When those are achieved, it is healthy to
arrange an end because it means that the reasons for entering into the process are no
longer there.

Sessions’ frequency and duration
Regarding the group sessions, a fortnightly frequency is recommendable, since it is
convenient to leave some time between sessions so that the participants are able to
reflect on the topics which have been treated and to assimilate the emotions that have
been aroused. The length of the group sessions should be 1.5 to 2 hours to maintain the
attention and interest of the participants in the session.
Concerning the individual sessions, it is suggested to start with a session of one hour every
two weeks. Nevertheless, flexibility must always be present, and after a while, the
frequency of the individual sessions could vary (increasing or decreasing the space
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between sessions) depending on several factors: the demands of the participant, her
availability, her present circumstances and process phase, the degree of adaptation to the
imprisonment situation, etc.
As far as the facilitators are concerned, it is definitely recommendable to schedule a few
extra hours each week in their calendar so that it is possible to see the participants if they
require it or to offer a more intensive frequency when she is tackling a difficult situation .

Number of participants
The minimum and maximum number of participants is determined by group intervention.
From the consulted sources, a group should gather a minimum of 4 to 6 people, so that
there is enough diversity and possibility of discussion, teamwork, and mirroring.
As for the greatest number to be attended to, it is recommended that the maximum
number be 15, taking into account that group proposals are related to the psychosocial
part of identifying violence and abusive relationships based on gender.
When the group is dealing with private feelings and personal experiences, it is suggested to
set an upper limit of 10 to assure that each member has time to express herself, and that
the leaders are able to pay attention to each participant as well as to the dynamics going
on in the group as a whole.

3.2.2 CONCERNING THE PARTICIPANTS’ SELECTION

Selection criteria
The target for this program is women who have suffered gender violence before
imprisonment. However, it is also open to women who have not identified themselves as
having suffered gender violence yet, and also to any other woman who is interested in the
matter, recognizing that everyone has suffered it to a certain degree, and moreover, that
it will be helpful in the future. If there are more participants interested than space for
them, the professionals will have to make a selection based on the context of those
women, their personal stage, their receptivity and motivation.
It is necessary to consider some selection criteria to make sure that the participant makes
the most of the programme, and to avoid for them holding back the progress of others.
Some of the suggested criteria are:
•
•
•
•

To be interested in participating in a program for supporting women who have been
victims of gender violence.
Not to suffer serious psychopathologies that could interfere in the normal participation
in the program (deep depressive spirit, with suicidal tendencies, aggressive behaviour,
delirious/paranoid ideas, etc. (Echeburúa, 2005))
Not to suffer addictions that could be an obstacle for the proper running of the
program (it is possible to accept those women who are in treatment for drug
dependency).
Acceptance of the basic rules of the programme.
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3.3 INTERVENTION PROPOSAL

In the previous chapter a series of general methodological considerations were developed
with the intention of helping the reader to take into account different factors that are
influencing the implementation of a program of these characteristics. In its different
paragraphs, many ideas are discussed followed by reasoned recommendations, with the
aim of offering a background to be able to take decisions fully aware of the context when
approaching the design of a new program.
This chapter is focused in the description of a practical proposal addressed to imprisoned
women who have suffered gender violence. All the recommendations above are included
implicitly. However, it should not be taken for granted that every particular case will have
to adjust its final shape according to the reality of every penitentiary centre and
circumstances.

3.3.1 OBJECTIVES OF THE INTERVENTION
General objective
Offer a space for support to imprisoned women who have suffered gender violence.
Specific objectives
•

To facilitate the identification of situations/relationships based on gender violence and
provide basic sources to deal with it4.

•

To facilitate awareness of how the gender system is related to unequal relationships
that may result in gender violence and how this situation damages the rights of women.

•

To offer the possibility to work on the consequences of having suffered gender
violence, in herself and her relationships, and to bring the woman near psychological
support to promote her acces to it, if needed, after release.

•

To restore the damaged feminine identity and to promote the strengthening of the selfesteem and empowerment.

4

It is better to talk about identification of violence and of abusive relationships rather than prevention. If we
talk about prevention it can be understood that violence is outside, in a dark street, and it is responsibility of
women to be safe from it, not to go to that dark street.
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3.3.2 PHASES

Selection
process

Start
phase:

Middle
phase:

Final
phase:

Individual

Individual
+ group

Individual

Evaluation

Process of selection
It is usual for women in prison to have never had the opportunity to talk about gender
violence, let alone about their own experience as people who have suffered this kind of
violence. So it is important to plan the selection carefully. For this reason, the process
described below is addressed to women who have never participated in previous activities
or programmes related to gender violence.
In this sense, it is appropriate to begin the process with an open space where every woman
is welcome, and there are workshops about gender, relationships, love myths, violence,
etc. presented in a general point of view, as worries or difficulties that affect any women.
This step allows women to begin identifying with and feeling curious about these issues, or
to start with a willingness to go deeper into her story. So in the following step, when the
programme is presented, those interested women will have the opportunity to get in touch
with the program facilitators and follow the next steps of the selection process.
After that, they will have a personal appointment with a professional who leads the
program where the initial interview will take place. This is often one of the most careless
aspects. However, it should be taken seriously and performed carefully as a basis for
building a link, because it is at this time when the participant and the therapist get to
know each other and begin their relationship. Sometimes, it may happen that the biggest
matter of disagreement will have to be dealt with in this first session.
In this phase it is also important to present a strong and safe image of the service
(Yagupsky , 1994), and they should be well informed about the characteristics of the
programme: general aims, topics, possibilities for individual sessions, temporaries, etc. It
is important to avoid defining the target group as battered women, because this label may
suppose a risk in the penitentiary context. It is recommended then, to define the target
group as any women interested in working about gender and violence.
At the same time, the explicit demand is collected, gathering what the participant expects
and needs. Also, the selection criteria are checked, as well as the will to participate, their
motivation and the consciousness of the problem.
If the woman is accepted and she finally agrees to participate in the programme, she will
fill in the instruments used as a pre-test for the evaluation of the programme’s
effectiveness. Finally, a calendar with all the scheduled individual and group sessions will
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be given to her. This is important for her peace of mind in the periods between sessions,
because the participant knows for sure when they are going to have the next appointment
instead of having to wait for the professional to call her (which is a common practice at
most of the penitentiary centres and generates anxiety and dependency of the inmates on
the staff). Nevertheless, it is necessary to point out that changes in the frequency of the
appointments will take place according to the process of each woman, always with her
prior agreement.

Initial Phase
This period can have an average length of 6-8 individual sessions, where the following
objectives will be developed:
•
•
•

Construction of the affective and trustful bond between professional and participant
Clarification of the programme frame and delimitation of issues that will be treated
Joint definition of adjusted aims to work on and achieve by the end of the process

In this first stage, the intention is for the participant to be able to use this space to
express how she is feeling and is able to unload all her contained anxiety. The professional
is going to make few interventions: active listening, disagreement and trying to fill them
with confidence, understanding and support, while the healthy and affective bond is being
built, being aware to base it neither on an authoritarian nor a paternalistic attitude. As
long as the process moves forward, as much information as possible is going to be
collected, so that it is possible to put it in order and define a limited number of aspects on
which the work will be centered. After that, together with the participant, some definite
and adjusted objectives to be fulfilled throughout the program will be determined. This is
very important so that the participant has clear goals: then the process can be more likely
to succeed and its closure will make more sense.

Middle Phase
The middle phase is the most intense and fruitful period because a combination of
individual and group sessions will take place (8-12 sessions of each type alternating).
In this phase it is expected that a series of general aspects will be introduced into the
group sessions, with a socio-educative methodology. Parallel to this, in the individual
sessions, awareness of the way these general aspects may resonate in the women’s
personal life experiences and their effects will be promoted. Therefore, the two
approaches will mutually feed off of each other because the new issues introduced at the
group level will be useful for achieving new viewpoints towards personal beliefs and
experiences. At the same time, the personal experiences will provide meaning to the
general content by getting around the excessive abstract nature of the reflections we may
have.
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Final Phase
The final phase of the process consists of a review, integration and evaluation. The idea is
that the professional and the participant jointly state if the initial goals are achieved, they
pay attention to all the changes that took place along the way, as well as to those matters
that stay open, so as to keep paying attention to them. At the end of this phase, the
participant is given detailed feedback. The need and possibilities for further support or
therapy are discussed. The post-programme questionnaires will be passed out and the
participants’ impressions of the programme, process and the professional are gathered.
The conclusion is carefully prepared to assure a gentle farewell.
It could be useful to point out the difficulties of separation, not only for the participants,
but also for the professionals: it is likely that the bonds that have been built are strong and
empathic, so it would not be strange for the professional to feel a kind of grief as well. In
this sense, it is absolutely recommended to respect the end of the program as a conclusion
to the personal and professional relationship with the inmates, not to consider the
possibility of contact by calling or mailing them, because it could happen that later on, the
inmates might have expectations that are impossible to fulfil, along with a consequent
feeling of abandonment by the inmate, and frustration by the professional. So it is much
better to prevent them from creating expectations.

3.3.3 INDIVIDUAL SESSIONS
Attitude of the professional
During the involvement with these women, it is important to keep in mind that the
minimum amount of intervention already has a lot of potential. For these women, the
possibility of getting in touch with somebody that treats them differently, that sees them
with appreciative respect, listens to them without judgement, is able to understand them
and is capable of grasping their suffering means a lot to them. It has probably been a long
time since they had such a relationship and those ingredients are enough to bring about
huge changes after a while, because as they exercise the trust they have with the
professional, the trust increases within themselves. Instead, it is not at all recommendable
to open wounds that are not going to be well-healed or raise high expectations to high
which are not going to be fulfilled.
It is recommendable to listen carefully to the needs of the woman in each session, and
adapt the course of the interview to the actual present need, pace and language of the
woman, more than having rigid objectives to achieve. It is important to be open and deal
with the issues that arise, more than having set matters to tackle, even if we think they
are more serious and significant to their lives.
The attitude of the facilitator should allow for the unloading of contained emotions (such
as anxiety, crying, fear, blame, contradictions), grasp them with serenity and empathize
with her pain. In case of recognition of learned defencelessness, it would be useful to
point it out and give tools to change its meaning.
The professionals should take special care in the use of non verbal language which implies
appearance, facial expression, gesticulations, posture, proximity… and also the tone of
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voice, silences and inflexions with which the professional talks to them, as it may help
confidence and reliability.
It is essential to give constant support and convey security, to reinforce their merits
replacing victimization with survival value in hostile situations, to encourage the
potentialities that have been blocked while being trapped in the place of a victim, to make
their needs and wishes be worthy, and their human rights be known (Corsi, 1994).
At the same time facilitators should be careful not to fall into secondary traumatization.

Primary traumatization is the consequence of having suffered an offence. This person will probably
assume her role as a victim as her human rights have been damaged and she may have some
psychological effects such as defencelessness, sadness, fears or anger.
Second traumatization (Martínez, 2006) is related to the response of any agency which works with
victims (in the context of prison: psychologists, educators, doctors, tutors, etc.) which makes this
person relive her role as a victim. A second victimization is produced by inadequate and unfair
treatment. For instance, with a lack of understanding and support, with a careless or aggressive way
of asking questions, an accusation of responsibility for an offence, the stigmatization or the “less
eligibility” (Principle in our society which expresses that certain social groups deserve less attention
from our society because they did something to deserve, in part, their situation of disadvantage or
criminal record (Carlen, 2005)). In these cases, the victim may feel attacked by the agencies she
trusted to be respectful, causing more defencelessness and increasing psychological consequences.

That is why it is useful to revise oneself in everyday life so as not to repeat an
authoritarian tendency and or a paternalistic one. Some suggestions in this direction would
be:
•
•

•
•

Not to ask questions like: What made you stay together with your partner? How did you
benefit? What did you do to provoke his violence? What could you have done to avoid
it? Did you participate in the escalation of violence?
Neither minimize the seriousness of the problem, nor tell her she will recover easily.
Warn her that there is the possibility that violence may come up again, especially if the
offender is not receiving any psychological treatment or has not been legally
sanctioned. Warn of the possible appearance of difficulties in this process, and the
possible will to abandon it thinking that nothing will ever change as a result of the
learned defencelessness.
Have in mind that the participant is the one who has to take her own decisions, and the
professional should support her even if she does not agree with her, and should neither
force nor be in a hurry, nor take the decisions for her nor give her advice.
The professional should accept the ideas and beliefs of the participant, whatever they
may be. Only when there is confusion, lack of information or distortion about the
violence, it might be suitable to inform, clarify or assess the matter so that she may
benefit. Even in those cases, never impose, disqualify or argue, and neither should a
person manifest one’s opinions. It is suggested to use the criteria of useful/useless
instead of true/false.
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Intervention in Emotional Aspects
It is recommended to ask the female inmates about their experiences of having suffered
gender violence by their partner or by her parents. The memories of anxiety and pain are
stored in the brain without access to the speech centre, because they are connected with
intense stress and anxiety. By cautiously asking her about her experiences, the woman can
reconnect the memories to the feeling of safety and of feeling understood. This will help
her to overcome the symptoms of traumatization in the long run.
While doing this it is indispensable that the facilitator is fully empathetic to her and her
feelings. That will help her modify the picture of herself: “She understands what I have
gone through and she assures me that my feelings are ok. Maybe I am not crazy. Maybe I
am ok myself”. Empathy by the facilitator is also important too, to overcome the intense
feeling of shame, because shame is always connected to a real or fantasized other person,
which looks scornfully at me oneself (Zulueta, 2006).
Another helpful tool is to use the term “trauma/traumatization” instead of
“victim/victimization” so that the emotional effects and the picture of herself may be
compared to other descriptions (like Post Traumatic Stress Disorder, for instance), and this
way it is possible to help her understand that her way of coping with the lived experiences
is common, and in a way, “normal”.
It is also appropriate to delve deeply into these matters once the bond between the
participant and the facilitator is established, some interviews have already been
conducted, the aid process is agreed to with co-responsibility and there are indicators of
trust from the participant.
Some questions that can be asked while dealing with this issue might be: how did she cope
with the effects of being traumatized in childhood, how did she feel and react when her
partner began to get violent with her, what did she feel at every step of the cycle of
violence during the relationship, what did she think about him and his behaviour, what did
she think about herself and about the responsibility for the violence.
This can offer a foundation on which to talk about her expectations in former partnerships,
what attracted her to her former partner, what she hoped to gain, what she really got and
what she possibly is able to change in her future life.(For example a woman who believes
she can manage her life herself, does not need a partner who tells her what to do).

Intervention with Common Concrete Emotions

It is important for the participants to recognize the emotional consequences of having
suffered abusive relationships, which are affecting their identity, their family and social
relationships as well as their strategies of facing reality.
While dealing with the emotional level, the professional must be warned of the difficulty
for these women to get in touch with their feelings. Throughout their tough experiences, it
is probable that these women have developed defensive strategies, like psychological
shields to protect them from pain and enable them to survive and adapt to hostile
situations. In prison these strategies may arise again, as prison may turn out to be a hostile
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environment too. Some of these strategies are: emotional anaesthesia or blocking, giving
the image of being strong and independent, continuously feeling angry, identifying with
staff and rejecting the behaviour of other inmates.
These masks have a real function, although they may only be useful in those kinds of
contexts, not in others. However, these masks are sometimes causes for suffering
themselves. The participants should not be encouraged to take them away because they
would feel vulnerable and defenceless, but they might be encouraged to look for their own
ways of release, of support, of trustful contact so as not to lose touch with themselves and
reality.
To start with, although it might seem contradictory, the feeling of blame and guilt is very
common in women who have suffered gender violence because of the disrespect and
humiliation received. Frequently, victims of violence tend to blame themselves and argue
“if I had behaved in another way, then…”. The psychological reason for that is that
violence severely damages the basic need for control and orientation (Grawe, 2004). Then,
blaming herself is, on the one hand, an attempt to regain control (that would be a
subjective benefit). But the consequence, on the other hand, is the destruction of selfworth. The inner argument may be “I am bad because I behaved badly, and it was right for
him to hit me…”. That is of course a very negative reasoning, but it is easier to bear than
feeling totally out of control and absolutely helpless.
In these cases, it is important to put forth the idea that each person is responsible for his
own actions. Nobody can carry the responsibility for what his/her partner has done. The
abnormality is not within them, but in the lived-through situation.
Another usual feeling is sadness and melancholy when thinking about separation from their
partners. It is understandable, and it should be allowed. After all, the partners also had
positive qualities and the participants had good experiences with them. When it comes to
fearing loneliness and the lack of a protector, it is important to keep in mind that living
with a person who is not understanding and who handles things aggressively, usually brings
about the sensation of loneliness and isolation.
It is healthy to feel fear towards the offender and it is not helpful to deny this. It is
justifiable. But it is important that it does not paralyse her along the way towards taking
decisions, so that she still wishes to take the direction she chooses. The professional
should have in mind and transmit to the participant that the more she strengthens her own
power, the more the aggressor’s power reduces.
When the feelings related to depression arise (sadness, low mood and self-esteem, loss of
pleasure, impotence, despair, etc. combined with physical agitation) it is useful to connect
them to the effects of the secondary status that is given to women by the social rules of
behaviour. An objective view to myths and role expectations might be useful, as well as
the revision and reconstruction of the interactions between both genders.
A characteristic emotional state of those women is learned helplessness.
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Learned helplessness is a psychological condition in which a human being or an animal has learned
to believe that it is helpless in a particular situation. It has come to believe that it has no control
over its situation and that whatever it does is futile. As a result, the human being or the animal will
stay passive in the face of an unpleasant, harmful or detrimental situation, even when it does
actually have the power to change its circumstances. Such environments may include repeated
failures, long enough to cause feelings of inadequacy to persist.
The pioneer of this term is Martin Seligman (Peterson and Seligman, 1983), who explained this state
as an explanatory style, meaning that those people viewed problems as personal (they may see
themselves as the problem, they have internalised it), pervasive (affecting all aspects of life) and
permanent (unchangeable).

It is normal that they recognize themselves as inefficient because of the continuous
disqualification they have received in a personal level, due to the ideological and cultural
consensus about the inferiority of women, added to the legitimation of violence against
them. It is possible to recover the lost self esteem and autonomy beginning to act as a
subject who feels, thinks and decides by herself. Moreover, the training and practice of
the weakened social competencies will strengthen the self-efficacy and self-worth.

Specific Issues to Consider Related to the Penitentiary Context
In this chapter, a list of common difficulties which were affecting the participants in the
pilot programme are going to be described. It is understood that the treatment of many of
them would correspond to the psychological service of the Penitentiary Centre.
Nevertheless, sometimes the internal services do not cover all the needs of the inmates,
and those situations need to be dealt with within a short term period. The main reason for
the non-fulfilment of these treatment regulations is the lack of staff in many penitentiary
centers, where in some cases it is possible to find only one psychologist for two hundred
inmates (Almeda, 2004). Consequently, the professionals who are working with women in
prison have to dedicate their time mostly to official reports and work, so only a little time
for personal attention to the inmates can be set aside.

Penitentiary Effects
It is important to consider the effects that the penitentiary system has on women which
emerge when working with them.
One of the most relevant consequences of prison life in the inmates is the loss of
autonomy, initiative, responsibility, decision-making ability, etc. These skills are reduced
because of the framework for the internal functioning of the penitentiary. Prison, as a
system of vigilance and punishment, limits the development of women’s competences.
Imprisonment implies the loss of decision-making abilities in daily life, thus, they depend
on a rigid control system in every aspect of life. Many social agents confirm this problem
when they describe the great difficulties that women have the moment of they are
released, to deal with such simple things like taking public transport or managing their
own time (Cruells et al, 2005).
Another significant aspect derived from prolonged penitentiary stay is the high degree of
conflictivity, caused by the penitentiary system itself and the overcrowding that exists.
This conflictivity becomes evident through violence and tension between the inmates
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themselves as well as between inmates and penitentiary staff (Almeda, 2002).
Consequently, disciplinary rules become even harder, making it more difficult to decrease
the problem. Moreover, overcrowding involves a deterioration of an inmate’s life
conditions, an increase in depersonalised relationships and, logically, an alteration in the
normal cohabitation of the women in prison and between them and the penitentiary staff.
The complicated relationships between inmates, in some cases, are the hardest thing to
bear during the imprisonment period. Since group work is proposed in the program, it is
necessary to tackle this specific problem. The inmates explain that it takes a long time
until they manage to be respected by others. This is not a process of autonomy but of
individualism, in the direction of breaking bonds, which usually happens while staying in
prison.
It is common that the old inmates abuse the new ones (asking for money and not returning
it, bothering, threatening, using emotional blackmail, mocking, not respecting one’s turn
at the queues, burning their clothes with a cigarette or arguing and fighting with them
when they have permission they are about to enjoy a permission leave so that they lose it,
etc.).
In this sense, it is important to redirect anger to the real cause of their suffering: the
inequality and unpredictability of the penitentiary system. All the injustices someone
receives compared to other women are not their responsibility but of the random criteria
of the staff. Breaking bonds and solidarity will affect negatively on themselves.
In addition to these considerations, it is relevant to underline the female foreigner’s
situation in prison, which is especially tough5. It is said that foreigners serve a triple
sentence (Ribas et al, 2005): for the judged commission of a crime, for being women and
for being outsiders. First, it is because their sentence is usually longer; second, because
they have much disinformation about their legal situation; in addition, their social net is
far away so they have less communication with and visits from the outside; they also have
to tackle cultural differences regarding treatment towards and by staff, other inmates, as
well as language barriers, food, etc.; what is more, it is much more difficult for them to
obtain special permission because, as they are unable to count on relatives to be
responsible for hosting them, it is considered very risky for them to go out; finally, as they
usually do not have residence and work obtain permission, they would not be able to find a
job, so they would not have access to probation.
So a high degree of anxiety can affect them, and the professional of the program will have
to be ready to deal with them. Moreover, it is necessary to incorporate the intercultural
dimension into the intervention, as well as the gender perspective, and to prevent cultural
stereotypes and prejudices as professionals, which can interfere in the approach with
these women.

Relationship with Children and Family
According to developed studies the proportion of women with children in European prisons
is significantly high, although variations among countries also exist (Cruells et al, 2005).
Probably the hardest load to bear about being in prison is the separation of a mother from
5

In the majority of European States, the proportion of the stranger population in prison has increased
according to the growing inequality among countries which provoke the search for opportunities in countries
with a higher level of economic development, together with the increasing difficulties to get the residence and
work permissions, as well as due to a major pressure and control in the customs duty for the entrance of illegal
drugs.
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her children. It supposes a great amount of guilt for being far away and the consequent
feeling of having abandoned them, for not properly fulfilling the expected role of a mother
nowadays. Those feelings have serious consequences in their self-steem and most of them
live this situation as an additional punishment. Every woman has to find many solutions to
this problem: at first, she has to decide where to leave the children and who is going to be
responsible for bringing them up, in case they cannot be with her at prison (Igareda, 2007).
On the one hand, from what the statistical data shows (Carlen et al, 2005), it is possible to
point out that 25% of incarcerated women delegate the care of their children to their
partners, compared with 92% of incarcerated men. In this sense, the sons and daughters of
12% of incarcerated women have been adopted or live in children’s refugees, compared to
2% of children of men who are in prison. Moreover, only 5% of the imprisoned women’s
children remain at home after their mothers’ inprisonment. Although this data is provided
by English and Welsh reports, it is possible to make an extrapolation for the other
European countries (Cruells et al, 2005). So a gender factor related to this issue is
unquestionable: women carry responsibility for the family despite being in prison.
On the other hand, it is going to create high anxiety to leave the children in the custody of
the offender’s relatives without possibility of guaranteeing those children’s safety. So they
face the dilemma of leaving them with the offender or verbalizing the risk that this brings
to the children, at the price of renouncing custody if the institutions take responsibility for
their protection. This would not be a satisfactory option either as it is demonstrated that a
child is going to live a better development inside a family environment than in an
institution without family bonds (Jiménez et al, 1998; Bowlby, 1989).
Afterwards, they have to build a way to maintain the affective bond. Sometimes it is not
easy, because their children are upset with their mothers’ disappearance and reject them.
Other times, the person who has the custody does not have the possibility to come to
prison very often, so the bond deteriorates (in the case of foreign inmates, there is no inperson contact at all). The actual places for visits in prison are not in the conditions to
support mother-child relationships, and neither are they in the conditions to reduce the
negative impact of those visits on the children, as well as the location of the prisons,
which are often far away from the residence location of these women. Other times, if the
guardian of the child has a problematic relationship with the woman, he might use the
child as a powerful weapon for financial and emotional blackmail.
Another matter related to the children is how to explain to them the fact of being in
prison. This is very hard as a mother, and sometimes they really hesitate whether to tell
their children or not. But in the long term, the lies and taboos do not help in maintaining a
trustworthy bond. This difficulty is in direct relation to the kind of bond they maintain and
how the woman is living this reality herself, how she is explaining it to herself. It is
possible to help her with a rehearsal of this situation, and working on her guilt for having
been sentenced. It could be helpful for her to know that it is not necessary to go into
actual details: it can be related as a tale, and moreover, because a child is very intuitive,
he would not ask more than he can bear.
In addition, the family is another concern for them, which is also related to the gender
role attributed to women. "When you are sent to prison, it is not just you who is sent, but
your whole family") (El País, 2007). With these words an inmate explains the difficulties
and needs her going to prison is causing to her family (OSPDH, 2006), which include
juridical, economic, working, sanitary, psychological problems. Relatives of an inmate are
direct and innocent victims, usually forgotten and unattended to by social services,
politicians and scholarly research. For that reason these collectives feel defenceless and
vulnerable. Moreover, the most affected are women, who are expected to fulfil their role
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with care and support; this is also the case with prisoners. It is a vicious circle, as inmates
also suffer when thinking about the pressure their family is going through for their sake.

Relationship with their Partners (Former, Current and Future)
Difficulties and worries about the issues of love and partnership are very common and
affect the inmates a great deal because of the loneliness they endure in prison, the huge
need for affection and for sharing their suffering with someone that stands by them. It is
worth noting that a significant percentage of women in prison are single, separated,
divorced or widowed (Cruells et al, 2005). For this reason, it is quite common to start
partner relationships while inside prison, especially when there are men and women
modules together.
With their new partners it is possible to go through unequal relationships again, but just
the opposite may be the case as well. However, while taking into account the past gender
violence suffered, the new relationships usually involve doubts, fear, confusion and
uncertainty, as well as, of course, the wish and hope for having a better love and an
intimate partner experience.
The way to work through this issue has to do with deconstructing myths about romantic
love, asking what it is that makes men and women attractive, asking how she learned to be
a woman in her family of origin, what the roles of the man and woman within the couple
are, and their expectations of a love relationship. It is also useful to encourage them to
make a list of what they gain and at what price, which things they like and which they do
not, and placing words and emotions into the negative part (costs, loss, etc.) to make it
visible. Moreover, and above all, it is important to provide them with maximum security
tools in order to prevent any kind of violence in their relationship.
Another question to handle in some cases comes when the partner is involved in her having
committed the crime: for having coerced her to do it, or they are women sentenced for
having committed an offence against their own offender (Cruells et al, 2005). In these
cases it will be necessary to tackle the guilty feeling by deconstructing it and facilitating
the redefinition of the past events from a gender perspective (making sure the unequal
situation they went through is visible).
It is important to point out that working on the woman’s delinquent behaviour in the
individual sessions needs to be done at the appropriate time: when constructing a
relationship with the professional, with an underlying respectful and empathic attitude
(this helps her feeling understood), without any judgement or blame for her behaviour
(this could cause secondary traumatization).
It is also important to regard her as a person who, in the past, perhaps, had little
possibility of living a good life; the idea is to strengthen her towards empowering her
damaged self confidence. In fact, it is rather well established that in most cases, women in
prison used to live in very difficult situations: financial, housing, lack of support, etc., but
at the same time they were the ones who were responsible for their families (Cruells et al,
2005). The focus should be on the woman’s basic needs (attachment, self-worth, control
and orientation, lust and delight) (Grawe, 2005) and help her to find better ways to fulfil
them.
Finally, another important concern related to the partners is the uncertainty and fear that
emerge when facing release from prison, facing the possibility of meeting the perpetrator
who battered her at the moment she is released. It is necessary to point out that many
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times prison is a refuge for women who were suffering gender violence before
imprisonment.
At the time of release, the offender can still have a close relationship with her for
different reasons: for being the father of her children, for still being married as there has
not been a legal divorce yet, for him living close to her home, etc. The moment of the
release in itself is especially complex and full of anxiety and worries. After a period of
imprisonment the women’s social nets have deteriorated, they do not have any steady job
to guarantee their financial needs; often, neither do they have a house to live in, their
personal skills (such as autonomy and decision-making ability) have been damaged after
not using them for a long period of time, etc. So, while they are having to face how to find
a job, how to get a place to live, how to recover many abandoned or deteriorated
relationships, how to handle fear and loneliness, they must confront the real possibility of
reuniting with their perpetrator.

Corporal Externalisation of Pain
If we consider the human being in his totality, it is impossible to separate the physical and
psychological dimensions. The body is a means of manifesting the processes that are taking
place at the mental and emotional level, and at the same time are influencing them
(Dethlefsen et al, 1983).
While these women go through the severe situations explained above and the severe
feelings of pain and despair that may arise, it is also common for them to be affected by a
wide variety of physical symptoms such as: difficulties in falling asleep and in sleeping
continuously; decreased appetite, or unwilling to eat certain food; a chronic cold;
headache; symptoms of nervousness and anxiety; herpes; medicine to calm them down
which makes them unable to function properly; decreased sexual desire; drug
consumption; sickness, dizziness; a permanent lump in their throat; loss of voice;
infections, etc. Those symptoms increase their discomfort and make their recovery more
difficult.

3.3.4. GROUP SESSIONS

The proposed structure for each group session will consist of three parts:
1. An initial round where the participants are invited to share their present worries,
feelings, daily anecdotes, etc. with the others, as well as any pending comments
about the last group session, either about the contents or their own feelings inside
the group dynamic (10-20 min.). Sometimes by using physical exercises,
dramatisation, stretching, mime, dance, etc. with the aim of moving the body,
breaking the ice, lightening up the atmosphere and promoting cohesion between the
participants are also appropriate.
2. A specific topic or group work is planned. It shall be done involving the whole group
or divided into subgroups. The goal, the timing of each step and the leitmotif in the
context of the whole program is explicitly verbalized. It might be useful to refer to
the main ideas treated in the past sessions so as to give a global meaning to the
intervention (80-100 min).
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3. There is an open space left to clarify, debate, reflect, collect personal points of view
and integrate what has been done and learned. A final offer to focus their attention
as a group and close the session with a warm tone is suggested: with a little gift, a
poem, a song, an image, some little massages, a word from each participant, a big
hug from all or best wishes for the rest of the week (10-20 min).
As for the design of the sessions, it is important to keep in mind that they are made for the
participants, so it is essential to continuously be reformulating actions so that they fit with
the needs, language, members’ profiles and responses to what is happening inside the
workshops. After each session the facilitators might do an evaluation of the session, and
plan the next one from the point at which the last one finished.
Besides, the group is a relational space where the participants can establish affective and
supportive bonds which can help them overcome isolating barriers. Therefore, the
professionals should contribute to attitudes and behaviours that make respectful
communication and cooperation possible. At the same time, it is indispensable to promote
democratic leadership and avoid the tendency to show authoritative, distant or laissezfaire attitudes. Communication must be direct, fluid, empathic, and must allow for
understanding of the proposed activities and encourage the women to listen, make
suggestions and be involved. In any case we may not oblige anyone to participate if she
does not want to (Corsi, 1994). A maximum number of participants openly expressing their
opinions must be promoted; unilateral communication must be avoided and the leadership
of some persons who might monopolize the space and time meant for the whole group
should be slowed down.
In the occasion that there is lack of respect or difficulty for participants to accept their
differences, high anxiety may result in the particular individuals involved, along with
apathy from the rest of participants. In those cases, the professional will have to be
incisive making marks, punctual interventions and mobilizing the whole group to take part
in the conflict.
Concerning the materials that could be used in the sessions, it is recommended to use
illustrative or artistic material (such as comics (Penfold, 2006), drawings, photos, films
(Bollaín, 2003; Luna, 2006; Bosch, 2007), songs (Garcia, 2006), tales, games, artistic
expression, etc.) because it attracts their attention, it goes straight to the emotional
intelligence, it has greater impact and they remember it much better. Also, the variety of
materials from session to session and the dynamic atmosphere helps for their enjoyment.
In contrast, abstract and theoretical reflections do not work so well. In the Catalan Pilot
experience, women were familiar with a “politically correct” type of speech by heart, but
it seemed taken from general discourse against violence which is put out by the media and
social agents. When it comes to a specific situation more related to subtle forms of
inequality, a version less critiqued and reflected upon arises. Then the difficulty in making
all the dimensions of violence visible clearly appears.
When the professionals suggest a specific way of reflecting to deal with certain subjects
considered relevant for developing the program, it is recommended to go forward at a slow
pace, with an activity to work on at every step, guided and connected to their experiences
and feelings as much as possible.
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Dynamics
The aim of this chapter is to suggest some proposals for group dynamics. The intention is
not to detail the complete dynamics step by step, but to describe only those essential
aspects which have been considered as key.

Session I: Presentation
Objectives:
•
•
•
•

To create of group cohesion and feeling of belonging.
To achieve an agreement on the necessary rules to make everyone in the group feel
comfortable.
To gather the demands and needs.
To contribute to the motivation for their participation.

Development:
One of the important tasks to do in the very first session is to build the rules for the
smooth running of the workshop, and to give them the responsibility to determine them.
Taking into account that they are living in a space full of rules, it is important for them to
achieve an environment which runs according to their own consensus. The questions “What
could we ask the whole group to make ourselves feel more comfortable?”. Or in the
opposite way, “What could make us feel this space is not pleasant?” may be used. And if
there is something essential that they do not mention, it can be suggested like this: “Do
you think.... is important? What do you think if we reach some sort of agreement about
it?”
The rules should be clear for all, and everyone should confirm her acceptance and
engagement. At the same time they must be flexible enough to be modified as long as the
group considers it advisable. These rules may be written on a poster which can be
displayed at each session. When any rule is broken, the facilitators might point it out on
the poster.
In this session it is also nice to find a name for the group. This gives them identity and a
sense of belonging.
It is also essential to ask for the demands, needs, and expectations of the participants for
the group sessions, to pick them up and to try to satisfy them throughout the program.
At the end of the first session, it is highly recommendable to ask explicitly if they have
been feeling allright, if they liked the session, and offer some space in their individual
sessions to talk about how it was for them in the group so that they feel free to express
what was going on and how they felt with the other participants.
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How to build the rules
The group is divided in two. Each one will think about the rules they would like for this
group, and they will write them down.
Afterwards, each group will go on sharing the rules one by one alternately, and as a whole
group they will discuss each rule until they come to an agreement or consensus on what it
exactly means and if it is important to indeed have it as a rule.
Each of these rules will be written down on a poster on the wall.
If there are not many rules being put forward, some of the following may be suggested:
•
•
•
•
•
•
•

Punctuality
Respect for the basic rules that have been reached through consensus by all
Respect for talking in turn
To ask for a turn to talk by raising one’s hand
Confidentiality
Respect for other’s opinions
All the opinions are valid

Session II: Identity
Objectives:
•
•
•

To make the social nature of gender visible: gender is learned.
To make gender determination visible: gender builds our way of being a
man/woman.
To make the possibility of unlearning gender visible: we are active agents of
change.

Development:

First part: describing a baby
The group is divided in two:
A photo of a baby is presented to each group. The photo is exactly de same for both, but
one of them has the name of a boy, and the other a name of a girl.

Second Part: Attributing Characteristics
Each group is asked to imagine it is her son/daughter and to write down how they would
like this person to be in his/her forties.
In this stage of the dynamic there are two options. One is to follow the dynamic using the
adjectives they have imagined, and the other one is to hand them a set of very contrasted
adjectives and ask them to choose which ones they would like for their son/daughter.
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Both lists will be hung up side by side on a poster on the wall, with the image of the baby
on top, discovering the differences due to belonging to a different sex. Some time is given
to allow for spontaneous comments to arise.

Third Part: “What seems to be a unique reality might not be”:
The following images are shown, one by one.

These images have nothing to do with gender, but they intend to make it evident that
reality is not always as it seems, and even if it seems to us absolutely obvious, it might not
be as we see it.
When showing each card, they are asked to think individually what they see from in image.
Once they have seen it, they share it one by one. There will probably be two or more
different observations. “Who sees the real image? Who is right?” The ones who have seen A
explain how it is to the ones who have seen B and vice versa.
To conclude with this part, the following reflections may be suggested:
• Nobody is absolutely right and nobody is absolutely wrong, both opinions are true,
depending on the point of view.
• Things we see or perceive might not be the only truth. Even the reality that seems
to us to be the only one that exists could be interpreted in another way.

Fourth Part: Breaking Myths
From the poster on the wall, where the characteristics for men and women are written, it
is possible to ask: “Could these adjectives be placed the other way round, in the other
column?”
The way to be men or women has changed throughout history, and keeps changing. What
seems natural to us nowadays, some years ago did not, or it is not the same in other
countries.
A reflection from the following questions is suggested:
- Several years ago, was it possible to find a woman working as a mechanic?
- What happens if a man wears a skirt in Scotland? Why? Is he less man? Why?
- What happens if a woman wears trousers? Is she less woman? Why?
- Several years ago, was it possible to find women in the construction field?
- In the past, could women smoke? Why? Can they now? Why?
- In the past, could women be police officers? Why? Can they now? Why?
- In the past, could men be nurses? Why? Can they now? Why?
- In the past, could women be politicians? Why? Can they now? Why?
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Do mothers have the right to ask for maternity leave? Why?
Do fathers have the right to ask for paternity leave? Why?
What happened before if a man cooked at home? Why? And now? Why?
Is it the same to be a woman in Spain as it is in China? And a man?
Is a man more of a man in China than in Spain?
Is a woman more of a woman in China than in Spain?
Etc.

-

The aim is to conclude that to be born men or women is not so determinant;
what is determinant is how we build the way of being men or women in a society.
Gender can be unlearned. We are active agents of change.

Fifth Part: Masculine Values’ Hegemony over Feminine Ones
From all the characteristics that appear on poster on the wall, they are invited to choose
three which they consider the most essential to be happy and successful in life.
Put a little Post-it note beside those three adjectives.
There will probably be more masculine adjectives chosen. A debate on the consequences
of the characteristics attributed to men being socially more valuable is open. Men have a
superior position that may lead to imbalanced relationships, unequal rights and power.

Session III: self concept and self image
This dynamic is inserted at this point, but could be placed anywhere else. It is like a joker
which can be used at any moment to empower the group, or it can appear transversally
over the course of the sessions.

Objectives:
•

To reflect on factors that have an influence on self-esteem: to accept oneself vs
to look for perfection, to be able to set boundaries, to believe in one’s opinions,
to be loyal to one’s needs, to decide by oneself, etc.

Development:
The lyrics of a song6 are handed out. The chosen song in this case talks about how
a woman dares to leave the past and face the present and future, dares to trust
herself, feels good about herself and beautiful, is not paralysed by fear, remains
faithful to her needs and feelings, etc. All in poetic language and full of rhythmic
music.
The song is listened to for the first time, after they see the lyrics. Then the group
is going to talk about and discuss it, paragraph by paragraph.

6

In this programme the song “Ella” from the Spanish singer Bebe was used, but there are many others that
could also be useful for this dynamic
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Finally, the song is going to be played again, and anyone who feels like it can sing.
sing.

Session IV: Love and violence
Objectives:
•
•

To introduce topics on romantic love
To introduce violence indicators

Development:
The group is divided in two.
One subgroup has a cartoon (Penfold, 2006) of the beginning of a love story, and has to
invent how it continues. The other group has the end of a story of mistreatment, and has
to invent how it has developed until it arrives to this point.
Both teams share what they have invented. It is used to discuss myths/topics on romantic
love (Garcia, 2006), to make the messages we get from films and the media evident, to
raise awareness of the expectations for men and women in a couple, etc.
This is a good occasion to introduce some issues that will later on be taken up again, like:
violence indicators as the first warning signals that may be seeds for developing a violent
relationship, the reasons that make it difficult for a woman to escape from it, some clues
to guarantee safety for the woman.

Session V: cycle of violence
Objectives:
•
•
•

To introduce the cycle of violence and its phases. What does the participant feel,
think and do in each phase?
To show that a cycle never ends (like weather cycles) and the wheel spins quicker
and quicker every time.
To make visible the reasons that make it difficult for a woman to escape it.

Development:
First part
The group is divided in three. Each group is delivered a passage of a story, and they are
asked to think and write down on a piece of paper what the woman protagonist feels,
thinks and does.
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The three passages handed out correspond to the three phases of the cycle (accumulation,
explosion, honeymoon) in a concrete story of the same protagonist.
Second part
Each group explains briefly his passage and shares what it has written about what the
protagonist feels/thinks/does in each case.
After every group has explained its work, the passages are read out to everybody.
They are told that the protagonist of these passages is the same.
“If they were passages of a film, in which order do you think they would be?”
Third part
“If one of these passages were a sunshine, another a cloudy day, and another a storm,
which one would each be?” (With this metaphor it is easier to understand the meaning of
cycle (Walker, 1979)).
(Now, looking at the wheel with the cycle-lid): “Once we have a sequence, which is the
next step? And the next?”

Until they are aware that it is a never ending cycle.
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It is explained that every time the duration of the sequence is shorter, the honeymoon is
shorter and the explosion arrives more often. Every time it is more difficult to get out,
because it’s a trap.
They are asked if it sounds familiar to them.
At this point, the professionals can explain that this cycle is a very efficient mechanism to
exercise domination, control and power. During the tension phase, the woman feels
responsible for maintaining a good relationship and avoiding quarrels. She thinks that if she
does things properly enough she will avoid his anger, and tries to do everything all right.
But there’s always something wrong, despite her efforts. That’s how she learns
helplessness. Because in reality, he’s not getting mad about something, but he’s trying to
defeat her. Finally, she loses hope of doing things properly and she feels guilty, incapable
and useless.
After the explosion phase, she tries to justify his actions, minimize or even denies it to
suffer less.
In the honeymoon stage, reconciliation is like a balsam: she feels good again, she thinks
that he loves her deeply, and if she had tried to do her best, maybe she could have
avoided it; he wants to change, he repents; she has to help him and forgive him for the
sake of love. And this is another link in the chain, necessary to keep her from leaving, and
to assure that she stays.

From what has been explained in this session and remembering the past sessions, it may be
asked: “which factors do you think help to make the cycle run?”
•
•

Gender role stereotypes (men strong and impulsive, women sensitive and
understanding)…
Romantic love topics…
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Fourth part
“On the outside it is very easy to think that the best thing she could do is to leave. But
often she stays, and the reason is not that she is a fool, or that she likes being mistreated,
but it is difficult to leave. Why?”. This question opens the possibility to make clear:
-

Difficulties in finding a flat
Difficulties in finding a job
Social pressure, other’s opinions
Incredulity, little family/social net support (because of isolation)
Thinking that it will be harmful for her children to be apart from their father
Thinking he will keep the children
Being afraid of the husband’s reaction
Being afraid of loneliness
Emotional dependence

Fifth part

“What would you say to a woman who explains to you that her relationship is nice (warm
sunshine), but that the only problem is that sometimes, sporadically, her husband explodes
in anger and she would like to know how to deal with it?”
At this point, there is an opportunity to talk about the usual redefinition that these women
make about violent experiences. It is very common that the demand of the battered
woman is to get help to eliminate these sudden violent events, because a part from them,
she likes all the rest. But what she does not see is that they do not come from out of the
blue; they are part of a cycle, and it is impossible to eliminate them without him being
willing to change.
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Session VI: Indicators of violence
Objectives:
•
•
•
•

To raise awareness of the signs that indicate that an unequal relationship is growing
which may develop into violence, so that if they come across it anytime, they are
able to detect it as soon as possible and take safety measures to suffer the least.
To learn to verbalize/name a wide range of emotions.
To open a space to talk about past personal experiences to the extent they choose.
To talk about the different types of violence: physical, psychological or emotional,
social, economic or working, sexual.

Development:

First part
The group should be in little groups of 2 or 3 people each; they are handed a document
with many metaphoric images of violence indicators, such as: a cactus, a fishbowl, a
spinning top, a balance with unequal weight, a padlock, etc.
Beside each image there is a space to let them write down what do they see and feel when
they look at each one.
Second part
First of all they are asked to express how they felt while doing the exercise and if they
think the images had anything in common.
Starting from a review of the violence cycle (learned in the last session) they are told that
the present aim is to become familiar with some warning signs that will let them recognize
if they are being involved in such a trap.
Then they share, image by image, what every group has seen, what they think and feel the
image is expressing, and any comments, experiences and reflections associated are
welcome.
Third part
To end with, a little explanation about violence indicators takes place. A list of the most
characteristic ones is taken up again. They are warned that when they are feeling many of
them at the same time, they must pay attention because that will probably mean that they
are in the “accumulation of tension” period of the cycle.
They are told that in the next session safety measures will be presented, and those may be
used once a woman is being attacked, to prevent an attack, to protect herself from it, or
to separate from the situation in a safe way. They are invited to think about what the
security measures might be until the next day.
They are handed the summary of violence indicators so they can have it handy and
remember them easily.
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Session VII: Security measures
Objectives:
•
•
•

To reflect on the security measures in a violent relationship, adjusted to the
different moments of the relationship’s development.
To deliver a guide of contacts and services for women. Consider whether they
would go to such services in case they need help, and why.
To tackle the matter of trusting professionals and protection institutions.

Development:
First part
It is important to situate the participants that the group sessions will be coming to an end
soon, as the next session will be the last. After that, some individual sessions will still take
place in order to close the process.
And then, present this session as the third of a block, that has consisted of:
•
•
•

The cycle of violence (understand the mechanisms of violence)
Indicators of violence (emotional state that indicates we are inside an abusive
partnership)
Security measures (in case we detect our partnership is abusive, what we can do to
protect ourselves and leave in a safe way)

Second part
The proposal is to play memory.
A memory game with images that describe security measures is prepared, such as:
protection, sharing the experience with close people, asking for support, shouting help out
the window, calling the police, registering violent situations, taking important objects
when running away, telling the school about the situation and determine the person
responsible to pick up the children, and once separated, changing the lock, the telephone
number and avoiding meeting the offender alone or at home, etc.
They are asked if they know how the game works, if anyone does not know the game,
another participant can explain it to her.
Then, the game begins. If there are too many participants, they can play in pairs.
At the end of the first round, they are asked about what each image suggests to them, and
this impression is shared and discussed.
After that, it is suggested to them to put each image in one of the columns, wherever they
think it fits best according to when it takes place in the relationship (before the attack,
during the attack, after the attack, getting away, once separated).
Then, it is possible to go on to the second round of the memory game.
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Third part
A document with different security measures corresponding to each moment is handed out
and explained.
In the Catalan Pilot Program a manual of the different special services addressed to women
who have suffered gender violence in the social net was elaborated on and handed out. In
this case, it had three chapters: psychological support, family therapy and legal advice.
They were asked if they knew any of these resources and the reasons why they would or
would not take advantage of them in case they needed them. There is also a question
about trusting professionals, and their former experiences with it.

Session VIII: Closure
Objectives:
•
•
•

To put into words what they remember and what they took from each session
To make a global revision of the course and specific revision of the main contents
of each session
To have a view of the whole process.

Development:
As far as the farewell session is concerned, it is important to prepare it in advance
together with the participants so that the closure is not sudden and abrupt. From the point
of view of the inmates, it is usually a difficult process to separate from a person with
which they had established a secure bond. Inside prison there are not many opportunities
to build a trustworthy relationship, and once they have done it, it is harmful for them to
lose it. They feel abandoned, and they feel lazy to start all over again with somebody new.
All the professionals return to their daily lives, but they stay there. Taking this into
account, it is suggested to face the last session as a ceremony or ritual so that it is possible
to say goodbye in a gentle way, with affection instead of with feelings of separation and
abandonment.

3.3.5 EVALUATION
As described in the section “Concerning the Evaluation” in the Methodological
Considerations chapter, the evaluation is intended to measure the fulfilment of the
program’s objectives. Although a precise evaluation should include a follow-up of the
participants in their everyday lives, carried out by external assessors and compared to a
control group, it is considered a very high, demanding requirement for this kind of
program. So the evaluation which is suggested is adjusted to the length of the program.
As regards the tools used for measurement, outcomes from the research of the out-prison
programs proved that:
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•

•

The variables that out-prison programs consider to be meaningful to measure the
success of the program usually are referred to in 3 dimensions: the received and actual
violence, the psychosocial profile of the woman and the process of recuperation in the
sense of separation and reconstruction of her new life. For obvious reasons, these
variables do not adjust to our context of intervention. So in our case, we had to design
the appropriate ones.
There are some official tests available with contrasted validity to measure diverse
variables related to our objectives (such as Impact of Event Scale, Depression, Anxiety,
Self-esteem, Locus of Control, Social Abilities or Psychological Welfare). In our case,
we did not use them because they were too expensive for our budget. So we designed
our own tests.

Finally, in our point of view the qualitative methods are the most suitable to measure the
complexity and richness of this human process and experience for many reasons: because
the specific personal case and context is indispensable to be taken into account, because
the subjective perspective of the participants is the raw material for the evaluation and
because we support the active participation of the professional in the process of
evaluation.
As a result of the above considerations, the evaluation proposal suggested is:
Selection
process

Start
phase:

Middle
phase:

Final
phase:

Individual

Individual
+ group

Individual

Pre-post self-esteem test + drawing of herself

Participant: Drawing at the end of each session (evolution of spirits)
Professional: Registration of the essentials

Pre-post gender and
violence test

Satisfaction test
Valuation of the process from the
professional and from the participant

Evaluation of the Individual Sessions:
A pre-post test is handed out to be able to contrast the evolution of the following aspects:
self image and self concept, autonomous/dependent decision making, locus of control, the
pressure of other’s opinions, degree of internalisation of relationship problems, and
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physical symptoms. At the end of this test, each participant is asked to make a drawing of
herself which, in another language, gives a lot of information about self image and self
esteem without the filter of verbal speech.
As a complement, a continuous methodology of evaluation is being carried out in each
session to obtain a progressive indicator of the participant’s evolution of spirit and self
concept, in two ways:
•
•

the participant is asked to make a drawing according to her internal feelings at the end
of the session
the professional is going to register essential subjects and emotions that appeared in
each session.

Evaluation of the group sessions:
A pre-post test is handed out to be able to evaluate the acquisition of knowledge on the
subjects of the group sessions: gender stereotypes, topics about romantic love, indicators
of violence and security measures, causes and types of violence, awareness of the specific
resources for attending to women, etc.
The professional is responsible for registering and analysing the dynamic function
operation, as material to take into account for the design of consecutive sessions.

At the End of the Program:
A global satisfaction questionnaire in which the participant values several aspects: the
treatment received by the professionals both in the individual and group sessions, the
professional preparation of the leaders, the program’s degree of adaptation to her needs
and demands and the achieved results compared with the expected ones, the utility of the
issues debated, the frequency and duration of the program. As open questions, the
participant is asked to talk about what she liked most and worst, which changes would she
suggest, and any other comments she would like to express.
In the very last session, an exchange of impressions about the process and relationship
takes place. The professional gives feedback on the process, taking into consideration the
quality of the bond, the confidence achieved, the changes and evolution in the way of
thinking, feeling, acting and tackling conflicts, the methodology and research used in
alternative ways to improve results. The participant then has an open time to express
herself where she can share how she felt, what made sense for her and what didn’t, what
she missed, if she achieved the expected results, if she would recommend it, if she would
go to a Women’s Service once released in case she needed it, etc.

52

Considerations for Drawing Interpretations:
Every illustrative expression is conceived in one’s own image and carried out with the same action
patterns, the same way of accessing, contacting and relating to the outside world. The intention in
our gaze is not so much to get a diagnostic psycho analysis but as a means of therapeutic
communication with the following aims:
- To establish a bridge of communication of emotional areas (hurt, anxiety, conflict,
feelings) which they couldn’t put into words.
- To register the process so that at the end we are able to evaluate if any changes have
taken place
In the reading there are many influential variables and it is difficult to generalize, but we can state
that there are two levels of analysis:
- structural: through the formal features (for instance, the location of the drawing on the
page has to do with her attitude towards her environment, the characteristics of her
strokes as well as the use of colour indicate aspects of mood and expressive style of the
person )
- symbolic: through the content (we can get an idea of the actual inner worries or feelings of
the person, and their development throughout the process)
When the subject of the drawing is oneself, many meanings, values, conflicts and attitudes will be
projected in the image. In this case, it is very significant to have a pre and post drawing as it
allows contrasting them and seeing the symbolic impact of the process. We suggest placing
attention on the location, posture and presentation of the figure, the size, proportion and lack of
parts, as well as expression. The foot and legs talk about support, the trunk about emotionality and
impulsivity, the face reflects communication and interaction, and the head is the intellectual and
control centre.

53

4. PROPOSALS FOR WORKING IN PRISON WITH MEN WHO HAVE BEEN PERPETRATORS OF
VIOLENCE AGAINST WOMEN

4.1 INTRODUCTION

In the last several years, many countries have developed specific programmes that,
progressively, have directed their attention on men’s violent behaviour towards their
partners. In this context, the existence of programmes for men who have used violence in
their relationships is relatively recent, although there are some countries that have a
relevant experience in this field. It is important to indicate that these programmes have
been linked to the Penal Justice System, mainly because they have been an important part
in crime prevention (tertiary) strategies. Nevertheless, in some countries, these kind of
programmes have slowly come to form a part of secondary and primary crime prevention
strategies. In this way, international organizations such as the United Nations or the
European Union, have given diverse recommendations (United Nations, 2000; European
Council, 1999). Also, it is important to recognize the participation of men’s groups who
have begun to have a presence in the social arena.
There were many ways of approaching these programmes as objects of study. Initially
there were methods that considered the perpetrators as mentally ill persons, so it was
frequent to find diagnoses of passive-aggressive, borderline, paranoid personalities, etc.
(Corsi, 1996). It was also usual for them to connect violence with alcohol abuse. Actually,
it is accepted that drugs and alcohol can facilitate or worsen the violence, but they are not
the causes. Both interpretations rest responsibility on the perpetrator and reduce the
problem to an individual and psychopathological matter. Many studies showed that a more
complex situation is what explains violence against women, as was explained previously.
Concerning the men’s programme a consensus was reached among the participants of the
ALTRA project that was that working on their violent behaviour is a central part of the
work because they are the perpetrators of gender violence and this is the reason why they
are in jail. But even with this consensus there are two fields of discussion. The first is how
to work with the inmates; i. e. what are adequate methods. The second concerns the
attitude of the facilitators/therapists.
The first programmes for working with perpetrators of gender violence were initiated after
that feministic projects rightly scandalized the amount of women suffering of violence by
their partners, as the “Domestice Abuse Intervention Project” (DAIP) in US. These DAIPconnected programmes or the “Reintegrative Shaming” (Braithwaite, 1995) worked very
confrontative and in a way blaming the men and their behaviour. But it could be shown
that the effects were not sustainable and the participants merely adapted to social
control. Men who relocated into another city with no intervention project soon became
violent again (Österreichisches Bundesministerium für Umwelt, 1999; Rösemann, U., 1996).
In other words, it was very understandable to work with perpetrators of gender violence in
an avoidance-orientated approach. The facilitators acted in a hierarchical way: they told
the participants, that they were wrong, they have to avoid violence. But the only thing the
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participants can get by these manners is adaptation on a behavioural level and maybe
reactance inside.
In the field of men perpetrator work with gender violence (and sexual abuse too) there
were important modifications. One is concerning the attitude of the facilitator: It is of
primary importance to respectfully look at the participant as a person who has the ability
to change, but who has acted in a very destructive way. And it is necessary not to
sympathize with the behaviour and its consequences but to try to identify underlying basic
needs and find better ways to fulfil them (Laws et al, 2000).
Only being in jail does not mean the male prisoners are motivated for a change or realize
that their behaviour was wrong. Punishment itself is maybe an adequate societal reaction,
but is almost never an efficient factor to change belief systems of incarcerated men. The
facilitators have to show them that there are better alternatives.
The facilitators of perpetrator work have, in a word of Ghandi to “hate the sin, but love
the sinner” and for participants they have to benefit by changing their attitudes and their
behaviour (Marshall, 2004). Realizing a personal benefit (for example improving social
competencies) will stabilize a modification of attitudes (Miller, 2004).
It is necessary to consider that the target group, the male inmates, are quite
heterogenous. The perpetrators of gender violence cover a wide range of very different
men. For some, the values and gender roles of the society, the culture and the family of
origin reinforce patriarchal beliefs and the use of violence to maintain the idea of
supremacy of men over women. For these men the use of violence is ego-syntonic; i. e.
they do not question their violent behaviour. There are other men for whom the use of
violence is ego-dystonic; i.e. they do not want to be violent and they regret their
behaviour (Wegner & David, 2005).
It is much more difficult to work with men of the first group. They often believe their
attitudes and role expectations are right and their basic needs of selfesteem and
control/orientation are tightly connected with themselves being in a superior position in
relation to their female partner. Sometimes the consequences of violence for their partner
and/or their children can be a starting point. Members of patriarchal cultures often use
violent punishing in raising children, especially boys (Reich, 2006). And, being severely
beaten in childhood often has the consequence that as a grown-up these men use violence
as a method to cope with conflicts and have low competencies for verbal coping and low
empathy for the feeling of others (Wilmers et al, 2002).
Nevertheless a precondition for working in this kind of programme is the participants’
willingness to collaborate, based on their insight that things cannot go on as they are, that
a change is reasonable and that they must personally change their behaviour. Basing things
on a realistic image of the balance in their life before, every prisoner can decide if he
wants to continue his life like this or find a positive awareness by changing his attitudes
and behaviours. Therefore it is essential to clarify how every participant came into contact
with violence as a victim or delinquent. Working on the cycle of violence is central; this
means reconstructing relationships, the gender roles within a relationship, handling
conflicts, and seeing their own part in escalations and the degree of violent behaviours.
The consequences of these behaviours towards partners, children and himself are also
noted. Violence-facilitating attitudes, eventually transferred by family or culture are
picked up, confronted and questioned with the objective of facilitating collaborative and
equal possibilities of contact. Simultaneously, one’s own needs are to be perceived and
taken serious.
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It would be of advantage, if there were further possibilities of attendance after release.
There is no “this way and no other” when working against gender violence. At the political
level, the European Convention of Human Rights (ECHR) is a great improvement because it
has an impact on the legal basis of participating countries. With the aid of these judicial
basics, violent behaviours can be sanctioned and discussions about necessary changes in
patriarchal attitudes can be carried out. Real, enduring and long-term effective work
against gender violence is to be conducted at every level of the entire societal culture.
The paper provided can only be one piece of this great challenge.

4.2 METHODOLOGICAL CONSIDERATIONS

4.2.1 CONCERNING THE STRUCTURE OF THE PROGRAMME
The experiences from in-prison programmes addressed to men who have been perpetrators
of gender violence show that it is difficult to find homogeneous proposals. Furthermore,
the penitentiary context introduces many factors which are absolutely necessary to be
taken into consideration and which make the in-prison programmes significantly different
from the out-of-prison programmes.
In this part of the manual, some methodological considerations about programmes for men
who have committed violence against their partners will be described. We have added
some recommendations and debates, both from in-prison and out-of-prison programmes.
Group - individual work
The standards for men programmes that have been perpetrators (Respect, 2004; Grupo 25,
2006; Corsi, 2006; J. Cantera, 2001.; Walsh, 2001.), expressly recommend group
intervention. The group work is valued as very important since it allows for a framework
which facilitates the change by offering numerous possibilities for social interaction, roleplays, group discussions, and learning from one another. Some advantages are reduction of
shame, isolation and loneliness; taking responsibility in front of other group-members and
learning to talk about personal subjects.
Following those reasons, our suggestion is that the program is based mainly in group
sessions.
Individual sessions will take place at two different times: at the beginning of the program
to provide personal space to prepare them for the participation in the group, and at the
end for a personal closure and review of the process.
In addition to this, the participants should be offered a possibility to have individual
sessions available to them during the program just in case they need it because they are
going through a difficult experience and they need support from time to time. But these
individual sessions would be the exception, because in general, everything will take place
inside the group sessions, even personal and intimate aspects. And it is essential to clarify
that after an individual session, the inmate will have to share feedback with the group
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about the topic and results of the session, so that it doesn’t affect the others’
involvement.

The group: open or closed
As the success of the group work, to an important degree, depends on its members’
participation and the cohesion between them, we highly recommend a closed group.
This means that it is necessary to have a minimum number of participants before starting,
and that it will not be possible to accept anyone once the group has begun, although it
may be reduced if someone leaves the program. Its length is determined so as to allow for
the programme’s smooth running with all its content in a logical order, and all participants
advancing together in the process. This is easier to manage for facilitators involved and
provides stability and confidentiality, which are key points in the penitentiary context.

Length of the Programme
The length of the programmes inside the penitentiary context in the European States is
variable. For instance, some programmes have a duration of between 9 and 12 months
(SURT et al, 2007; Respect, 2004; Gondolf, 2002; Echeburúa et al, 2006; Catalan Justice
Department, 2002) while others last 15 meetings with a follow-up period from 1 to 12
months in length (Echeburúa et al, 2006; Echauri et al, 2006).
Concerning the out-of-prison programmes as alternative penal measures, their duration is
also variable. While there are some standards from the German Association of work with
perpetrators (Bag-Tähg, 2007) which recommends work group for at least 6 months of
weekly meetings, in other countries the programmes oscillate between 10 sessions to 2
years (Castillo, 2001), or between 20 and 120 hours (Mullender et al, 2000; Grupo 25, 2006;
Cantera, 2001).
For the development of this programme we suggest a total length of 17-20 sessions. It is
important to consider some of the factors which will have great influence on this decision:
the objectives of the program, the length of the sentences for men who have been
perpetrators or any other participant, the schedules of the penitentiary centre as well as
the activities of each inmate.

Sessions’ frequency and duration
As it is usual in other programs run in European penitentiary contexts, we suggest a weekly
frequency and duration of 1.5 to 2 hours per session (Mullender et al, 2000; Echauri et
al, 2006; Catalan Justice Department, 2002).
The frequency of weekly sessions facilitates the following of the leitmotiv of the program
and the personal involvement in the process. The 1.5 to 2 hour length is an adjusted length
to maintain the attention and interest of the participants in the session.
In addition, in our experience, it has been very difficult to increase the meetings by any
more time because of the inmates’ other activities and the rooms being occupied by
others. Nevertheless, we are conscious that this is a particular situation which may vary in
each penitentiary centre.
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Number of participants
In agreement with diverse experiences in these kinds of in-prison programmes, a total of 6
to 12 participants is suggested. The group should not start when there are fewer than 6
participants. However, once the group has started, it should continue until the end, even
if there are some who leave and the group becomes smaller than 6.

4.2.2 CONCERNING THE PARTICIPANTS’ SELECTION
The programme depicted in this manual is basically addressed to men sentenced and
imprisoned because of violence against women. However, it is also open for any inmate
who is willing to participate, whatever his sentence or crime may be.
It is necessary to consider some selection criteria to make sure that the participants will
make the most of the programme, and to avoid them holding back the progress of others.
Some of the suggested criteria are:
•

•
•

To be interested in participating in a program for men who have been perpetrators of
gender violence. Not to suffer serious psychopathologies that could interfere in normal
participation in the program (deep depressive spirit, with suicidal tendencies,
aggressive behaviour, delirious/paranoid ideas, etc. (Echeburúa, 2004))
Not to suffer addictions that could be an obstacle for the proper running of the
program (it is possible to accept those men who are in treatment for drug
dependency).
Acceptance of the basic functioning rules, such as:
- Confidentiality
- Readiness to talk about one’s own violent behaviour
- Respectful communication
- Non-violent behaviour
- Reliability of participation
- Permission that the group-leader may interrupt participants
- Assurance that conflicts with other participants are solved within the group and
not outside.

Another desirable criterion is voluntary assistance (Echeburúa, 2006; Mullender et al,
2000). This is difficult, on the one hand, because in many countries this is a compulsory
programme for inmates who are sentenced for perpetrating gender violence. On the other
hand, prison is a no-freedom space, and no decision is ever absolutely voluntary. This is
mainly so, because the participants hope that their attendance will influence their
penitentiary situation.
Another appropriate criterion is to be motivated to begin a process of change and be
willing to participate in the program actively (Respect, 2002; Mullender et al, 2000; Grupo
25, 2006). Seen realistically, the participants will act on the assumption of several
different motivational reasons, for instance: understanding that there must be a change so
they do not end up in prison again, fear or shame to talk about violent behaviour, hope
that participation can do something positive for oneself and will be rated positively within
the correctional scheme, mistrust because you never reveal such personal things in front of
others, etc.
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4.3 INTERVENTION PROPOSAL FOR MEN

4.3.1 OBJECTIVES OF THE INTERVENTION

General Objectives
To initiate the development of a masculinity model based on gender equality.
To raise the acceptance of responsibility for one’s own violent behaviour.
To promote appropriate and non-violent conflict-solving strategies.

Specific Objectives
•

To identify that oneself is responsible for the violence practiced against a woman,
becoming aware of the extensive negative consequences it has for the female
partner, the children and oneself, identifying how the behaviour of the female
partner was misused as a legitimation of one’s own violent behaviour, identifying
how oneself has escalated situations of conflict, and identifying situations in which
conflicts were not argued out to solve anything but to put down the partner.

•

To make visible the social construction process of gender-relations, which are based
on an imbalance in power between men and women. As well as, to sensitise the
participants to the effects of this imbalance in their own relationships, identifying
how oneself has contributed to the inequality of power by taking the law into one’s
own hands.

•

To initiate a process of awareness-raising concerning the relation between the
masculinity model based on gender inequality and violence against women. As well
as to identify how this can lead to the exclusion of women and the infringement of
women’s rights and their active role in this process.

•

To identify the benefits of an alternative masculinity which makes personal
development of relationships possible—that is, relationships based on gender
equality—and to provide skills for the beginning of a process of change.

4.3.2 GROUP SESSIONS’ STRUCTURE
As mentioned above, the group is understood as the main methodological part of the
programme. It is valued as very important since it allows for framework which makes the
change easier by offering numerous possibilities for social interactions, role-plays, groupdiscussions, learning from one-another.

59

The proposed content of each session will consist of three parts:
1. The participants will be invited to share with the others their present worries,
feelings, daily anecdotes, etc. that could be affecting them at this time. (10-20
minutes)
2. A specific group dynamic is planned. Each dynamic will allow for work on a specific
content. The work will be done with the whole group or in subgroups. (80-100
minutes)
3. The participants will be invited to share their feelings, reflections, etc. concerning
the results of the activity with the rest of the group. (10-20 minutes)

4.3.3 PROGRAM’S STRUCTURE

RECEPTION

Initial
interview/s

GROUP SESSIONS

Initial Phase:
Awareness and
responsibility

CLOSURE

Final
interview

Middle Phase:
Deconstruction
Final Phase:
Alternative
construction

Conclusion

Possible
individual
sessions

4.3.4. RECEPTION: INITIAL INTERVIEW/S
At the initial phase of the program, personal interviews take place to facilitate a personal
presentation of the facilitator and the program, to get the necessary information of the
participant’s history and to identify their goals, expectations and motivation to take part
in the program. This part may be achieved in one session, but it is also recommended to
use up to three sessions when the professional feels that the motivation is not clear or
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intrinsic enough. It is important for the smooth running of the group that each participant
accepts, at least, part of his responsibility in his violent acts and expresses honestly his
will to change for the better (second stage of change –see table below). It is worth
spending some time to work on these issues before starting.
Five stages of change (Prochaska):
1. Precontemplation – the man does not see his behaviour as abusive
2. Contemplation – the man sees his behaviour as abusive
3. Decition – the men decided to replace abuse with respect
4. Behaviour changes – the man describes recent acts of change as positive
5. Maintaining changes – the man describes permanent changes as positive

Moreover, the individual interviews are also used to fill in the evaluation tools for the
measuring of the impact of the program (those tools will be filled in again at the end of
the program).

4.3.5. GROUP SESSIONS
Initial phase: awareness and responsibility
In this stage we try to motivate the participants to express their own reasons, needs,
motivations, individual and subjective experience behind their violent acts. It is important
to create an environment without any kind of censorship; with respect, confidence and
absolute freedom to speak and express their ideas and feelings.
In this chapter it is important to point out that their reasons for having been violent must
not be legitimized, but they are invited to express them with their own meaning and
foundation. This way it is easier for them to get involved in the next step, the
deconstruction, because then everyone in the group will be witness to their own and
others’ attitudes and beliefs.

Session I: Introduction
Objectives:
•
•
•
•
•

To
To
To
To
To

get to know one another
discuss and establish rules
promote the expression of aims and expectations of the participants
make clear the aims, expectations and methods of the group leadership
facilitate the participants to start talking about their experiences.

Development:
1. Getting to know one another:
Setting up groups of two
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In order to get to know one another the members of this small group have to ask one
another the following questions:
- What is your name? How old are you?
- Where are you from?
- Are you in a relationship? Do you have children?
- Why are you here, how long have you been here and for how much longer will
you be here?
- Why are you participating in this programme?
The participants introduce one another in the large group after getting to know each other
in the small one
Reason: it is easier to introduce someone else than to introduce oneself in a large new
group). Openness about the reasons of their incarceration is a precondition for
participation and the willingness to talk about it is an indicator for their cooperation and
commitment.

2. Establishing rules for the group:
Collect the participants’ ideas of rules on a flipchart.
The professionals add any possible missing rules.
Reason: By involving the participants in establishing the rules their motivation will be
higher to stay in the group. In addition, the rules are present in every future session as the
flipchart sheets are hung on the wall.
The rules have the following minimum content:
•
•
•
•
•
•
•

Confidentiality
Readiness to talk about one’s own violent behaviour
Respectful communication
Non-violent behaviour
Reliability of participation
Permission that the group leader may interrupt participants
Assurance that conflicts with other participants are resolved within the group
and not outside.

3. Clarification of aims, expectations and methods of group leadership
The group leadership present their aims, explain their methods and their way of work.
Possible interruptions and provocations are announced and explained as useful therapeutic
techniques. At the same time the participants are encouraged to express and verbalize
feelings of e. g. anger and disappointment. The roles of the facilitators and of the group
members are clarified

4. Starting the topic
Group discussion: The participants start to report situations in which they experienced
violence and were themselves violent. At this time the facilitators should not go very deep
into details, because this discussion serves as a door opener. Detailed reconstructions of
their history of violence are part of the more intense work in the following sessions. The
group members are encouraged to ask each other to facilitate a process of group-talk.

62

Session II: In depth look at the topic
Objective:
•
•

To learn to talk in the group about violent acts and the consequences in a precise
manner
To reduce minimizations and trivialisation about the consequences of violence.

Development:
Group discussion: The participants report their experience of violence and situations in
which they experienced violence and were themselves violent.
In order to reduce fear and to ensure that each participant takes part he has to choose a
situation and answer the following questions (be careful of non-legitimate violence):

-

Why was violence necessary in this situation?

-

What was not good about it?
What did I and those affected feel?
What do I think about it today?
What have I learned from it?

Session III – VI: Reconstruction of the offence

Objectives:
•
•
•

To talk about their own offence in an objective way.
To become aware of the consequences of the violent behaviour for all people
involved.
To look at the difficulties caused by violence.

Development:
Record each participant’s details on the flipchart.
Basis: Create a short diagram of family relationships still relevant today, including those
affected by the offence so that the participants are aware of the present structure of the
relationships and who is affected by the violence.
The following details are also recorded on the flipchart:
• What kind of acts of violence were committed in relationships (very detailed):
- Straight forward description of the act of violence (not watered down: e. g.
hit her in the face “only” with the back of my hand, this allows a look at the
real violence without the usual trivialisation.
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-

-

•

How often?: adding up all acts of violence within e. g. a year or the duration
of the relationship. This way the whole extent of the violence becomes clear
which counters trivialisation.
Other acts of violence (e. g. street violence) are mentioned but not looked
at in detail.
Consequences for
 the victim / (Ex-) partner
 himself
 the children

looking at and describing the act of violence in detail (chronological in slow-motion)

In further sessions (sessions XI to XIII) this flipchart with all the written information can be
used again:
• Which possibilities of pulling out did I have when?
• When were boundaries reached?
• What did I feel?
• How can I identify my inner state and different levels of anger?
• What did I really want to achieve? What was it really all about, what was the
original need?

Middle phase: deconstruction
This second stage has the purpose of questioning many beliefs that legitimate power and
control of men over women, and in order to be aware of the effects of abuse/submission
as a consequence of this inequality. We suggest a chapter based on identity, in which we
would like to accompany the participants in the following process:
The social
construction of
gender roles
determine our way
as men and women

Gender roles have a
social character
(they are learned,
not natural)

The gender roles may
be unlearned. We are
active agents of
change

Afterwards, connected to this awareness, we would like to link the model of masculinity to
power and violence, to facilitate empathy with victims of violence through one’s own
experience of having been victims, and to introduce the concept of equity and human
rights.

Session VII: Attributions to men and women
Objectives:

•
•

To make it clear that we attribute certain characteristics to men and women.
To make it clear that this could be different.
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Development:
First part: attributing characteristics
We ask each group to imagine it is his/her son/daughter and to write down how they would
like this person to be in his/her forties.
After, each group shares his work. They realize it is the same photo, so the differences are
all coming from the atributions made to each sex. The debate starts.
A sequence of pictures is showed. Those pictures are related to different situations and
contexts along the life cycle (school, sports, group of friends going out, family, etc. ).
They are asked which are the differences between boys and girls and what is expected
from each.

Second part: sex and gender
A reflection about the differences between sex and gender is proposed. Tools for this
debate can be:
•
•

Starting from the mentioned differences among boys and girls, sex and gender
characteristics are identified.
The way to be men or women has changed along the history and keeps
changing. What seems natural to us nowadays was not some time ago or in other
countries

Third part: “what seems to us it is the only reality does not have to be so”
We show the following images, one by one.

Those images have nothing to do with gender, but they intend to visibilize that reality is
not always as it looks like, and even if it seems to us absolutely obvious, it might not be
like that.
When showing every card, we ask them to think individually what do they see from the
image. When they have got it, they tell it one by one. Probably there will be two or more
different observations. Who sees the true one? Who is right?
The ones who have seen A explain how is it to the ones who have seen B and vice versa.
The aim of this reflection is the following: nobody is more right than anybody else. Both of
them are right. What we see is not the only reality. Even the reality that seems more true
to us may be interpreted in another way.
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Session VIII: the gender roles as a social contruction
Objective:
•

To make it evident that gender can be unlearned: we are active agents of change

Development:
1. The group is divided in two: each group is handed a series of images.
It is necessary to have gathered two series of images:
• On the one hand, images of women in their traditional roles (household,
motherhood, caring for the elderly, etc.) and beside it, images of men doing those
tasks. This shows the introduction of men in a space usually relegated to women.
• On the other hand, images of women in their typical feminine jobs (secretary,
nursery, teacher, etc.) and beside it, images of women doing other kinds of jobs
which are usually relegated to men (mechanic, engineer, doctor, businessman,
politician, etc.).
2. Each group will have to agree about the following questions:
•
•
•
•
•
•

What do you think about the historical changes that you can see in the pictures?
Why do you think these changes have taken place?
What do you think about women who are in the army or work as a secretary or as a
doctor?
What do you think about men who cook and do housework every day?
How would you react to your daughter if she told you that she wants to work in the
construction industry?
Etc.

3. Each group will share its results to the larger group to analyse them jointly.
4. Examples of questions to be debated are presented next:
-

Some years ago, was it possible to find a woman mechanic?
What happens if a man wears a skirt in Scotland? Why? Is he less man? Why?
What happens if a woman wears trousers? Is she less woman? Why?
Some years ago, was it possible to find women in construction? Why?
Does a woman mechanic stop being feminine? Why?
Were women permitted to smoke before? And now? Why?
Were women able to be police officers? Why? And now? Why?
Were men allowed to be nurses? Why? And now? Why?
Could women be politicians before? Why? And now? Why?
Do mothers have the right to ask for maternity leave? Why?
Do fathers have the right to ask for paternity leave? Why?
What happened before when a man cooked at home? Why? And now? Why?
Is it the same to be born a woman in Spain than it is in China? And a man?
Is a man more of a man in China than in Spain?
Is a woman more of a women in Spain than in China?
Etc…
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5. Starting from the contributions of the group, several ideas about the changes shared
before are elaborated on:
•
•
•

The contribution of these changes to social development in our society
The contribution of these changes to fomenting the validity of human rights
The recognition of women’s rights.

Session IX: Unequal and power relationships

Objective:
•

To make visible inequality and power relationships.

Development:
For this dynamic it is necessary to use videos or small vignettes or stories that depict
violent events or conflicts in partner relationships.
In our case we used a short story.

THE STORY OF MAX
Max is 18 years old and has a large group of friends. He is quite popular among his colleagues
with whom he often goes out. This group usually organizes parties at John’s and there is
always music, beer and cool people. Last weekend there was one of those parties. There
were a lot of well-known people and Max arrived a bit late. When he came in, a friend told
him:
- Do you know who is here? Julie… that beautiful blonde who had it off with two
fellows here, the last time. You must be the next.
- What are you talking about!
- Take advantadge of her being drunk, and she goes straight to the end.
Max approached Julie when she was lying on a sofa. Max thought she had drunk a bit too
much and maybe it was better to leave it for another occasion. But his friends insisted. So he
began to talk with Julie, and she said:
- Hello darling… you know, you were what was missing! This party needed someone
like you to come along so we could start having fun.
Then Julie stood up, took Max’s hand and told him she was willing to be with him, and they
went to John’s room. Once in the room, Julie told Max she was feeling sick, and she
preferred to have a rest, and to sleep a little bit if possible. Then Max asked her why she
brought him up to the room. Julie answered that she felt like being with him, but suddenly
she began to feel sick and now she didn’t want to be with him anymore. Max insisted to have
sex but she refused.
This situation made Max hesitate. His friends were observing and urging him to take
advantage of the opportunity. Finally Max did have sex with Julie.
After several days, Max started to worry because he found out Julie had reported him to the
police.
- Why would she have reported me?- Max wondered.
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1. The group is divided in three and the proposed material is handed to each.
2. In the small groups, participants have to come to an agreement about:
Do you believe that Max acted as he did because he had drunk alcohol?
Do you believe that the group influenced Max's desición? Why?
If he had not acted as the group wanted, how would his friends have treated him?
Do you believe that there are inequalities between the people who took part in the
story?
3. Each group will read what they agreed upon.
-

4. We carry out a general discussion about the following questions:
-

Do you think Max had more power or Julie or both? Why?
Can we say that violence is the attitude that Max had? Why?
What kind of violence?
Do we know other kinds of violence?
Who suffers these forms of violence more?
Do you believe that it is a violation of human rights?
How do you think that the women feels before these situations?

Session X: Empathy with victims of violence
Objective:
•
•

To facilitate empathising with people who suffer violence, especially with women.
To raise the topic of the differences of power and inequality in relationships.

Development:
1. Two are requested to volunteer. They are will do the following role play:
•

The first role play represents an equal relationship: both people are standing,
facing each other, staring at each other in the eye. Both are asked to express how
they feel.

•

The second role play represents an unequal relationship: one stays standing (it will
be even more effective if he stands on a chair). The other one is kneeling. Both
look at each other in the eye. The man who is standing has to say how he feels and
the men who is on his knees does the same.

•

The third role play is the same but the volunteers change positions: the one who
was kneeling is now standing, and vice versa.

2. Afterwards, the rest of the group is broken up into pairs and they all repeat this role
play.
3. Then, the group comes together in a circle and there is time to talk about how they felt
during the exercise. The following questions are proposed to guide the reflection:
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• How did you feel during the exercice?
• How did you feel in the three different positions?
(Its aim is to for them to realize how the imbalance in power generates
abuse/submission)
• What position do you believe the woman occupies in daily life?
(Its aim is to bring to mind thoughts of past sessions if considered appropriate)

Session XI: Causes and myths of violence
Objectives:

•

To explain some myths about the gender violence

Develpment:
1. The following myths about the causes of violence are talked about, questioned and
deconstructed:
Men that have been perpetrators are people that:
•
•
•
•

Habitually consume drugs and alcohol
Are at a low socio-economic level.
Are mentally ill.
Others

2. The following myths about women and violence are commented on, questioned and
deconstructed:
•
•
•
•

If women who suffer violence do not report it, it is because they like being
battered.
Women exaggerate in court.
Women lie about the effects of violence.
Others

Final phase: alternative construction
This third phase will respond to the need to find and practice alternative ways of relating
and communicating so that both members of the couple benefit and feel better. First it
would be useful to find a way out of former behaviour patterns, then, to work out ways of
acting differently.
We think it is important to point out that behaving in a more respectful manner does not
mean they are less masculine or that they lose any power. On the other hand, they gain
autonomy and wellbeing.
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Session XII - XIII: Expectations / Needs of Relationships

Objectives:
•
•

To identify the different aspects relationships can have (love, financial situation,
household, bringing up children, job, couple, leisure time, etc.)
To identify individual needs and expectations concerning the above mentioned aspects.

Development:

Job
Household
Leisure
time

Bringing up
children

Relationship

Love

Couple:
jelousy, space,
loyalty, etc.

Financial
situation

In each of those aspects described in the graphic above, the professional will try to
facilitate the participants to think over the following statements, making use of the variety
in the group:
- The recognition of the balance/imbalance of each aspect above in their partnership
- The awareness of their expectations in each aspect
- The review of how much their needs respect each aspect are fulfilled
- The review of how realistic their expectations concerning each aspect are
- The recognition of how to deal with unfulfilled expectations
- The recognition of how they make others responsible for the fulfilment of their
needs
- The identification of the possible expectations their partner have
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- The recognition of the gap between possible and actual expectations
- The reflection about how to deal with expectations (submissive vs. rebellious)
- The development of self-care strategies
The work on the expectations it is very important. Usually, they have a lot of expectations
about how do they want their partner to behave in many aspects. But they do not take
these expectations seriously enough; they do not express them clearly. They usually expect
her to do what they want without having to tell it to her.
Moreover, when the expectation is not fulfilled, they feel disappointed. And commonly,
they do not express it either; they show agreement when deep inside they are really
feeling unease. They have many reasons to swallow this disappointment: laziness,
negligence, fear of discussion or rejection, fear of her going away because they do not
want to live alone, they do not know how to live without a female etc. But after some
episodes of this kind, the anger inside themselves is accumulated and it may suddently
explode with the suffering and lack of understanding from their partners.
For this reason, it is useful to invite the participants to pay attention to all this process:
- To arise awareness on which are my expectations. Compare it with the expectations
of the others.
- To pay attention on which is my reaction when one of those expectations is not
fulfilled. Which reasons bring me to show agreement (or “I do not mind”) if they do
not like what is going on. Suggest the possibility to express and discuss openly (like
“I am not content. I do not agree with what you are doing. I would like you to…”)
- To reflect over the expectations. Are they realistic? The facilitators may help to
replace those expectations by appropriate and adjusted ones.
- To discuss about some issues:
o Why does your partner have to behave the way you want her to?
o Do you think you have the right to control her?
o Do you think she should do what you want her to do?, etc.
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Session XIV-XV: alternative ways to solve conflicts
Objectives:
•
•
•

To improve their ability to communicate
To learn to argue constructively (to stand up for something versus putting each other
down)
To learn to become aware of their feelings and to talk about them / express affection

Development:
The “Star of feelings” (Plutchik, 1980) is hang on the wall and presented by the
facilitators.

A conversation about emotions and feelings is suggested. Some possible questions to be
answered may be:
• Name every feeling you know
• In which situation did I feel any of these feelings?
• Which of them are more usual in me?
• Which of them I never experience/are difficult to me?
• Which of them I have sometimes experiences but I do not express?
• Which are easier to express?, etc.
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The next exercise is about conflict resolution. A suggested sequence of steps to follow
when facing a conflict is explained with a concrete example:
1. To describe the situation and the behaviour of the partner in clear, concrete words:
“When you brush your teeth in the mornings and don´t put the screwtop back on
the toothpaste then …“
2. To name the feeling this situation is causing to you (looking at the “star of feelings”
to precise which emotion is the more adjusted to the real experienced feelings of
the participant in this case):
“...this makes me angry“.
3. To mention a fantasy about the intention of the other while doing this:
“It is my phantasy that you want to annoy me with this“
4. To check the phantasy and / or make a wish:
“Do you want to annoy me with this?“
“I would like you to put the screwtop back on the toothpaste every time you have
used it.“
Then an exercise about replaying typical conflicts with the partner is suggested. There will
be two turns. In the first turn, the participant will perform the old behaviour. In the
second turn, the participant will rehearse the new one, based on the following suggested
communication rules:
- Give I-messages. Do not use impersonal messages (words like “you”,“one“ or “we“)
Talking in I-messages means taking responsibility for what you say and being direct and
definite. The partner is not blamed (the specific “you”); instead, the effect her behaviour
is having on me is the centre of the message I give. Talking in I-messages means to talk
about one’s own perception, wishes, needs and interests. I-messages should not be used as
a technique but should express real feelings.
- Stick to the real situation. Avoid generalization. The person you talk to understands
better what you mean if you use words like “never” and “ever” he / she will come up with
examples to the contrary immediately.
- Do not Say:
“We all know that...”
“That´s what everybody is saying...”
“Considering...”
“It´s always like that...”
“You are a real...”
- Do instead:
“I would like...”
“I´m worried that...”
“That causes me to ...”
“I am not sure if I’ve understood this correctly ...”
Making clear the effect the behaviour is having on one’s perception / feelings: “If you say
/ do this / that …… I feel …..because it ….”
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- Talk about the actual behaviour. This way you avoid showing and / or declaring the
partner to be boring or incompetent. In such a case the partner would defend himself /
herself and would not want to change. But he / she will allow discussion if you are talking
about specific behaviours.
- Stay with the actual topic. Talking about old problems will cause a new conflict. Solving
the present difficulties will be more difficult.
- Do not interrupt, listen.
- Then react quickly, assure that You are in contact with the other.
- Avoid “yes … but “and other “indirect – no” phrases.
- The aim of the dicussion is to achieve a win-win-solution; both should feel like winners
at the end.

Session XVI: Alternative ways to express boundaries

Objectives:
•
•

Inviting to self awareness concerning basic need to control versus trust
Perceiving one´s own boundaries, finding out what I need in order to feel save and not
threatened, find ways to express one´s own boundaries clearly.

Development:

1. Exercise in trust: being blind and going for a walk
Teaming up in pairs, one person closes his eyes; the other one leads him through the room
(changing the speed) and makes him experience a variety of things: feeling objects, the
floor, windows, the walls…
Each person should be the blind person for 10 minutes (it is preferable not to talk during
the exercise)
2. Exercise: perceiving and setting boundaries
The group is teamed in couples (A and B):
- A and B are staying in front of each other at some distance.
- B approaches A. A is aware of how many personal space he needs. A can satisfy his
need of space by asking B to come closer or to move away until it feels right.
- This sequence will take place in 4 different ways:
o B approaches A slowly
o B approaches A quickly
o B approaches A aggressively
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- B approaches A as if he did not know him
- A will train to put his boundaries in different ways:
o by saying “stop” when B is too close
o by a non verbal way
o just by looking at him
o asking B to approach him aggressively, quickly, slowly, etc.
- B gets to stop the task only when he really feels where the boundary is that A has
set.
Afterwards, the evaluation of the exercise takes place. The participants exchange their
experiences and give feedback to the person who has attempted to set boundaries for
himself:
Which signals made you feel that it was the right distance between you and the other
person?
What gestures, signals, voice, posture were clear to set the boundary? How did they affect
to the other person?

Conclusion

Session XVII: Reflection, Evaluation, Outlook
In the last session each participant receives detailed feedback by the other participants
and the group leadership about his frankness talking about his behaviour and his history
und his communicating in the group. The achievements are discussed and the program
evaluated.
The following questions should be answered:
-

What was new for me?
What was helpful?
What else would I have liked?
Was there something I didn´t like? Why?
What do I want to do differently in future?
How can I achieve this?
...

Further questionnaires for the post-test are handed out in the last session. The results are
dicussed in the subsequent individual session and are aligned with the impressions of the
participants and the professionals. Possible further therapy needs are discussed.
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4.3.6 EVALUATION
As already described in the chapter concerning evaluation in general, the “success” of the
program cannot be easily assessed. Instead of a comprehensive long-term study of relapses
after participation we had to find out, whether a change of the participants’ behaviour or
attitudes could be detected.
Several variables were of special interest in our eyes:
• the participant’ satisfaction with the program
• the participants’ gender-role-expectations (especially concerning violent behaviour)
• the participants’ self-esteem
• the amount of responsibility, the participants take for their behaviour
This is only a selection of some important variables and each institution which offers such
a group-program should make a careful choice of the variables to be measured which are
strongly dependent on the theoretical background of the professionals as well as on
practical considerations. Further important variables could be: empathy with victims, level
of aggression, emotional loneliness, locus-of-control, self-efficacy, etc.
Our first idea before starting the pilot-experience was finding several “official” tests which
could have been useful for our aims. These tests should have been well evaluated, they
should not have been very expensive and they should have been available in all European
languages.
Unfortunately this was not the case for most of the tests.
This was the reason why we designed some questionnaires ourselves, knowing that the
validity of these instruments was not given in a statistical sense. Instead we relied on their
face-validity.
These questionnaires were:
• an individual pre-post test (concerning attitudes towards violence, gender-roleexpectations and the amount of own responsibility), which was filled in the first
individual session and in the final individual session
• a satisfaction-test, which was filled in during the final individual session
• a self-esteem test, which should be filled in during the first and final individual session.
In the appendix we present these questionnaires as well as a list of several official tests
which we regard as being useful for our aims.
One aspect which should be seriously taken into account is a comprehensive riskassessment. This should be part of diagnostic in all cases of gender-violence – at least
when the inmates face their release. The phase after release could be a very dangerous
time for their (former) female partners and their security has to be taken into account.
One useful instrument for this purpose is for example SARA (Spousal Assault Risk
Assessment).
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4.3.7 INTERVENTION IN CERTAIN CONTEXTUAL CONTENTS
Apart from the themes which are mentioned in the description of the sessions, there are
several topics which arise often during in-prison-programmes for male perpetrators. Some
of them are described in this chapter together with advised strategies about how to deal
with such situations in the group sessions.
It is strongly recommended to be open for themes which come from the participants rather
than strictly following the planned structure because some of those personal matters may
enrich the group-sessions to a high degree. Since many of the participants are confronted
with feelings of having no influence at all in their day-to-day-experience inside prison, it
will inevitably enhance their motivation when they notice that they are taken serious with
their personal problems (especially if those problems are also relevant for other groupmembers).
Nevertheless it is important to keep in mind that one is not responsible for solving all the
participants’ problems. As soon as problems concerning alcoholism or drug-abuse become
obvious, concrete help should be offered by specially trained therapists. Furthermore,
typical problems with incarceration (such as fear towards release, suffering from
penitentiary decisions, financial problems) should be referred to the therapeutic staff of
the prison or to social services of the penitentiary system.

Conflicts with inmates or prison-staff
Often, problems among the inmates arise because the relation among them is very
hierarchic. The place each inmate has in this hierarchy depends on many factors (e.g.
cause of incarceration, physical appearance and strength, power, previous experiences
with incarceration, etc.). This day-to-day struggle to get a place as high as possible causes
a lot of problems.
For example, it is common that new inmates are abused by those who are on a higher level
(e. g. the person who portions out the meals is able to decide whom and how much he is
giving and uses this advantage to manipulate others, taking away things that belong to
others).
There could also be conflicts with prison-staff when the inmates do not agree with
decisions of the prison-staff and feel treated in an unfair way.
In both situations, the role of the professional of the programme is not the role of a judge
or an advocate, but each conflict can be regarded as a “learning opportunity” in terms of
o Clearly expressing how one feels
o Trying to understand the motivation of the other person
o Looking for constructive solutions
The advantage of these real and actual situations is, that the participants directly
experience the consequences of alternative behaviour patterns.
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Separation from their female partners/former realtionships
When the inmates are separated from their female partners they sometimes feel alone and
have difficulties to deal with this new situation. Often they face feelings of losing power
and control while outside prison they always thought to have ways to maintain their
power. Sometimes they realize that they have to relinquish responsibility e. g. for the
children, a house or something else totally to her, which often is a completely new and
unknown situation to them.
Mostly men with a strong need to control quite a lot over losing their control over their
female partners and the children and they often speculate about what the others are doing
with their new freedom. The inmates often do not know how to deal with their fear of
loosing their family. Some have to face the fact that their partners leave them or the
women do not want to keep in touch with their male partners. Finally they have to realize
that with their controlling and inadequate behaviour they provoked exactly what they
always wanted to avoid.
For them, the group offers the opportunity
o To express their feelings of anxiety, grief, loss, etc.
o To get empathetic understanding for these feelings
o At the same time to be confronted with the inadequacy of controlling and
suppressing others.
Hereby we can directly come to talk openly about their gender-role expectations,
expectations about partnership and also about their experiences in former relationships
(What kind of women did they feel attracted to?, how did they come together?, how long
did they have a good time and when did tensions and conflicts arise?, how did they cope
with that?, were they violent in former relationships too?, etc.).

Relation with children
Being in jail and separated from children can suppose a great load of feelings of guiltiness
upon the men. Having abandoned the children and realizing to be responsible for it triggers
strong emotions of guilt, shame and sometimes anger upon themselves. In fact, the
participants (at least those who have long sentences) have to cope with the fact, that they
more and more lose the contact to their children or, in the case of very young children, it
is quite normal that these may even forget their fathers. In those cases it is important to
ask, how the men explain the fact of being incarcerated to their children - if they take the
responsibility or blame the childrens’ mothers. Another way of denying one’s responsibility
may be the invention of stories in which one is not the bad guy. They should also be invited
to imagine what the children may think about their fathers’ violent behaviour and their
incarceration.
A couple of men may tell that their children had not noticed anything of the violence acts
against the mother. It is advisable then to ask, what the children might have heard: the
slapping or the cries and what emotions and fantasies this may have triggered in them.
Some men were themselves as a boy abandoned by their fathers or experienced violence as
a victim or as a witness. Talking also about those former situations may offer a good
opportunity to reflect the actual consequences for their children.
In sum, talking about children can be a strong motivational link for working with them on
aspects of relapse prevention: What are critical situations?, how can I cope with them?,
what can be helpful?, etc.

78

5. BIBLIOGRAPHY

Álava, C. La investigación cualitativa, cuantitativa y los métodos
www.mundoweblog.com/intropsicologiasocial Retrieved on 2007-10-09

de

triangulación.

Almeda, E. (2002) Corregir y castigar. El ayer y hoy de las cárceles de mujeres. Edicions Bellaterra.
Barcelona.
Aronson, E. (1981) El animal social: introducción a la psicología social., ed., Alianza, Madrid.
Augusta-Scott, T. & Dankwort, J. (2002) Partner abuse group intervention. Lessons from education
and narrative therapy approaches. Journal of interpersonal violence. Vol. 17 – nº 7 (pp. 783-805)
Bundesarbeitsgemeinschaft Täterarbeit
http://www.bag-täterarbeit.de/5.html

Häusliche

Gewalt

(BAG-TäHG)

(2007)

Standards

Bollain, I. (2003) Te doy mis ojos. Spain.
Bosch, C. (2007) Septiembres. Spain.
Bowlby, J. (1989) Una base segura. Aplicaciones clínicas de una teoría del apego, Buenos Aires,
Paidós.
Braithwaite, J. (1995) Diversion, reintegrative shaming and republican criminology. In: Albrecht, G.
& Ludwig-Mayerhofer, W. (Ed.), Diversion and informal social control. De Gruyter, Berlin.
Bronfenbrenner (1979) The ecology of Human Development. Harvard University Press.
Cantera, L.M. (1999) Te pego porque te quiero. La violencia en la pareja. Universitat Autònoma de
Barcelona – Servei de Publicacions. Bellaterra.
Cantera, L.M. (2001) El significado de ser hombre. Ed. Centro de Comunicación y Educación
Popular, Nicaragua.
Carlen, P. & Worrall, A. Wales and England National Report (2005) at Cruells, M., Igareda, N., et al.
(2005) Women, integration and prison. An analysis of the processes of socio-labour integration of
women in prison in europe. SURT. Barcelona.
Castillo, P. (2001) Tratamiento de hombres agresores en países nórdicos, ed., BID, USA.
Catalan Government Justice Department – Serveis Penitenciaris Rehabilitació i Jutícia (2002),
Programa D’intervenció en homes amb comissió de delictes de violencia domèstica, VIDO.
Catalonia.
“Change” Morran, D. and Wilson, M. (1997) Men Who are Violent to Women. A Groupwork Practice
Manual. Dorset: Russell House Publishing
Corsi, J. (1994) Violencia familiar. Una Mirada interdisciplinaria sobre un grave problema social.
Ed. Piados. Buenos Aires.
Corsi, J. (1996) Violencia masculina en la pareja. Una aproximación al diagnóstico y a los modelos
de intervención. Ed. Piados, Barcelona.
http://www.crefal.edu.mx/bibliotecadigital/CEDEAL/acervo_digital/coleccion_crefal

79

Cruells, M., Igareda, N., et al. (2005) Women, integration and prison. An analysis of the processes
of socio-labour integration of women in prison in Europe. SURT. www.surt.org/mip
Cruells, M., Igareda, N., Torrens, M. & Cruells, E. (2005) Spanish National Report - Women,
integration and prison. An analysis of the processes of socio-labour integration of women in prison
in Europe. SURT. Barcelona.
Cruells, M., Torrens, M,. and Igareda, N. (2005) Violence against women. Analysis among female
penitentiary population. Available at:
http://surt.org/cast/docs/estudio_final_cast.pdf
Derrida, J. (1988) Randgaenge der Philosophie. Ed. P. Engelmann. Passagen. Wien.
Dethlefsen, T. & Dahlke, R. (1983) La enfermedad como camino. Un método para el descubrimiento
profundo de las enfermedades. Ed. Debolsillo, Barcelona.
DVIP www.dvip.org
El País (2007)
http://www.elpais.com/articulo/cataluna/Quien/presa/toda/familia/solo/elpepuespcat/20070409
elpcat_4/Tes
Ellis, A. (2001) Overcoming Destructive Beliefs, Feelings, and Behaviors. Prometheus Books, 2001.
Echauri, Rosemary & Rodríguez (2006) Teoría y descripción de la violencia doméstica. Programa
terapéutico para maltratadores del ámbito familiar en el centro penitenciario de Pamplona.
Available only in electronic version: www.infocop.es/view_article.asp?cat
Echeburúa, E. (2004) Superar un trauma. El tratamiento de las víctimas de procesos violentos. Ed.
Pirámide, Grupo Anaya.
Echeburúa & Montalvo (2006) Evaluación de programas para el tratamiento en prisión de agresores
en el ámbito familiar. Memoria Final., Spain.
European Council (1999) Conclusiones de la presidencia del Consejo Europe de Tampere, Finlandia,
15 y 16 de octubre de 1999.
Gergen, K.J. (1985) The social constructionist movement in modern psychology. American
Psychologist, 40, 266-275.
Grawe, K. (2004) Neuropsychotherapie, Hogrefe-Verlag.
Foucault, M. (1972) Histoire de la folie à l'âge classique, Gallimard.
Garcia Salomon, M. (2006) Els paranys de l’amor. Materials per treballar la prevenció de relacions
abusives amb adolescents i joves. Ed. Octaedro. Barcelona.
Gondolf, E. (2002) Batterer Intervention Systems. Ed. SAGE, USA.
Grupo 25 (2006) Criterios de calidad para intervenciones con hombres que ejercen violencia en la
pareja (HEVPA), ed., Infoprint S.L., Spain.
Gurvitch, G. (ed.) (1965) Tratado de sociología, Buenos Aires, 1965.
Igareda, N. (2007) La maternidad de las mujeres presas: aspectos sociojurídicos a debate,
manuscrito de tesina, Biblioteca de Ciencias Sociales, Universitat Autònoma de Barcelona, 2007.

80

Jimenez Morago, J. & Palacios Gonzalez, J. (1998) Niños y madres en prisión, Desarrollo
psicosociobiológico de los niños residentes en centros penitenciarios. Dirección General de
Instituciones Penitenciarias. Ministerio del Interior, Madrid.
Laws, D. R., Hudson, S. M. & Ward, T. (Eds) (2000) Remaking relapse prevention – a sourcebook.
Thousand oaks: Sage publications.
Luna, B. (2006) Yo soy la Juani. Spain.
Masià, B. (s/d) Nosotras y Ellas, cómo acercar distancias frente a la violencia de género. Tamaia.
Barcelona.
Marshall, B. (2004) Presentation on the International Society for the Treatment of Sex Offenders
(IATSO)- World Conference in Vienna.
Martínez, V.F. (2006) Prevención de la victimización secundaria.
http://www.sappiens.com/sappiens/comunidades/psicarti.nsf/ Retrieved on 2007
Miller, W.R. & Rollnick, S. (2004) Motivierende Gesprächsführung. Freiburg: Lambertus
Milner, J. & Jessop, D. (2003) Domestic violence: narrative and solutions. The Journal of
Community and Criminal Justice – Probation Journal. Vol. 5 (2) (pp. 127-141)
Moscovici, S. (ed.) (1986) Introducción a la psicología social, ed. Paidós, Barcelona.
Mullender & Burton (2000) Reducing Domestic Violence … What works? Perpetrators programmes in
Policing and Reducing Crime, London.
Nash, M. (2001) Diversidad, multiculturalidad e identidad en Multiculturalismo y género. Ediciones
Bellaterra, Barcelona. pp. 30-44.
National Practitioners’ (RESPECT) (2004) Statements of Principles and minimum Standards of
Practice for Domestic Violence Perpetrator programmes and Associates Women’s Services., London.
OSPDH (2006) La presó a l’entorn familiar (Estudi de les repercussions de l’empresonament sobre
les famílies: problemàtiques i necessitats) Quaderns de Barcelona. Ciutadania i Drets. Ajuntament
de Barcelona. Regidoria de Dona i Drets Civils. Barcelona. www.ub.edu/aspdh
Österreichisches Bundesministerium für Umwelt, Jugend und Familie (Ed.) (1999) Täterarbeit – ein
Beitrag zum Opferschutz, Eigenverlag. Wien.
Penfold B.R. (2006) Quiéreme bien. Una historia de maltrato. Ed. Lumen. Information also available
in http://dragonslippers.com
Peterson, C. and Seligman, M.E.P. (1983). Learned helplessness and victimization. Journal of Social
Issues, 2, p. 103-116
Plutchik, R. (1980) Emotions: A Psychoevolutionary Synthesis. New York: Harper & Row. Illustration
also available in http://www.fractal.org/Bewustzijns-Besturings-Model/Nature-of-emotions.htm
Prochaska quoted by Naumburg, L. in the conference Responsible intervention with fathers who
have been violent in their families. Seminar Prevention of Gender Violence, organized by Swedish
Association of Local Authorities and Regions in Brussels (Belgium), November 26, 2007.
Reich, K. (2006) Gewalttätigkeit unter Jugendlichen aus Familien mit Migrationshintergrund. Paper
presented at the National congress of the Deutsche Gesellschaft gegen Kindesmisshandlung und
Vernachlässigung (DGgKV) in Bochum.
Respect (2004) Statement of Principles and Minimum Standards of Practice for Domestic Violence:
Perpetrator Programmes and Associated Women’s Services.

81

http://www.changeweb.org.uk/Statement%20of%20Principles.pdf
Ribas, N., Almeda, E., Bodelón, E. (2005) Rastreando lo invisible. Mujeres extranjeras en las
cárceles. Ed Anthropos, Editorial del Hombre, 2005.
Roca, N., Paino, M., Albarracín, M. & Córdoba del Aguila, L. (2007) Treball grupal i violencia
sexista. Investigació acció d’un grup de suport psicosocial a dones. Editorial Ajuntament de
Barcelona. Serveis Personals.
Rogers, C.(1961) On Becoming a Person. Mariner Books.
Rogers, C.(1980) A Way of Being. Houghton Mifflin. Boston.
Rösemann, U. (1996) Commentary to an articel about the DAIP-project, in: Informationsdienst
Kindesmisshandlung und Vernachlässigung, pp. 10-12.
Simmel, G. (1986) Sociología: estudio sobre las formas de socialización, ed. Alianza, Madrid.
Surt, Mona and Packhaus (2007) Comparative Report (Hungary/ Germany/ Spain). Programmes
within and outside of prisons for women who have suffered gender violence and for men who have
perpetrated
gender
violence.
Available
only
in
electronic
version:
pdf.
http://www.surt.org/altra/documentos_en.html
Surt, Mona and Packhaus (2007) Programmes in prison in European Union Member State for women
who have experienced gender violence and form men who have committed violence against women.
Available only in electronic version: www.surt.org/altra/docs/FinalAltraCommonEUReport.pdf
Surt (2007) Altra Pilot Programme Report related to women in prison who have suffered gender
violence. Available only in electronic version: www.surt.org/altra
United Nations (2000) Prevención eficaz del delito: adaptación a nuevas situaciones, en Décimo
Congreso de las Naciones Unidas sobre prevención del Delito y tratamiento de la delincuencia. Viena
10 a 17 de abril de 2000. DOC. A/CONF.187/1.
Walker, L. (1979) The Battered Women. Harper and Row Publishers, Inc. New York.
Walsh, P. (2001) Los hombres no son de Marte. Desaprendiendo el machismo en Nicaragua, ed.,
CIIR, London.
Wegner & David Prototypen der Persönlichkeitsstrukturen von Beziehungsgewalttätern; in: David,
Wegner, Mielke, Grein (2005), Ambulante Tätertherapie – Arbeit mit Sexual- und Gewalttätern.
Eigenverlag, Kiel.
Wilmers, Enzmann, Schaefer, Herbers, Greve & Wetzels (2002) Jugendliche in Deutschland zur
Jahrtausendwende: Gefährlich oder gefährdet? Ergebnisse wiederholter, repräsentativer
Dunkelfelduntersuchungen zu Gewalt und Kriminalität im Leben junger Menschen 1998-2000. BadanBaden: Nomos-Verlag
Women Don’t Stop (2007), Com us pengeu xavals (song).
Yagupsky, V.P., Atravesando el muro. El rol del psicólogo en los servicios de atención al problema
de la violencia conyugal in Corsi, J. (1994) Violencia familiar. Una Mirada interdisciplinaria sobre un
grave problema social. Ed. Piados. Buenos Aires.
Zulueta, F.(2006) From Pain to Violence: The Traumatic Roots of Destructiveness. Ed. John Wiley &
Sons, Inc.

82

PART II
Experience of the ALTRA socio-educational project on gender-based
violence implemented in Hungarian prisons and the employed tools

Written by:
Réka Sáfrány, Péter Szil
Co-authors of the "Toolkit" chapter:
Fruzsina Benk, Mária Grosch, Gábor Kuszing and Balázs Sutka
MONA, Foundation for the Women of Hungary

83

ÍNDEX

1. INTRODUCTION
2. CONCEPTUAL FRAMEWORK
2.1.
2.2.
2.3.

Social factors
The penitentiary context
Hypothesis

3. SOCIO-EDUCATIONAL PROGRAMME IN PRISONS FOR WOMEN WHO HAVE SUFFERED
GENDER VIOLENCE
3.1.
3.2.
3.3.
3.4.
3.5.
3.6.
3.7.
3.8.
3.9.
3.10.
3.11.
3.12.
3.13.
3.14.
3.15.

Conceptual and methodological framework: basic considerations
Objectives of the programme
Principles of working with women who have suffered gender-based violence
Duration of the program
Group sessions
Advantadges of group work
Individual sessions
Advantadges of the individual sessions
Limitations of the prison framework
Recruiting participants
Facilitatators
Supervision
Evaluation
Programme structure
The realization of the programme

4. SOCIO-EDUCATIONAL PROGRAMME IN PRISONS FOR MEN WHO HAVE COMMITED
GENDER-BASED VIOLENCE
4.1.
4.2.
4.3.
4.4.
4.5.
4.6.
4.7.
4.8.
4.9.
4.10.
4.11.
4.12.

Conceptual and methodological framework: basic considerations
Objectives of the programme
Principles of working with men
Duration of the programme
Group sessions
Limitations of the prison framework
Recruiting participants
Facilitators
Supervision
Evaluation
Structure plan of the program
The realization of the programme

5. TOOLKIT
5.1.
5.2.
5.3.

Introduction
Specific classification criteria
Activities

6. BIBLIOGRAPHY

84

1. INTRODUCTION

The ALTRA project addresses the issue of violence against women in two different groups,
among women in prison who have suffered such gender-based violence, and among men in
prison who have committed violence against women. It proposes a socio-educational
programme for the two different target groups realising a gender-aware, human rightsbased approach with the aim of preventing gender-based violence. The following part of
the handbook contains the conceptual and methodological framework of the programmes
for both target groups, complemented by the experiences gained from their pilot
implementation in two Hungarian prisons. The manual comprises the work of a team of
Hungarian social work providers, Fruzsina Benkı, Mária Grosch, Gábor Kuszing and Balázs
Sutka, who have extensive knowledge on violence against women, assisted by the
professional supervision of an expert, Péter Szil, with long-standing experience in working
with social workers and with both target groups.

2. CONCEPTUAL FRAMEWORK

The present project is based on the understanding of violence against women as a human
rights violation and a form of gender-based discrimination. The United Nations, which has
been concerned with the causes and the consequences of the world-wide prevalent
phenomenon of gender-based violence for several decades, is the main proponent of a
human rights-based approach to it. The United Nations Declaration on the Elimination of
Violence against Women defines violence against women as “any act of gender-based
violence that results in, or is likely to result in, physical, sexual or psychological harm or
suffering to women, including threats of such acts, coercion or arbitrary deprivation of
liberty, whether occurring in public or in private life”7. The term ‘gender-based violence’
signifies that this kind of violence is directed at women merely on the basis of their
gender.
Violence against women has specific characteristics that differentiate it from all other
forms of violence. Regardless of the state system or the degree of democratization of a
country, large numbers of women world-wide and across the whole spectrum of societies
suffer different forms of gender-based violence in the private as well as in the public
sphere. As authoritative international research reports and policy documents illuminate,
that is because all forms of violence against women are rooted in the world-wide prevalent
system of patriarchy, in which men dominate over women. The patriarchal system,
supported by cultural and social practices as well as laws and policies, ensures more rights
for men on the basis of their gender. Thereby it keeps women in subordination and denies
them their basic human rights, thus maintaining the conditions for violence against
7

“Declaration on the Elimination of Violence against Women”, United Nations General Assembly, 20
December 1993, http://www.un.org/documents/ga/res/48/a48r104.htm.
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women. At the same time, men’s use of violence against women serves to perpetuate
male authority and the system of patriarchy: “When a woman is subjected to violence for
transgressing social norms governing female sexuality and family roles, for example, the
violence is not only individual but, through its punitive and controlling functions, also
reinforces prevailing gender norms.”8
The conceptual framework of our project is based on the conviction that any attempt
towards preventing and eliminating violence against women must address its systemic
character and must primarily aim to ensure the safety of the (potential) victims of such
violence. This approach is opposed to those ones that attribute acts of violence against
women mainly to individual psychological factors (e.g. childhood exposure to violence) or
to socio-economic reasons (e.g. unemployment), as these, cautions the UN SecretaryGeneral’s In-depth report, “overlook the broader impact of systemic gender inequality and
women’s subordination”9.
When it comes to assisting individuals, as in this programme, who have been personally
affected by gender-based violence, we must primarily address the systemic gender
inequalities that underlie such violence. As our programmes for women and men rest on
the same understanding of violence against women, work with both target groups
represents the same values, most importantly: the promotion of gender equality, the
unacceptability of all forms of violence against women, and the sole responsibility of the
perpetrator for gender violence. Although having in mind a potential social system based
on equality, the immediate goal of the programme is to ensure the safety of victims of
gender-based violence, ideally to increase that safety, and minimally not to jeopardize it.
2.1

Societal factors

In the design of programmes in prison, the actual view on the issue of gender-based
violence in the broader society needs to be taken into account. These particular
programmes were designed in the larger frame of a society where violence against women
is still not widely condemned, where specific legislation to prevent and punish violence
against women is missing, and the application of the related laws is largely insensitive to
the gender aspects and the scope of such violence. The lack of recognition of the
seriousness of gender-based crimes and the necessity of their punishment, as well as
insufficient crime prevention cause a major problem in countries like Hungary.
The two extremes of the consequences of the impunity of violence against women are
clearly traceable among imprisoned women and imprisoned men. In a society where there
is no efficient protection for the victims of violence against women and there is no
efficient prevention, the prison population convicted of gender violence-related crimes
will embody these two extremes, the division line being the same which differentiates
both sexes.
Men who commit violence against women are prosecuted and sentenced only if they have
committed the most serious crimes, causing grievous bodily harm or death. In Hungary
(unlike e.g. Spain) there is no legislation which takes into account the specific character of
male violence against women and children, so the crimes of these men are considered
“normal” accidental violent acts, instead of what they in most of the cases are: rampant
8

“In-depth study on all forms of violence against women”, Report of the Secretary-General, United Nations
General Assembly, 9 October 2006, http://www.un.org/womenwatch/daw/vaw/SGstudyvaw.htm#more, 29.
9
UN Secretary-General, “In-depth study”, 29.
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culminations of the longstanding and systematic control of women, using different forms of
violence, originating not in “impulses” but in ingrained and socially tolerated patriarchal
thinking.
At the same time, authorities do not offer efficient help to women who are affected by
gender-based violence. If these women defend themselves against violence and in that way
take the (nonexistent) law into their own hands, the “crime” they commit is their reaction
against the culminating effect of the gender-based violence they have suffered. If there
were laws which protected them against gender-based violence, their reaction would not
need to be violent. Yet they receive similarly harsh court sentences as if they had initiated
the vicious circle of violence.
Although in countries like Hungary the current legal response to gender-based violence
causes the offences committed by these men and women to appear similar, in reality they
happen due to opposing reasons. Paradoxically, they are both outcomes of a sense of “it is
all the same” or “nothing matters”, but in very different contexts, resulting in two clearly
gendered extremes. For women the feeling of “it is all the same” comes from the lack of
social support and help from the authorities, and that causes them to take the law into
their own hands. For men the fact that society does not condemn their sexist acts, so they
can exercise violence against women with impunity, leads to a sense of “nothing matters”
and thus the most serious crimes.
In the same way as the societal setting has an effect on the design of the programmes for
both of the above target groups, we should also examine the potential effects or gains the
proposed programmes may have for the broader society. The concept of coordinated
community effort in the work towards a society free of gender-based violence has proved
the most efficient approach to handling this widely prevalent phenomenon. In our view,
the experiences of this pilot programme should also guide other organizations of the given
society involved in the coordinated work towards ending violence against women to decide
as to what extent these programmes could contribute to the common efforts, and whether
or not time and resources should be invested into such programmes.
2.2

The prison setting

The specific prison setting cuts across the programme in several ways. From a gender
perspective, men and women are imprisoned for different reasons and the imprisonment
has different effects on them. Prison as an institution is based on patriarchal concepts. It
reproduces a strictly hierarchical system both among the personnel and the people
sentenced to imprisonment, and also between these two groups. This sense of hierarchy,
which especially men in our societies are taught to internalize, is more adapted to a
community both led and populated by men.
Men who have been convicted of the murder of their female partner, whom they had often
abused for years, are generally convicted for a single act. Also in the prison they are dealt
with on the basis of that very act. Both previous research and the present programme
testifies that neither their conviction for the crime nor the long prison sentences are
generally enough to make these men question their way of thinking about relationships
with women. We support the idea that such harsh acts of violence against women should
primarily be treated as punishable crimes. In the given context, we propose that the
appropriate approach to men who have committed gender-based violence is to make it
clear to them that they are accountable for the violence they have committed and need to
change their own way of relating to women.
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However, such work encounters almost insurmountable obstacles because of the normality
of violence in these men’s lives and the highly hierarchical and violence-centred prison
system.
Regarding the effect of the patriarchal prison system on women, the application of justice
fails to recognise that the women in question defended themselves against male violence.
Both previous research and our experiences in this programme prove that the prison
system generally does not treat them accordingly either. For instance, women convicted of
the murder or attempted murder of the man who had abused them are told by the court
they are guilty of committing “domestic violence” and during their long sentence they are
treated as perpetrators. No importance is given to their history of victimisation; however
that may affect their social situation or life after release. Therefore, we consider that the
appropriate approach to imprisoned women who have suffered gender-based violence is to
look upon them as victims of violence against women rather than criminals. More about
that in the detailed description of the women’s programme.
Supposedly prison’s aim is to help released prisoners to reintegrate into society and to
prevent them from committing more crimes. Our programme focuses on the issue of
violence against women in a prison population which has been involved in gender-based
violence either as victims or as perpetrators. In that specific context we aim to achieve
the goal of preventing more crimes
•
•

2.3

among women by helping them recognise and avoid abusive relationships;
among men by trying to prevent them from committing violence against women
again, by making them aware that violence against women is unjust and
unacceptable, and that they do not have the right to abuse women.

Hypothesis

Our original hypothesis regarding the efficiency of the present pilot programme was that
given the effects of the societal and the prison context, the planned programme was likely
to have different effects in the two different target groups. On the one hand, the more
extensively a woman has been affected by gender violence, the better effect such a
programme can achieve with her. On the other hand, with men the harsher the crime they
committed, the less such a programme can affect them, because the less chance there is
that the programme can reach and alter their deeply ingrained patriarchal thinking.
The validity of this hypothesis is supported by certain factors. For the women, state
authorities, as mentioned before, did not offer them protection against the violence they
were suffering, nor did they provide services that would help them leave an abusive
relationship safely. A socio-educational programme that can improve their knowledge both
about their rights and the existing services and their confidence to use them could
therefore be highly efficient.
From the aspect of men who abused women, however, the laws that are meant to protect
victims of gender-based violence are void of content, as men are only punished at all if
they have carried out the most serious crimes, which they usually do not regret, except
that they consider to have had bad luck by getting imprisoned for them. Thus a programme
for men with socio-educational aims does not meet with real inner expectations and
needs, like it happens in the case of the women.
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The following part of the manual is based on the pilot programme carried out by the
Hungarian team. It aims to integrate the team’s knowledge on offering education and
assistance to people personally involved in violence against women with the experience
gained during the implementation of the programme. This manual describes our
programme for both target groups and shows the process of its implementation. We hope it
provides some useful information for social work providers who consider implementing
similar programmes, in order to assess possible challenges, failures and results, so their
expectations towards the efficiency of the programmes remain in the range of realistic
possibilities.
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3. SOCIO-EDUCATIONAL PROGRAMME IN PRISON FOR WOMEN WHO HAVE
SUFFERED GENDER VIOLENCE

3.1

Conceptual and methodological framework: Basic considerations

This manual proposes a socio-educational programme for women in prison who have
suffered gender-based violence. The programme’s aim is to offer participants a genderaware, human rights-based approach in order to enable them to avoid falling victim to
gender-based violence in the future.
In our view, what makes such a programme necessary not only in Hungary but in other
European countries too is the high proportion of women in prisons who have suffered
gender-based violence. In Hungary, for example, according to recent research, among
women who were imprisoned for murder or attempted murder, the proportion of those
who have suffered any form of gender-based violence was 86%; and of all the women in the
survey, 42% had suffered sexual violence in their childhood and 34% as adults.10
The proportion of gendered violence, including sexual violence, is estimated to be high
within the whole female prison population as well. As the quoted report explains, the
history of victimisation of women often plays a significant part in the crime they have been
convicted of, be it complicity of robbery with the male partner or the murder of the male
partner. Yet the issue of violence against women is still very rarely addressed either by the
justice system or by the prison system, as described in the introduction as well. That is one
of the main raisons d’être of programmes offered by NGOs which are not only independent
from the prison system but also have a different standpoint.
Analyses based on the gender aspect point out that imprisonment has a different effect on
women and men in relation to their needs.11 That fact necessitates a gender-sensitive
approach in, among others, social and psychological assistance to these women. The many
disadvantages that usually affect women who have suffered gender-based violence also
typically affect them in prison. However, literature on the psychological needs of women
in prison suggests that problems such as posttraumatic stress disorder (PTSD), self-harming
or suicide attempts are especially serious among imprisoned women.12 The Hungarian
research also found that a high level of distress, frequent suicidal thoughts, suicide
attempts and an interminable feeling of guilt characterised the mental state of women
who had experienced gender-based violence.13 On the basis of previous findings and the
10

Dorottya Rédai, Réka Sáfrány and Herta Tóth, Domestic violence and crime: research on the experience of
domestic violence among female and male inmates (“Családon belüli erıszak és bőnelkövetés. A családon
belüli erıszak jelenségének kutatása nıi és férfi fogvatartottak körében”) (Budapest: MONA Magyarországi Nıi
Alapítvány, 2005), http://www.mona-hungary.hu/eindex.ivy (in Hungarian).
11
See, for instance, Pat Carlen, ed., Women and Punishment: The Struggle for Justice (Uffculme: Willan
Publishing, 2002); Marta Cruells and Noelia Igareda (SURT), ed., Women, Integration and Prison (Barcelona:
Aurea Editores, 2005).
12
Judith Rumgay, “When Victims Become Offenders: In Search of Coherence in Policy and Practice” A report
for Fawcett's Gender and Justice Policy Network, Fawcett Society, 2004,
http://www.fawcettsociety.org.uk/documents/When%20Victims%20Become%20Offenders%20Report.doc.
13
Rédai, Sáfrány and Tóth, 35.
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experience of the pilot programme, we agree that the psychological and social needs of
women with a history of gender-based violence must therefore be addressed by specific
programmes.
We are aware that within the justice and the prison system imprisoned women are
considered offenders. The current court practice often looks upon women who have taken
the law into their own hands and killed their abusive partners as perpetrators of “domestic
violence”, putting the blame on the women and often raising the degree of their sentence
from a lenient to a more severe level in order to “set an example”14.
In contrast, we believe that our programme should relate to each participant as a survivor
of gender-based violence committed by her partner, who has full responsibility for those
acts. Our aim is to empower these women by socio-educative means and not to deal (as we
do in the case of male perpetrators) with the issue of culpability for the committed crime.
In agreement with a related report15, we are confident that dealing with women’s previous
victimisation does not mean that their accountability for the criminal act is denied, as our
experience in the pilot programme also testifies (more about this issue in the description
of the programme experience).
At the same time, it is necessary to be realistic about the goals and careful about the
methodology when setting up programmes particularly for women who have been
victimised by their partners. A British Prison Service report draws attention to the fact that
prison has not proved an ideal environment for receiving psychotherapeutic help. It
cautions that, keeping the limits for certain interventions in sight, a balance should be
reached between “doing too little (by failing to offer support when abuse is disclosed) or
by attempting to do too much (by offering interventions that encourage women to open up
abuse issues without providing the safety and continuity to resolve them)”.16 Such a
cautious approach has also proved necessary in the pilot programme in relation to a
participant with a history of long-standing psychological abuse.
It is highly recommended for programmes for women who have experienced gender-based
violence to work closely with regional service providers, such as violence against women
hotlines and women’s shelters that run gender-sensitive women’s groups, and consult them
on their methodologies and experience, which then should be adapted to the prison
setting. In the course of designing the present programme it proved mutually fruitful to
consult organisations that offer services to victims of gender-based violence (e.g. NANE
Women’s Rights Association, Patent Association).
According to our experience, it is crucial to carefully study the conditions defined by the
prison setting before a programme is launched. Besides the more general characteristics of
the prison setting (the deprivation of freedom, comfort and services, [heterosexual]
relationships, autonomy and a sense of security), the gender aspects of imprisonment
should especially be taken into account. Some current literature is available about these
aspects, which typically are: women in prison not being able to raise their children,
housing problems, many traumatizing events previous to and in prison, and a low level of
confidentiality inside prison. All these might have an effect on programme participants.
Therefore it also proved fruitful to consult organisations with long-time experience in
offering services to the prison population (e.g. Váltó-sáv Foundation).

14

Three of the ten participants of the pilot project group reported similar cases.
Rumgay, 13-14.
16
Bernice Ash, ed., Working with Women Prisoners, HM Prison Service, United Kingdom, 2003,
http://www.erpho.org.uk/Download/Public/14069/1/10000339WorkingwithWomenPrisoners.doc.
15
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3.2

Objectives of the programme

The programme is a socio-educational one in a limited time frame about the
characteristics of gender violence. Participants are assisted in a process of empowerment
to become more able to avoid or safely leave abusive relationships.
The objectives of the programme are:
•
•
•
•
•

3.3

to assist participants in recovering their self-esteem and gaining selfconfidence;
to educate participants about violence against women in the context of no
tolerance of any form of gender-based violence based on a perspective of
human rights and gender equality;
to dispel participants’ victim-blaming beliefs about violence against women;
to develop participants’ skills to cope in relationships (to recognise and
understand violent, controlling or abusive behaviour, to get in contact with
victim-assistance services or to find safety);
to assist participants in sharing their experiences and developing strategies
based on community action.

Principles of working with women who have suffered gender-based violence

As all the participants share the experience of having suffered gender-based violence, the
programme aims to achieve the above goals by activating and structuring participants’
personal experience and knowledge about violence against women. Due to the specific
experience of the participants and the particularity of the programme’s aims, we consider
the following principles as essential to such work:
•
•
•
•
•
•
3.4

trust and respect,
honesty,
specific knowledge about violence against women,
not blaming the victim,
patience in the learning process and the application of what has been learned,
freedom from prejudices

Duración del programa

The programme is designed to consist of both group and individual sessions. This pilot
programme was completed in 13 group sessions, however, this must be regarded as below
minimum. For a concise but unhurried completion of the programme, around 16 group
sessions may be necessary.
Group sessions, altogether 13, were held every two weeks, and individual sessions were
held once a month for each participant in the intermediate weeks, for 6 months
altogether. The length of the group sessions was 2 hours, which was determined by the
time available for programmes in prison after the women finished work, as most of them
were employed. Sometimes other conditions, such as the unavailability of staff,
unfortunately shortened the available time. The time for individual sessions depended on
the same conditions, and was set at 30 minutes for each participant at a time. For the
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individual sessions to run smoothly, the penitentiary staff needed to assist facilitators by
asking each participant to be present for her appointment.
3.5

Group sessions

Group sessions focused on interactive education about gender violence, embedded in a
general human rights framework and a critical approach to unequal gender relations. We
started out from the feminist approach which recognises and relies on women’s situational
knowledge - based on their own experience - as the most significant and relevant source of
knowledge on the issue of gender-based violence. Thus in the group sessions the aim was
to share participants’ “lay” knowledge and the facilitators’ expertise in a way to facilitate
an active learning process.
Through knowledge sharing, informing and generally educating about gender-based
violence from a feminist perspective, the programme aimed to raise awareness about the
societal context in which each participant’s individual experience could be interpreted. In
this way, it aimed to assist them in finding a way of healing from past experiences of
abuse, and in becoming somewhat more protected in the future on the basis of a more
conscious knowledge about gender violence.
At the same time, the fact that the group sessions focused on the educational and skill
development aspect helped to avoid that the participants would have to disclose
confidential information about themselves. Although the group sessions also facilitated
solidarity and mutual acceptance among the participating women, the individual sessions
provided a safer setting for talking about the more personal, confidential issues.
Themes of the educational part were, among others:
•
•
•
•
•
•
•
•
•
•
•
•

facts about abusive relationships and their development,
the forms of gender-based violence,
the cycle of violence,
the connection between violence against women and children,
reasons why men commit gender-based violence,
reasons why women stay in an abusive relationship,
the societal context that supports such violence,
victim assistance services,
other services of support,
well-working relationships,
women’s human rights and reproductive rights,
laws against gender-based violence.

Education in the group sessions took place in a highly interactive way, using:
•
•
•
•
•
•

brainstorming activities,
information sorting tasks,
writing tasks,
role plays,
games,
films followed by discussions.
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The structure of the group programme is described under the heading “Programme
structure” and a detailed description of the activities can be found in the “Toolkit”
chapter of this manual. At this point we limit the discussion to a few crucial aspects.
The programme was constructed to follow a broad thematic structure, where the order of
the topics had importance. The thematic arch of the group sessions (except for the first
introductory session and last closing session) spanned from learning about the stages in the
development of a relationship characterised by gender-based violence, through analysing
how violence and its social impunity infringes women’s human rights, to taking account of
strategies of avoiding or safely leaving an abusive relationship. At the same time, the
consistent representation of a clear ethical standpoint against gender-based violence
provided the general background that is indispensable for giving meaningful assistance to
survivors of gender-based violence.
A programme for survivors that fails to provide continuous assurance about the injustice of
gender-based violence runs the realistic risk of intensifying the participants’ feeling of
guilt. Blaming the victim for gender-based violence is especially devastating and counterindicated in the context of a prison programme where a large number of the participants
have likely been convicted of homicide against their abusive partner, committed on one
extremely acute occasion in defence against repeated violence in a context of no societal
and legal help for victims of gender-based violence.
In our view, it is the cornerstone of such a programme to clearly assign the responsibility
for gender-based violence to its perpetrator, thereby helping the survivor to realise that is
was not her fault. We firmly believe that the issue of the participants’ culpability for the
crime they are convicted of should not be an explicitly planned topic of the programme.
Rather than retroactively moralizing about whether they should have found a more
beneficial solution for their situation, we think it is more beneficial to inform them about
the unacceptability of male violence and to provide them with skills to avoid abusive
relationships once they get out of the prison. Despite the limited scope and time frame of
our programme, we could clearly see that once the participants had gained knowledge
about the true nature of gender-based violence, they themselves addressed the topic of
whether taking the (unexisting) law into one’s own hands was right or wrong. Thus they
found their own way of handling the indelible moral dilemma they experienced as a
consequence of their deed.
In order to introduce the subject of gender-based violence in a way that was relevant and
accessible to participants, we showed the Spanish film “Sólo mía” (‘You are mine!’ 2001 by
Javier Balaguer). The film not only shows the main characteristics of a typical abusive
relationship, but also depicts how in a context where the law is non-existent or insufficient
defenceless victims of male violence have no other way out but to take the law into their
own hands, in this way themselves paying a high personal price for the lack of a protective
social net.
The film was shown in the second group session. It immediately put the issue of violence
against women into the focus, made the participants recall their own experiences of
gender violence and also helped them realise that they were not the only ones who had
experienced similar abuse in similar conditions. Apart from providing very good reference
points for the following sessions, the film also took an ethical position on the intolerability
of gender violence.
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3.6

Advantadges of group work

In our experience, group work with women in the prison setting and with the given
thematic focus has some significant advantages:
•
•
•
•
•
•

•
•

3.7

in the group information is shared more efficiently;
it is possible to do interactive tasks and games;
it is not only the facilitators who pass on knowledge to the participants but they
themselves share knowledge and experience with each other, which in turn is
integrated into the programme;
activities that lead in a new topic interactively bring to the surface the
participants’ knowledge and experience on an issue, which can be followed by a
theoretical explanation;
in activities for small groups, those participants can also be active who are more
reluctant to get involved in activities for the whole group;
participants can experience that their story is not completely individual, they are
not alone with their problem, so while their isolation and loneliness strengthen
their self-blame, by hearing other women who have suffered similar violence they
may believe that it was not their fault;
it is possible for them to “go beyond their own limits” and complete intellectually
more challenging tasks too if a high level of trust develops between facilitators and
participants;
trust within the group also facilitates that they may share confidential information
or details about their history of abuse to a degree they are comfortable with.
Individual sessions

Apart from group sessions there was a need for individual sessions as well because of the
specificities of the prison setting, a low level of confidence among imprisoned women and
the lack of room or time for privacy. These sessions offered the participants an opportunity
to bring up any personal topic they wanted to discuss. The main principle was that this was
their time and they were to use it for whatever they wanted to. It was assumed that they
may wish to talk about their individual life experiences or to discuss their thoughts and
feelings in connection with the group sessions. These individual sessions also provided both
information about individual expectations and personal processes, and feedback or
evaluation from participants on the development of the programme. The facilitators
provided assistance in view of the participants’ individual needs.
The facilitators’ roles in this context were:
•
•
•
•
•

to assure each woman that she was safe to talk about herself;
to listen to her story in an active and supportive way, acknowledging the reality of
her experiences;
to provide information about the themes of the programme without euphemising,
but rather concentrating on facts and deconstructing myths;
to make a clear ethical statement that refuses all forms of gender violence and
holds only the abusive partner and not the abused woman accountable for it;
to help the woman be able to act and use services of help when the partner turns
abusive.
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The individual sessions allowed room for women to talk about their feelings and be
listened to emphatically and supportively. Nevertheless, they were not psychotherapeutic
sessions. The responsibility for violence against women must be assigned to the
perpetrator and not to the feelings or the behaviour of the woman who has suffered it.
Therefore the main aim was to help them to interpret their own stories in a societal
context, the same way as in the group the focus was more on sharing knowledge and not
on facilitating psychotherapy.
The individual sessions offered room for participants to talk about what preoccupied them,
and as such were an important part of the programme. Participants could choose to
reserve confidential information regarding their life stories for individual sessions, while
others shared such information within the group and in the individual sessions as well.
Some participants discussed current problems related to their family or children. The
sessions also served to ventilate their grievances about the conditions of imprisonment, as
they had absolutely no other time or space to do that. Some women participated in the
programme close to the time of their release from prison. Anxiety, plans and foreseen
problems related to that were central to their individual sessions.

3.8

Advantadges of the individual sessions

In our programme individual sessions complemented group sessions effectively and had the
following advantages:
• Participants were able to discuss topics that they chose and that personally
concerned them;
• Participants were able to choose to reserve talking about their personal experience
of abuse in the safer setting of the individual sessions;
• Participants received individual attention and were actively listened to by trained
professionals;
• The facilitators were updated about each participant’s individual pace in following
and processing the topics of the programme;
• Participants had an opportunity to talk about themselves freely, as opposed to the
whole prison setting.

3.9

Limitations of the prison framework

The prison as the specific framework for the programme posed particular challenges and
certain limitations that had to be taken into account.
An important limitation was the evident lack of confidentiality in the relationships
between people in prison. Keeping information secret in such a close-knit community is
very difficult. Therefore the participants could not be expected to open up fully about
themselves in front of each other, not even at a basic level. If participants already knew
each other, earlier conflicts (which are very common in the prison environment) could
hinder their working together. In order to forego the exposition of confidential information
that could be used against any participant, the rule needed to be formulated that they
would not bring their very personal stories into the group. However, as the programme was
offered to survivors of gender-based violence, it was fair and necessary for the stories and
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wounds opened by the group sessions to be dealt with in a safe environment, which
necessitated individual sessions as part of the programme, too.
Life in prison imposed many rules on the participants that they had to obey. In order to
counterbalance those rules, the programme aimed to set only a few basic guidelines. The
participants were asked at the beginning of the programme to sign an agreement that they
would attend the sessions regularly and they would keep any personal information about
other participants confidential. They gave their permission for their individual experiences
to be used for the purpose of research and publication within the programme in an
anonymous way.
The majority of women had been deeply negatively affected by being in prison and had
many psychological and physical problems which obviously came to the surface during the
programme as well. For instance, they were highly frustrated, a lot of them were suffering
from illnesses and were healing much more slowly than usual. In general their mental and
physical health had deteriorated. The violence they had suffered had a lasting damaging
effect on their physical and mental health. Although they appeared in different forms in
different individuals, these conditions had to be taken into account in order to ensure that
the programme would affect them positively.
Due to the limitations of the prison setting, facilitators needed to be both resourceful and
flexible. Due to the specific setting, which was not a well-suited one for handling
unexpected changes, facilitators could only to resort to what they brought to the sessions
themselves, so careful preparation for the group sessions with some extra materials and
activities was important. Facilitators generally needed to adapt flexibly to the conditions
in prison and any difficulties that would arise from them (e.g. the absence of some
participants from some sessions or the unforeseen shortening of time available for
sessions).
The aim was to maintain mutual cooperation with prison staff in the course of the
programme, from the preparation on. In order to ensure mutual support between
facilitators and the prison administration, we exchanged feedback about the programme
with some regularity. However, due to the particular hierarchical system of the prison, the
cooperation was not equally unproblematic with all the personnel.

3.10

Recruiting participants

Participation in the programme was voluntary, and a selection of participants by the
facilitators was planned to take place only if the number of applicants for the programme
was to exceed the planned number of participants. In our opinion the optimal group size
for working in the whole group (so that information could be shared efficiently) and also in
smaller groups, was around 10 participants.
The programme was announced a month ahead in order to leave enough time for
considering participation. The announcement addressed those women who had suffered
gender-based violence - psychological, physical or sexual - from their partners or husbands.
It drew attention to the opportunity to join a personal development programme on the
issue, which could help prepare them to avoid falling victim to gender violence after their
release. The aim of the group sessions was specified as passing on information through
films and other activities, and the aim of individual sessions as discussing personal
experiences with experts in private. The announcement stated conditions as well: regular
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attendance, legally binding conviction (persons in pre-detention use were excluded a
priori) and a not too close and not too far release date. (The latter aspect refers to the
fine balance between the negative effect of the “pre-release nervousness” and the
benefits of getting involved in a programme of this character before they get released.)
The agreement with the participants also stated that the programme would not offer a
scholarship or a diploma, and the deadline for application.
A preliminary group meeting served to present the programme to the women who had
applied. In theory it was planned that if there were more applicants than the planned
capacity of the group, they may then be interviewed individually by the facilitators in
order to asses whether they had expectations that the programme could meet. Finally,
there was no need for this step in our programme.
The programme started up with 10 women. We could not know exactly how many of them
applied on a truly voluntary basis, and how many were “offered” participation by their
educators. (In prison the pressure to obey the educators is quite high because the
evaluation of the imprisoned persons depends on it.) One clear sign of the efficiency of the
programme for imprisoned women was that from practically the first session on all but one
participant showed high levels of personal engagement.

3.11

Facilitators

The programme was run by two female facilitators in accordance with best practice in
assisting women survivors of gender-based violence. Women helping women is an
important principle in working at hotlines, women’s shelters and other support services. A
manual on running women’s shelters that is used throughout Europe summarizes the main
reasons for that: women who have suffered gender-based violence need to be supported
and helped by specifically trained female professionals because they have suffered greatly
from the domination and abuse of a male partner, and also because female professionals
may be good models for them in their attempt to regain their strength and build selfconfidence that is necessary for leading a self-determined life.17
Tasks related to the preparation and the realization of the programme was shared between
the facilitators equally. Their general tasks were:
•
•
•
•
•

to assist each other in decisions about running each – group and individual - session;
to observe and record group dynamics and group processes in order to be able to
compare and discuss their observations;
to assist and support each other during sessions and in the whole programme;
to offer strong ethical support to women’s right to live free of gender violence;
to attend regular supervision sessions for professional support and development.

For the specific tasks in both the group and the individual sessions please refer to the
related subchapters above.
The fact that both the group and the individual sessions were attended and run by both
facilitators was beneficial for the programme in several respects. Importantly, they knew
the same information about all the participants, they made decisions together, and they
17

Birgit Appelt, Verena Kaselitz and Rosa Logar, ed., Away from Violence: Guidelines for Setting up
and Running a Women’s Refuge (Vienna: Women Against Violence Europe, 2004), http://wavenetwork.org/start.asp?b=15, 21.
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were able to assist each other at any moment in the implementation of the programme.
The fact that all group and individual sessions were run by both facilitators helped to
maintain participants’ confidence in the facilitators and to avoid a division of the group. At
the same time, two different voices leading the discussions added diversity, and the
facilitators complemented each other in personality traits, working methods and life and
professional experience. Apart from the personal differences it was indispensable for the
realization of the programme that the facilitators shared the same specific knowledge and
professional background. Besides an educational background in social work, both had
training and extensive experience in helping women and children who had suffered
violence, but also in dealing with men who had committed gender-based violence.
To sum up, the following characteristics proved very advantageous for the facilitators:
• specific knowledge related to gender violence;
• long-standing cooperation with feminist organisations assisting victims of genderbased violence;
• personally settled experience in active listening;
• capacity of working in partnership.

3.12

Supervision

As in any work with women who have suffered gender-based violence, regular supervision
was an essential part of the programme. This was led by an expert who also has
professional experience specifically related to assisting women who have suffered genderbased violence. Beyond the general aims of reviewing and improving facilitators’ work, in
the given context supervision served another specific purpose. Our facilitators also ran the
risk of developing Secondary Post-Traumatic Stress Syndrome, which may arise from
listening to people who have undergone trauma. Supervision is absolutely necessary in
order to handle this syndrome, as it may otherwise be detrimental to the mental health of
the facilitators. Supervision helps the facilitator “work through her own emotions and
become aware of her own experiences on both a cognitive and an emotional level”18.
A lot of the problems brought up by facilitators in the supervision sessions were related to
the sometimes overwhelming confrontation with the violence suffered by the participants.
Supervision offered professional guidance and reassurance in working on these issues.
For example, the following issues needed to be discussed in the frame of supervision:
•
•
•
•
•
•
•

18

how the help a woman in grief over a lost foetus in an enforced abortion;
how to help a woman who feels she had wasted her youth on an abusive partner;
how to help women stop blaming themselves for the husband’s alcoholism;
how to empower women who want to claim compensation for the consequences of
abuse;
how to assist women in their healing process;
how to assist participants in dealing with the moral dilemma between
defencelessness against violence, and killing, even though in self-defence;
how to deal with the facilitators’ own feeling of impotence in the face of the
violation of participants’ human rights by the state.

Appelt, Kaselitz and Logar, 60.
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Other specific problems dealt with in supervision were:
•
•

how to confront participants’ prejudices against Roma or lesbian women;
how to make clear to a seriously abused woman the programme’s limitations and
that her deep trauma could only be dealt with in psychotherapy.

Supervision sessions for facilitators of both the women’s and the men’s group were held
together, which enabled them to follow each other’s work and to view it in the wider
setting of anti-violence activity. This was further enhanced by the fact that the sessions
were open to other providers of professional service to women who have suffered genderbased violence and to men who have committed violence against women. Thus the
development of both programmes was shaped by the professional experience of relevant
organisations, and also enriched their work with new experience.
3.13

Evaluation

During the last session, we carried out several activities that aimed to gain feedback from
the participants on the usefulness of the programme. We intended to evaluate not only
how much knowledge they had gained about gender-based violence, but also whether the
programme had given them means to recognise, avoid or leave abusive relationships in the
future.
Firstly, participants filled in a questionnaire that was designed with two aims: to gather
information about the profile of the participants (to be used in the programme description)
and to gain feedback on how they individually assessed the programme: what they had
found positive and negative, useful and useless about it. Another group activity served to
identify the areas in which the participants’ knowledge about gender-based violence had
increased. For that, participants were asked to recall and write down in groups what they
had learned about gender-based violence in the programme. Finally, they had the task of
writing a letter to an acquaintance of theirs who was in a similar situation, in order to tell
them why they would or would not recommend the programme to them. The aim of this
exercise was to bring those issues to the surface that the participants found especially
relevant, and to find out about and raise awareness of the changes that came about in
them as a result of the programme.

3.14

Programme structure

The pilot programme consisted of 13 structured group sessions and 6 unstructured
individual sessions for each participant. The following description of the programme is
limited to the group sessions and consists of the activities that covered the thematic
structure of the programme. Every group session started with an entry round and ended
with a closing round, as described in the first session, so we did not refer to these in the
other sessions. The activities indicated in this description can be found in the “Toolkit”
chapter in alphabetical order.
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Session 1
Aim: to get to know each other.
Activities: Introduction of the programme, “Entry Round”, “Name Learning”, “Line-up”,
“Group Sculpture” and “Closing Round”.
Session 2
Aim: to introduce the topic of gender-based violence.
Activity: “Processing the Film ‘Sólo mía’”.
Session 3
Aim: to examine the connection between gender roles and violence against women.
Activity: “The Box Activity”.
Session 4
Aim: to deepen participants’ knowledge on gender roles and violence against women and
to improve their knowledge about the warning signs of an abusive relationship.
Activities: “The Story of the Prince” and “Warning Signs”.
Session 5
Aim: to enhance participants’ awareness of the warning signs of an abusive relationship.
Activity: “The Last Straw”.
Session 6
Aim: to raise awareness about patriarchal society and its connections with violence against
women.
Activity: “Candy Wrapper” short film screening and discussion.
Session 7
Aim: to examine everyday male chauvinism and the forms of gender-based violence.
Activities: “Everyday Male Chauvinism”, “Types of Violence” and “Imaginary Presents”.
Session 8
Aim: to establish the differences between hurt and abuse and to introduce the topic of
stalking and the cycle of violence.
Activities: “Hurt or Abuse” and “Cycle of Abuse”.
Session 9:
Aim: to examine the reasons why women stay in abusive relationships and reasons why
men commit violence against women, and to explore the facts and myths about genderbased violence.
Activities: “Why Does She Stay? Why Does He Abuse?” and “Write a News Report!”
Session 10
Aim: to deepen participants’ knowledge of the reasons why women stay in abusive
relationships and why men commit violence against women.
Activity: continuation of the activity “Why Does She Stay? Why Does He Abuse?”
Session 11
Aim: to establish knowledge about human rights as a framework for women’s rights, to
practice how to help women who have suffered gender-based violence, and to share
knowledge about the possibilities of leaving an abusive relationship.
Activities: “Declaration of Human Rights”, “How Can We Help?” and ”Ways of Ending an
Abusive Relationship”.
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Session 12
Aim: to deepen the solidarity among the participants.
Activities: “‘Power Shuffle’ Solidarity Activity” and “Lady, Knight and Tiger”.
Session 13
Aim: to recall what participants have learned, to evaluate the programme, and to say
good-bye to each other.
Activities: “Choice of Feminist Cartoons – Present”, “Evaluation Questionnaire”, “What
Have I Learned?”, “Letter Writing to an Acquaintance in Similar Situation” and “Net
Activity”.

3.15 The realisation of the programme
In the realisation of the programme we were almost completely able to follow the original
plans. Slight adjustments were necessary, mostly because of suddenly arising technical
difficulties or because not all participants could be present due to other coinciding events.
However, facilitators were able to use these enforced changes advantageously and deepen
participants' knowledge about the topics through discussion.
The majority of the participants took part in all types of activities eagerly and
wholeheartedly, and were open to cooperation with each other. As a result, all the
activities could be carried out largely successfully. In this way, they were not isolated but
each new activity could build on the experience and the lessons learned from the previous
ones.
The different types of activities not only provided a sense of variation in the programme,
but also helped to involve participants with different personalities and learning styles in
the process. The participants who felt uncomfortable with speaking in front of the whole
group were able to participate more actively in tasks for smaller groups or pairs.
It was apparent that our programme responded to an existing need in the participating
women. All of them joined the programme on the basis that they had experienced genderbased violence and several of them formulated their motivation and goals regarding the
programme: e.g. to help a daughter in a similar situation, to get over the effects of the
violence that they had suffered, to be able to have a relationship again, or to learn more
about the issue after they had taken part in MONA’s survey. From after the introductory
group session, participants showed an increasing trust in the facilitators and believed more
and more that the programme was to have a positive effect on their lives.
Based on the information obtained from five of the participants present at the evaluation
session, the profile of the group members can be characterised in the following way: They
were 26 to 47 years old and as for their educational backgrounds, most of them attended
secondary school and some had college degrees. Their relationships in which they suffered
gender-based violence lasted between 5 to 16+5 years, and they all suffered a combination
of several different types of violence: psychological and verbal violence; psychological and
economic violence; physical, psychological and sexual violence; or all five types of
violence (psychological, physical, sexual, verbal and economic) at the same time. All of
them were convicted of homicide, and their prison sentence amounted to 7 to 10 years.
Several of the participating women were convicted of killing the violent partner, but the
violence of the partner was not taken into account as a mitigating circumstance.
The sense of relevance to the participants’ lives and experience was apparent regarding
both the group and the individual sessions. The issues covered by the group sessions
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offered participants for the first time the opportunity to reassess their experience of abuse
with the help of professionals who did not question the validity of their reality. For
instance, already on viewing the film “Sólo mía”, they compared their own experience of
an abusive relationship with the one seen in the film: they reflected on the similarities
regarding the psychological and physical abuse suffered from the partner, the man’s
pleading for forgiveness with flowers, the manipulation through the children and the
passivity of the family. As another example, during the activities on warning signs, they
thought over which of their partners’ acts could have indicated that they were going to
commit violence against them, e.g. the man’s violence against his relatives or pet animals.
Thus they used the group sessions equally for learning and for contributing with their own
knowledge to a common pool of gendered knowledge about the effects of violence against
women. They also found the human-rights based approach towards gender-based violence
relevant and true, and visibly learned to use it as a tool for interpreting their own and
each other's individual experience.
Similarly to any group, the common stages of development and the differences in how the
individual participants advanced along them could be observed in this group too.
Specifically, the group format facilitated that all the participants progressed towards a
deeper understanding of their own experiences, and helped to empower them in their own
lives and to consciously avoid abusive relationships.
The individual sessions were also integral to the programme. Participants actually felt
completely free to choose any topic for discussion and they could talk in a safe setting
with professional helpers they could trust. This stood in sharp contrast to their previous
experience of being blamed for the abuse they had suffered, not only in personal
relationships but also institutionally from professionals who did not acknowledge their
experience. In this unique setting of a, for them, completely new paradigm, their growing
self-awareness and self-confidence helped them to reframe their experience of genderbased violence.
To sum up, the programme achieved aims beyond the planned socio-educational frame,
and gave rise not only to greater confidentiality among the participants and to personal
decisions affecting their future life (e.g. divorce from the abusive husband), but also to
plans for common future projects, like to compile a publication with testimonies of their
own experiences as part of their newly born commitment to help other women.
Results of the evaluation among participants
Results of the evaluation questionnaire:
The best thing about the programme was:
“When I could explain how my husband beat me with his words and abused me
emotionally. Now I know that the ‘red lamp’ will light up.”
“When I talked honestly about my painful memories and the others listened and
understood me.”
“At the individual sessions I could reevaluate my personal problems and I managed to make
a good decision, furthermore, what I got by taking part in the ‘shuffle’ activity.”
“When we were together and helped each other.”
The worst thing was:
“Unfortunately, not everything we learned here comes up in real life, or it comes up too
late.”
“Watching the film.”
“I relived the events of the past during the ‘shuffle’ exercise.”
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“There was nothing bad about the programme.”
The most useful thing about the programme was:
“I got responses and useful advice in connection with a lot of issues.”
“We talked about unconditional love during the individual sessions. I am not afraid of
meeting a new man any more, and for this I can thank the facilitators.”
“During the ‘shuffle’ activity I could finally put the events of the past in their right place, I
went through pain and relief.”
“I realised things, for instance, that it was not my fault what had happened to me.”
The least useful thing was:
“I do not think there was anything redundant in the programme, in the group sessions.”
“There was no redundant issue, game, and so on.”
Results of the activity “What Have I Learned?” (see “Toolkit” chapter):
Group one:
- self-confidence,
- unconditional love?,
- to see clearly,
- warning signs can be recognized,
- to understand the quotations [the ethical statements in each session – remark of the
editor],
- to sense the “red light” [of the warning signs],
- inner recognition through outer observation,
- early commitment,
- you are not alone,
- gender-based violence hotline,
- cold head, warm heart!
Group two:
- types of gender-based violence: sexual, physical, psychological, economic and
patriarchal,
- characteristics of the abusive personality,
- legal possibilities – restraining order,
- non-governmental organizations that can help,
- human rights,
- emotional support,
- better self-estimation, self-respect, self-confidence,
- one’s self-image has been restored, one feels like a human and a woman again,
- end of self-torment and self-accusation,
- no-one has smiled at use so much in the prison as the two facilitators, their faces and
personalities radiate love!
Results of the evaluation activity “Letter Writing to an Acquaintance in Similar Situation”
(see “Toolkit” chapter). Three examples:
Letter 1:
My Dear Friend,
Last time we met we had little time left to talk, unfortunately, so I could not tell you what
a great training programme I have been participating in. I think it would help you a lot,
too, if you took part in a similar group programme. I can only speak in positive terms about
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it, as in the last month, although I sometimes went to hell and back emotionally, with the
activities some old wounds were torn up, only to be healed in the same instance, leaving
just a small scar behind.
I have learned a great deal about myself! I admit sometimes I did not like what I saw, still I
am glad because I know what I should pay attention to from now on. I got back my selfesteem, I am self-confident again and I do not torment myself anymore. Unfortunately, the
training programme only lasted for a short time, it would be good if I could continue taking
part in it!
Imagine that I have learned that I am not alone! I have somewhere to turn for help. There
are several organisations that care about us who have suffered abuse and give us help as
well. I have become conscious of the characteristics of an abusive personality and the
forms of gender-based violence. Although I have known about them before, I have never
been confronted with these issues before, and no man could deceive me anymore because
I can recognise the warning signs and I will not let myself be deceived. I have become
acquainted with the legal possibilities, certain laws and what human rights are.
During the individual sessions I received a lot of help with solving my problems at home
and making good decisions. Through my fellow group members I saw and realised how
many women have very hard lives and how great the need is for good and well-working
laws.
In my confined life, the group programme has been a source of joy and development.
There would be a need to start a new group because it could help others stand on their
own feet as well!
Please take my advice and apply for the programme if another similar group starts.
Lots of love!
Letter 2:
Dear Girl,
As I wrote to you earlier, today was the last session of the MONA programme. You can be
sorry that you did not come. We have discussed a lot of issues, which helped me greatly to
be able to avoid the same mistake next time. My husband abused me physically, he almost
killed me. That is how I got here. At the group sessions we shared some cases with each
other and I was shocked each time, because I could have realized these things long ago, I
could have prevented what happened – maybe even several years earlier.
At the moment your husband still keeps you in psychological terror, and you are always
trembling. It would be good if you took part in this programme, too. You would hear a lot
about how you could prevent it, and when you should stay stop! These past six months
have helped me a lot in how to avoid falling into the same trap. Today I would be able to
recognise the warning signs in men who would become abusive with time. Living in a
marriage does not mean that the woman should bear all the burden and if there is a
mistake in the calculation, it is only her fault. Each problem should be solved together and
as early as possible. You should never let a man see you as weak or vulnerable! Never
forget that a woman is worth the same as a man. If you have thought it over, apply for the
programme too! Ciao!
Letter 3:
Dear Suzie,
Just imagine, something very good has happened to me recently. On nine occasions I met
with two very nice women. They came from the organisation MONA and they help abused
women and children. I have been attending their course, which was very interesting. Suzie,
I really recommend it to you because I know it would help you, too. It would be easier for
your soul, I know it, because I also feel happier now, I am in balance with myself again.
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Can you imagine, we have learned things that surprised me as well: how many types of
violence there are and what acts some people are capable of.
Suzie, you know well how much you fight with your husband. I am writing to you honestly
now why that is: because he is a selfish, conceited and violent ruler, he thinks only those
things are good for you that he approves of, and he does not care for you. Believe me,
Suzie, I mean it well, please accept their help. They explain everything in great detail so
that you understand.
Believe me, by the end you will realise that you too have your own ideas and plans, and
you also have the right to those things that you want. And nobody can stop you, not even
your husband, because he has no right to control you.
So I can only recommend them to you because they are really good at their work and they
know people well. You can be sure that they will strengthen you.
Just give me a call if you are interested. Good bye!
Results of the facilitators’ evaluation
Facilitator 1
Excerpts from the evaluation interview
I am very glad that I was able to take part in this programme because working with a group
of women who suffered gender-based violence is important for me and the prison
environment was a great challenge. It has proved important to have a team of two
facilitators, who cooperate, support each other, share the responsibilities and share the
same values of love, trust and the avoidance of victim-blaming. Our cooperation worked
well and, moreover, the differences in our age and character were welcomed by group
members, who said we complemented each other ideally.
The group gave the feedback that what we were doing was very good for them, even if I
think that was partly unconscious, like turning to them with love and respect. Acceptance
and love have an important role in every helping relationship, but it should not be
excessive. I felt elementally responsible for the participants, and believed that one could
not open up doors in them without handling what was behind those doors. It was very
important to have feedback from my fellow facilitator and from the supervisor in order to
be able to work on these and other aspects of my activity. A basic problem was that I often
felt, just like when working on the hotline for victims of gender-based violence, powerless
and deeply indignant when somebody told us what had happened to her and I knew it was
absolutely unjust. Even though I know about the societal roots of gender-based violence,
the question always arises in me how anybody could possibly feel entitled to lock up a
woman on a farmstead, to threaten to kill her, or to make her do sexual acts that she does
not want. There were some particularly painful life stories in the group. Yet one could not
do anything about them, one could not go back in time or bring them out of prison.
I received trust and love from the group. With our initial honesty (for instance, I told them
about my anxiety previous to the programme) we achieved an atmosphere of mutual trust
that we managed to maintain throughout the programme. This trusting and respectful
treatment was probably even more striking for them because they had never really
experienced it in prison. What is more, because of the basic principles we were following,
they said we seemed to accept women and condemn men too much. Yet we did not acquit
any one of them but we adhered to the standpoint that their partners had committed
violence against them and it was society’s fault what had happened to them. There was a
participant who advanced in the programme at great speed and reached a high level of
processing of her personal history. She said she became able to live with the fact that she
had killed her abusive partner and could look her son in the eye; yet she would always feel
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responsible for having killed a person, but she came to know it was not only her fault –
society should have helped her, too.
What I remember most keenly are the results: when somebody, moved to tears, was able
to finally eliminate her guilt, or when somebody could process her own story to an extent
that we would not have imagined. There was one participant who could not advance in the
programme because her trauma was so deep, and she would surely not be able to deal with
it in the prison, but if she participates in therapy after her release, she will have gained a
lot of knowledge she can use then. There was something she accepted from us though: she
was worried that she would not be able to love a man unconditionally any more, but we
assured her she did not have to because there were some basic conditions – the right to life
and dignity – that had priority and were not to be given up for anybody.
There was a participant who was physically so damaged as a result of the violence that she
was not really able to advance, but we “held her hand” for half a year and that is
important. Another participant was very reserved in the beginning and hardly said a word
until the middle of the programme, and in the end she said the programme had brought
back her self-confidence. Another group member, convicted of killing her partner, married
another emotionally abusive man in prison and decided to divorce him, which she managed
to do by the end of the programme. Finally, the most resistant participant, who argued
with our principles in the beginning, started to accept them more and more and take all
our materials with her to share with her cellmate, too. We represented that they were
valuable persons on their own, yet in the end some of them said they would be able to
start a new relationship because they had received tools with which they could defend
themselves. I believe that all of them took something good away with them, which, when
the time comes, they will be able to use.
The programme had some further, unforeseen consequences as well: the group members
decided to write down their stories for a publication with the aim to help other women
learn from their experience, and also they expressed their wish that we visit them again
and take part in the Christmas service at the prison chapel. All in all, the programme was a
fantastic experience and strengthened me in both a personal and professional respect.
My main dilemma is that the programme was too short, we would have needed more time
for the group and the individual part as well. The programme should be more flexible, with
at least 15 sessions, containing the same number of structured activities, but leaving more
time for discussion. The participants said that those were the best occasions when we
were sitting around talking about their own experience in the light of what they had
learned. Women in prison affected by gender-based violence should receive a lot more
individual attention by specially trained professionals, as we witnessed that many of them
had suffered such violence.
Facilitator 2
Excerpts from the evaluation interview
The prospect of facilitating a group on the issue of violence against women in the special
setting of the prison offered something new and unique. With my professional background
as a social worker and social therapist and having recently started work on a hotline on the
issue of gender-based violence, I believe I had the necessary foundations for this work.
Naturally, the preparatory meetings and the proposed literature were useful for getting a
better idea of the specificities of working in prison.
The programme started with ten participants, which is not a very high number in such a big
prison, but having worked on the programme, I understand that the women had a lot to

107

risk by coming to such a group because of the way the prison’s “society” functions. Even
among those who joined the programme there were a few women who only came because
their educators proposed it to them, and we realized immediately that it was our
responsibility to start the programme in a way that they would stay with the group as well.
At the first, introductory session, we were very glad that they received us the way we
wished they would, and this positive and mutually accepting atmosphere among the
participants and the facilitators set the tone for the whole programme. My fellow
facilitator had some anxieties, which vanished after the first session, and the participants
took to her immediately, as she is a suggestive personality, honest and direct. It was good
to experience that they enjoyed the playfulness, the informality and that we treat them as
our partners. Only one person dropped out, who had applied only semi-voluntarily and
whose work schedule partly overlapped with the sessions.
My attitude towards working with the group was that I would assist them because they had
suffered gender-based violence. I had no prejudices or anxieties in connection with them.
Furthermore, I found that my colleague, who facilitated the more structured, educational
parts, and I, who assisted them more with their emotional processes, complemented each
other regarding our styles, dynamism, which the participants liked a lot. We were also the
youngest and the oldest members of the group, which gave it a kind of frame.
Working with a colleague not only gave me a sense of safety but it was also important from
the participants’ point of view, as they saw that it was possible to open oneself up and
trust another person, which they could rarely experience during their imprisonment. At the
same time, I soon had the feeling that they could see me as I was, even see through me;
they displayed a level of knowledge about human character that must have been affected
by their close proximity to each other in prison and their history of suffering.
Nothing bad came from the group members. I did not see it as a problem that sometimes
the participants brought up their prejudices, these offered good opportunities for
discussions. The fact that they initiated debates was also great.
Whether they wanted to open up in the group was their decision, and as time went on,
they became braver and shared more of their personal stories during the highly interactive
educational activities and the discussions as well. I believe this tendency was strengthened
by the atmosphere of trust in the individual sessions. Because they could address issues
freely and could be themselves there, they felt more comfortable in both settings. Still, it
was in the individual sessions that they had the opportunity to deal with their history of
suffering abuse and the losses that this caused. There the barriers could really be broken
down by making them feel that their helplessness and the violence in their relationships
were terrible, and that everything was all right with them, they had a future and could
trust in themselves.
It was wonderful to see that the energy that radiated towards them - which everybody
deserves - they absorbed very keenly, they must have had really "empty batteries". It was
very moving and sad as well. It was as if they had been flower in a really poor state,
wilting and almost completely dry, and when they were finally given some water they
recovered... this was fantastic to see.
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4. SOCIO-EDUCATIONAL PROGRAMME IN PRISON FOR MEN WHO HAVE COMMITED
GENDER-BASED VIOLENCE

4.1

Conceptual and methodological framework: basic considerations

The present programme was designed as a socio-educational programme for men in prisons
who had committed gender-based violence. It was founded on the very same
understanding of gender-based violence as the women’s programme: namely that violence
against women is a violation of human rights and a form of gender-based discrimination.
Furthermore, the overwhelming majority of gender-based violence is committed by men
against women; it is the gravest expression of the patriarchal dominance of men over
women and serves to maintain that dominance.
As we have drawn attention to it in the introduction, in Hungary because of the lack of
explicit legislation against gender-based violence and the current court practice, the
majority of gender-based violence crimes remain unpunished and only the most serious and
fatal acts of violence against women are penalised. At the same time, with the lack of
state protection, many times women are impelled to take the law into their own hands and
defend themselves. When these acts result in serious injury or the death of the abusive
partner, these women are most commonly convicted of attempted or actual homicide and
sentenced to prison.
Our organisation’s research into the experience of gender-based violence of women and
men in prisongave us some information about men’s attitude towards such violence.19 The
results showed that the majority of those interviewed men who had committed violence
against women did not change their attitude. They displayed the same stereotypical
thinking as the one that leads to such violence, even when they seemingly condemned it.
Their opinions, for instance, were:
“Beating up a woman is not acceptable, because a woman is a woman and this should be
respected. We are not similar physically.”
“It is not acceptable because a woman is a woman. She is an inferior creature; therefore
you should not beat her up.”
“If a man has a reason to beat up the woman, it is acceptable. The reason could be that
the woman cheats on him. Then beating is justified.”
“Now I know it is not acceptable.”
“A smack in the face is all right, isn’t it? When a woman deliberately gets on a man’s
nerves, no wonder he loses it. When a man smacks a woman it is the same as when a
woman smashes a vase to the floor because she is really angry. Why is she allowed to do
that?”
The idea of a pilot programme for men in prison with a preventive aim, supported by the
national penitentiary administration, emerged from the concern that although many men
19

Rédai, Sáfrány and Tóth, 57-63.
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had committed violence against women and a lot of them were imprisoned for such
violence, no such programmes existed. If these men’s attitudes towards gender-based
violence were not challenged and did not change, it was considered highly likely that they
would continue committing violence against women after their release. The Daphne II
Programme of the European Commission explicitly encouraged, among other projects, the
implementation of programmes for men who committed gender-based violence, and let
organisations working towards the elimination of violence against women apply for funding
for such programmes. This factor contributed to the decision of including men in prison as
a target group in the programme.
The programme was based on the consideration that in order for a man to stop using
violence against women, he must become aware of the unacceptability of gender-based
violence and change his thinking. In order to attempt to achieve such results, we found a
socio-educational approach in a group setting the most appropriate. The group setting was
meant to aid a common learning process with the help of facilitators. The facilitators were
to strike a balance between confronting participants with the harmful effects of their
sexist thinking and supporting them to start thinking differently and making changes in
their behaviour towards women.
Although the basic approach used by the present programme corresponded to other human
rights based perpetrator programmes, we had to take into account the participants’ history
of committing violent crimes and the probable effects of the prison setting. After
consulting the organisation “Váltó-sáv”, which works for the integration of persons
released from prison, we had a clearer idea of the probable limits and challenges of such a
programme. They drew our attention to how in prisons the threat of violence helps to
maintain a highly hierarchical system not only between the prison staff and the imprisoned
men, but also among the imprisoned men themselves. Imprisoned people get socialised
into the prison system, and, especially in men’s prisons, they obey and maintain its rules.
Thus in the men’s group it was highly likely that the same hierarchical system would be
reproduced on a smaller scale. Therefore the egalitarian concepts of the programme were
expected to be challenged within the group.
Another crucial aspect to consider was the absence of the two major factors that usually
motivate men to try and change their beliefs about violence against women: firstly, no
woman partner, so no risk of losing a relationship if he did not change; secondly, no social
context and family, so no risk of somebody disapproving of the man’s sexist way of thinking
and his abusive behaviour. The pilot programme thereby served to test not only how but
also if the specific hierarchical system of the prison and the lack of motivating factors
could be counterbalanced by the work of the facilitators.
The socio-educational approach stands in contrast with psychological approaches, applied
usually in an individual setting. This would have been highly problematic to use in such a
programme, as it would have given the participants the illusion that their violence against
women stemmed from a psychological problem of theirs. We did not aim to change their
personality but their way of thinking. The programme’s approach clearly had to reflect
that abusive men turn against women consciously, in order to control the woman and
because they can get away with it in the present society. Only by challenging this way of
thinking may the programme aspire to increase women’s safety.
The individual psychological factors in abusive men can only be addressed once those men
have realised the wrongness of violence against women, have changed and stopped
committing violence. These parameters are beyond the scope of the prison setting. In
order to rule out the possibility that the participating men would try to avoid confrontation
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in front of group members and that they might misinterpret the reasons for their
behaviour, we excluded individual sessions from this programme.
Both the programme for women and that for men were, on the surface, similar regarding
their thematic structure and their socio-educational character. Nevertheless, the
programmes were basically very different, aiming to correspond to the contrasting needs
of the two target groups. As opposed to the women’s programme, where the main aim was
to empower participants, in the men’s programme the goal in fact was to disempower
them, i.e. to make them realise they do not have the right to abuse women.
Besides, in the women’s programme we approached participants on the basis that they had
suffered gendered violence, and, in contrast with the current paradigm of the criminal
justice system, which severely punishes women who have defended themselves against
their abusers, deliberately did not address participants’ culpability for the acts they were
convicted of. On the other hand, with men the goal was to hold them accountable for the
acts of violence they had committed and to lead them to the realisation that violence
against women is unacceptable, thus fitting into the criminal justice paradigm.
We would like to draw attention to the fact that the efficiency of different methodologies
and the idea itself of providing programmes for men who have committed gender-based
violence are contested areas among organisations that work with a human rights based
approach. Several organisations with decades of experience in attempting to change men’s
thinking, working in a framework of co-ordinated community efforts to stop gender-based
violence, have been warning that the results of such programmes for men are highly
questionable.20
Even the methodologies believed to best serve the safety of women and children against
male violence have limitations, because service providers’ experience shows that from the
behaviour of men during the programme one cannot judge at all how they behave towards
their future partners. The condemnation of violence against women needs to be achieved
transversally at all societal levels, saturating all state institutions as well, otherwise the
effects of even carefully constructed programmes will not be reliable. Therefore, they
argue, in the work towards significant change, it should be seriously considered whether a
great amount of resources should at all be directed to this area, instead of improving the
safety of women and children. We hope that the findings of our pilot programme will also
contribute to the debate on policy priorities in the area of gender-based violence in the
European Union.
4.2

Objectives of the programme

The pilot programme was a socio-educational group programme in a limited time frame for
men in prison who had committed gender violence. It aimed to initiate changes in their
belief system so that they should no longer think they had the right to regard women as
inferior to themselves and to abuse them, through the following steps:
•
•
•

raising awareness about men’s ways of behaving in our society based on the belief
that women are inferior to men;
raising awareness about the unacceptability of all forms of violence against women
from a victim-oriented, human rights and feminist perspective;
promoting men’s responsibility for their abusive behaviour;

20

See, for instance, Phyllis B. Frank, NY Model for Batterer Programs, VCS Inc., Community Change Project,
2005, retrieved on 30 October 2007, from http://www.nymbp.org.
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•
•

promoting intimate relationships based on equality;
motivating men to change and stop committing violence against women.

Principles of working with men21

4.3

Safety of women and children is the highest priority and goal of the programme;
• The social and gendered context of violence against women should be
acknowledged and questioned;
• Collusion with the participants’ justification for their abusive behaviour must be
avoided;
• Facilitators must take an ethical stand against gender-based violence and for
equality between men and women;
• Just like thinking which leads to abusive behaviour is learned, it can also be
changed, so participants should be encouraged to adopt non-abusive and egalitarian
concepts.

4.4

Duration of the programme

The programme was designed to have, for 6 months, one group session every week
(altogether 24). Compared to the time usually needed for socio-educational programmes
with men who committed gender-based violence, the time frame of this programme was
very limited (especially with regard to the fact that it was going to challenge the thinking
of men who may have committed very serious acts of violence against women).
In the first two sessions, which lasted for 2 hours, the attention span of the participants
proved shorter, so the length of the sessions was modified to 1.5 hours with a short break
in the middle.

4.5

Group sessions

Similarly to the women’s programme, group sessions for men focused on education about
gender-based violence, embedded in a general human rights framework and a critical
approach to unequal gender relations.
The main themes of the programme were:
•
•
•
•

facts about abusive relationships and their development,
the forms of gender-based violence,
women’s human rights and reproductive rights,
the connection between violence against women and children,

21
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•
•
•
•

the real reasons why men commit violence against women,
the societal context that supports such violence,
well-working relationships based on equality,
laws against gender-based violence.

Education in the group sessions took place through discussions as well as in interactive
ways, using:
o
o
o

information sorting tasks,
role plays,
films followed by discussions.

The programme plan is described under the heading “Programme structure” and a detailed
description of the activities can be found in the “Toolkit” section of this manual. At this
point we limit the discussion to a few important aspects.
The programme aimed to follow a thematic arch, from critically reassessing participants’
way of thinking that had led to their violence against women, through the analysis of how
all forms of gender-based violence seriously infringe women’s human rights, to making
participants aware of the possibilities of changing their way of thinking and behaving in
relation to women. Like in the women’s group, the screening of the film “Sólo mía” in the
third session about a typical abusive relationship (in a societal setting similar to the
current Hungarian one) immediately put the topic of gender-based violence into focus.
The programme structure and the thematic arch were meant to serve only as guidelines. If
participants addressed relevant issues at any point of the programme, these were to be
discussed immediately, and served as occasions for pointing out and challenging men’s way
of thinking that justifies gender-based violence. As we later experienced, such flexibility
was absolutely necessary, as most often the participants called into question the issue
raised by the facilitators and brought up different issues. Consequently, it was largely
impossible to follow a strict programme structure.
The basic techniques that facilitators used were:
•
•
•
•
•
•

gathering information about participants’ way of thinking;
giving information about the human rights based approach to the issue;
confrontation of the participants with the ethical problems related to their way of
thinking or behaving;
discussion of the issue in general;
taking an ethical stand on the intolerability gender-based violence;
pointing out alternative, egalitarian ways of thinking and behaving towards women.

These techniques were used consistently with the different issues throughout the
programme.
Facilitators aimed to reach a balance between confrontation and support in the sessions.
The participants were confronted with the harmful effects of their sexist thinking, the
violent ways they exercised power over women, and why these acts were wrong and
illegal. At the same time, they were supported by the facilitators - with new information
and alternatives - in starting to change their thinking.
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4.6

Limitations of the prison framework

The prison as the specific framework for the programme posed challenges and limitations
that were partly similar to and partly different from the ones affecting the women’s
programme.
The lack of confidentiality in the relationships between people in prison was also
experienced in the women’s group at the beginning. However, in the men’s group the trust
among participants did not grow during the programme. Although the participants were
basically quite frank about their acts of violence against women, they avoided sharing any
information which could worsen their position in the group and the prison hierarchy.
The above experience was connected with the other main limitation of the prison setting,
namely that the hierarchical prison structure was reproduced within the group. In the
women’s group the participants considered each other equal very early on; whereas in the
men’s group there was a rivalry among participants for the role of the most dominant one
in the group throughout the programme. This rivalry thoroughly limited the programme in
several ways:
•
•
•

Dominant participants manipulated the programme e.g. by digressing from the
planned issues or by saying the last comment in the closing round to make a
statement opposed to the programme’s ethical standpoint;
They verbally abused participants regarded as their inferiors;
They could not bear losing face in front of the others. When confronted with
problematic aspects in their thinking, instead of being motivated to carry on with
the programme, they left it immediately.

Finally, another major inhibiting factor was the dominant role of violence in the
relationships in men’s prison. As mentioned before, violence and the threat of violence
pervades the prison system, and it serves to maintain the hierarchical structure
characterised above. Furthermore, the participants had been convicted of violent crimes.
Our programme’s main message of the condemnation of violence, specifically of violence
against women, did not seem to reach the participants. This was visible from the fact that
at the very end of the programme some participants still said they would commit violence
against other people in order to “solve” problematic situations. Such statements were
often made by participants. The facilitators used every such statement as an occasion to
convey the programme’s message in a consistent way.

4.7

Recruiting participants

The programme was named “What makes a man?” and it was advertised for three weeks in
the prison before it started. Participation in the programme was voluntary. We thought it
important to adhere to this aspect in order to recruit possibly motivated participants. The
announcement addressed men who were interested in discussing the issues of
relationships, family, violence, power and social status in relation to their own lives. The
discussions were to be run in a group on a chosen topic. The announcement stated
conditions as well: regular attendance, legally binding conviction (to exclude those in predetention) and a not too close and not too far release date, as nervousness about the
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release might interfere with the programme, but a distant release date would not be ideal
from the point of view of efficiency. It was also stated that the programme would not offer
a scholarship or a diploma. The programme could only take participants that had no
employment because the shift work in the prison would interfere with regular
participation.
The motivation among men to participate was quite low. After two occasions, when the
programme was introduced to two different groups of interested men, most potential
participants decided not to join the programme, and the group started with six
participants. They were asked to sign an agreement that they would attend the sessions
regularly and they would keep information about other participants secret. They gave their
permission for their experiences to be used for the purpose of research and publication in
the programme anonymously.

4.8

Facilitators

The programme was held by two male facilitators. Although a team of a female and a male
facilitator is favoured in some programmes, our aim was that it should be men who take an
ethical stance on the issue and, thus, send a strong message about the condemnation of
sexist thinking and violence against women, as well as facilitate a change in participants’
beliefs. Facilitators’ work in the men’s group was carried out in adherence to the best
practice of work on the issue with a human rights based approach. (See chapter “Principles
of working with men” above.)
Working with men who have committed gender-based violence needs to be carried out by
specifically trained facilitators who are able to apply the above principles consistently. In
particular, they should:
•
•
•
•
•

be well-informed about the specificities of gender-based violence and its socially
embedded nature;
identify with the human rights and feminist based approach of the programme;
be able to represent this approach consistently and use arguments for it;
debate in keeping with non-violent ways of communication;
reflect upon their own behaviour and attitude with the guidance of the supervisor.

Both facilitators in our programme had received training on working with men who
committed gender-based violence, and had gathered experience on the issue on a hotline
for abusive men. They also had experience of facilitating groups in connection with the
topic of gender violence, alcohol abuse, human rights and non-violent communication.
Although one of them held a degree in psychology, it was not this education but the
specific training about how to work with men who have committed violence against women
that has proved essential to working in the programme. The group sessions were attended
and run by both facilitators. In this way they both knew the same information about the
development of the programme and they were always able to assist each other in making
decisions about the implementation and the necessary changes in the programme.
Tasks related to the preparation and the implementation of the programme was shared
between the facilitators equally. Their general tasks were:
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•
•
•
•
•

to assist each other in decisions about running each group session;
to observe and record group dynamics and group processes in order to be able to
compare and discuss their observations;
to assist and support each other during sessions and in the whole programme;
to take a strong ethical stand on women’s right to live free of gender violence;
to attend regular supervision sessions for professional support and development.

It proved essential that both of the facilitators represented values which, in the
patriarchal society, are held consistently only by a minority of men: gender equality, no
hierarchy and no violence. Although the participants continuously challenged the
facilitators’ adherence to these values and tried to divide them, they managed to fend off
such attempts yet maintain a respectful but casual relationship with the participants.
For the facilitators themselves, working in partnership was also beneficial because:
•
•
•
•
•
•

4.9

They could be assured of each other’s value system;
They were able to discuss and verify their observations about the participants’
needs and the development of the programme;
They could draw emotional security from each other’s presence;
They shared the responsibility for the programme and the implementation of tasks
equally;
Working in partnership based on equality had a reassuring effect in the midst of the
hierarchy experienced within the group;
As the sessions were emotionally and mentally exhausting, facilitators could take
over the discussion from each other and find alternative ways of responding to
participants’ questions and manoeuvres.

Supervision

Regular monthly supervision sessions formed an integral part of the programme. This was
led by the same supervisor in the two programmes, who has extensive professional
experience in working with men who have committed violence against women. Supervision
proved absolutely necessary because, as mentioned before, in the course of the pilot
programme several adjustments needed to be made. Naturally, supervision also served to
follow up and improve facilitators’ work, and to ensure that they were adhering to the
principles set for the programme. Specifically in this context a lot of emphasis fell on how
facilitators could handle their frustration with the poor results in the men’s group
regarding insights and mental or behavioural changes (especially in comparison with the
women’s group whose experiences they had first hand information of at the supervision
sessions).
Supervision offered the facilitators professional guidance related to:
•
•
•
•

the impact of the work in the group on their own emotional and mental state as
well as on their personal life;
the impact of their own issues on their work;
the relationship and co-operation between them;
their own learning process through the programme.
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The specific issues that needed to be discussed in the frame of supervision were, for
instance:
•
•
•
•
•
•
•
•
•
•
•

how to avoid collusion with the participants when they tried to justify their acts of
gender-based violence;
how to guarantee the safety of a group member who was abused by the others;
how to guarantee the facilitator’s own personal safety;
how to promote equality in the face of a highly hierarchical structure;
how to handle participants’ conformism and attempts to appease the facilitators;
how to react when participants simply declared their sexist way of thinking and did
not want to enter in a debate about them;
how to promote the understanding of human rights;
how to handle a participant’s justification for his behaviour with inspiration from
God;
how to react when a participant’s human rights were violated by prison staff;
how to confront participants’ prejudices against Roma and homosexual people;
what skills the facilitators could exercise and develop.

As mentioned before, supervision sessions for facilitators of both the women’s and the
men’s group were held together, and they were also open for service providers working
with the issue of violence against women. This proved to be beneficial for the
development of the men’s programme as well, and also provided insights about the
prospects and the limits of working with men in different settings.

4.10

Evaluation

There is a long-standing debate about how programmes for men who have committed
violence against women can and should be evaluated. The evaluation within the
programme of whether the participants’ thinking and behaviour has changed is known to
be highly problematic, as participating men are not reliable sources of information about
this issue. Their behaviour in the programme in no way reflects how they (would) behave
with their partners22, and the pilot programme did not make it possible to evaluate
whether the programme effected long-term changes in the participants’ behaviour. The
only reliable sources for that information would be participants’ present and future female
partners. The evaluation that we carried out in one of the last sessions reflected what the
participants remembered about the issues and the related messages of the programme.

4.11

Planned programme structure

Session
1
2
3
4

22

Topic
Introduction, getting to know each other
What makes a man?
Film: "Sólo mía"
Discussion about the film: What does the woman expect from the man?
What does the man expect from the woman?

See, for instance, NY Model for Batterer Programs, http://www.nymbp.org.
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5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24

Discussion about the film: What does the man think his role is? What
does the woman think her role is?
Discussion about the film: gender roles
Discussion about the film: jealousy – ownership – power
Human rights
The relationship between genders (Role play explaining gender relations
to Martians)
The image of the ideal woman
The image of the ideal man
Relationship based on violence (Power and control wheel of the Duluth
model)
Violence, abuse vs. aggression
Types of violence: physical
Types of violence: verbal
Types of violence: emotional, psychological (including stalking)
Types of violence: economic, financial, legal
Sexuality / prostitution
Types of violence: sexual
The real reasons why men commit violence against women
Accepting “no” as an answer
The role of a father / violence against children
Relationship based on co-operation (Equality wheel of the Duluth model)
Closing session

See, further down, the topics that were actually covered.
4.12. The realisation of the programme
After the announcement of the programme, few men actually applied and the majority of
them either left after the introductory session or in the first third of the programme.
Participants showed no progress towards the programme’s aims during the opening and
closing rounds of each session, when they had opportunity to talk about their thoughts
related to the programme. It turned out most of the time that no issue or train of thought
had really gripped them.
If a new topic came into focus or an earlier one was reviewed, they fell back into a similar
line of argumentation as earlier, which indicated that their thinking about those issues had
not changed as a consequence of the programme. What is more, they continually
questioned the topics of the sessions and wanted to divert from them by talking instead
about e.g. prostitution and/or pornography (as an activity benefiting women) or the Roma
issue (the unacceptability of discrimination of Roma men in prison and the justification of
discrimination of women in the Roma community). Facilitators and participants could not
agree even on basic tenets, e.g. that women and men have the same human rights or that
committing violence is wrong. They kept a distance from what the facilitators were telling
them and often said “I know what you are talking about but I do not think like you.”
The main obstacle seemed to be that, even if they had had some personal motivation, they
could not risk going against the hierarchical and violence-based oppressive system of the
prison. The same hierarchy quickly got established in the group on a smaller scale, even
though the participants had not known each other previously.
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The participants left the group programme in a certain pattern: typically, the man
currently being on top of the group hierarchy quit when he was confronted with the
wrongness of his violence against women or against the other participants.
For the above reasons, in the realisation of the programme for men it was largely not
possible to keep to the planned structure of the programme. Treating the original
programme structure as a guideline, the facilitators adjusted the course of both the
individual sessions and the entire programme according to what they perceived would help
to advance participants’ understanding of the programme’s messages, taking into account
the issues they brought up during the discussions. In order to illustrate the changes that
were necessary in the course of the programme, hereby we describe the topics that were
actually addressed and include quotes that reflected participants’ opinions at the given
stage of the programme and that served as bases for confrontation and discussion.
Topics covered in the programme
No.
1

2

Topic
Introduction,
types
of
gender-based
violence,
money and power, selfdetermination.
Introduction,
stereotypical
masculine roles, relationship
between
power
and
masculinity.

3

Film “Sólo mía”.

4

Discussion of the film,
expectations towards the
man
and
the
woman,
relations between power and
violence, men’s control over
a woman is like prison for
her.
The cancellation of the
session by prison staff.
Unacceptability
of
threatening a woman or a
fellow group member with
violence, caring for children,
housework.
Jealousy, women’s right to
have sex with another man.

5
6

7

8

Jealousy,
children.

human

rights,

9

“Game of Human Rights”,
prostitution, discrimination
against the Roma.

Participants’ quotes
“Why don’t women lead this group?”
“I have sudden changes in temper, if she cheated on me, I
would do something that I would regret, too.”
Motivation for participating: “curiosity” or “to pass time”.
“Everybody has power, I decide how I drink my coffee, how
many times I have sex. The woman is a servant with duties.”
“Power belongs to men, from their birth on.” “I would like to
read more about the issue.”
Remarks during the film: about the female protagonist: “I
would like to have sex with you”, at the end: “The woman
reached what she wanted, after all!”
“I expect a woman to be faithful and not talk to any other
man.” Related to the rape scene in the film, which they
interpreted as the woman not wanting to have sex: “In a
similar situation, I would tell her I would satisfy my needs
somewhere else and she could change her mind before I get
dressed… wouldn’t you do the same thing?” To the facilitator:
“Don’t threaten me, I will be released soon!”

“Of course I would get up at night to calm down the crying
child. But at home, my wife did most of the housework, she
wanted it to be like that.” “It cannot be changed that men
rule and women serve, they were born with these roles.”
“I tell a woman at the beginning of the relationship that if she
has sex with another man, I will kill her… When I discovered
that she cheated on me, I gave her 14 slaps, some money and
sent her back to her mother.” “I was more brutal, I dragged
her by her hair across town.”
About jealousy: “What is mine is mine. I locked up my (Roma)
wife, she could only walk in the street with me and look at the
ground… I was like an animal with her.” On the importance of
human rights over the use of violence: “I will force my son to
study human rights so he can defend us.”
“If I make my woman stand on the corner to earn money, it is
not slavery, is it?” “I tell the woman what work she should do,
I have the right to do that, if she does not do it, she violates
my rights.” “We can agree on the fundamental point that
women are dirty, can’t we? Look at what they do in porno
films.”
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10

Prostitution
pornography.

11

“The Box Activity” on gender
stereotypes,
cultural
relativity, violence against
paedophiles in prison.

12

Gender roles, trafficking in
human beings, prostitution,
pornography.

13

“Violence
Questionnaire”,
violent
techniques
of
domination.

1415

Viewing
Elliott”.

16

Discussion about the film,
femininity and masculinity,
homosexuality.

17

Money,
neglect.

18

Money
does
not
equal
happiness,
one
cannot
assume what the other
person feels just by looking
at them.

19

Success,
winning,
competition, defeat, losing –
on the basis of the film “Billy
Elliott”
Blaming the woman for
imprisonment, nervousness in
prison about being told what
to do, ability to control
oneself in order not to lose
benefits.

20

the

and

film

alcohol,

“Billy

child

films.”
“The work of a prostitute is like that of a dentist.” “I would
not like my sister to be a prostitute, it stains your body and
soul.” “I have never paid a prostitute before. I told one that I
was a policeman, and in order not to be charged, she had sex
with me for free, she even paid me.” “Pornography is different
from prostitution, Women earn a lot and they can quit.” To
facilitators: “You only look at women’s interests.”
On whether a father would help his daughter who menstruates:
“I would not, this is a Roma law. She wouldn’t even ask me
to.” On the ideal woman: “This is not what I think of the ideal
woman but what the average man thinks.” On how paedophiles
get abused in prison: “Why don’t paedophiles stand up for
their rights? I don’t hurt them.”
“I do not agree that men expect of women to do all the
washing.” “I do not think that society expects different levels
of cleanliness from women than from men.” To facilitators:
“You only know prostitution and pornography from books, and
you always talk about what men do. I know what those women
are like, my father sends prostitutes abroad. (!)” “We want to
know if we are violent towards women.”
“Not all acts in the questionnaire are violent, e.g. opening up
the woman’s letter, calling her a whore, because it does not
mean physical violence.” “My girlfriend did not have her own
wallet but could always get money out of my pocket.” “My
wife had 6 abortions because they were sick babies. We
wanted to have a kid and I do not wear a condom!”
“Ballet dancing is good for his legs.” On Billy holding hands
with a male friend: “He is making a homosexual out of him.”
At the end: “He fought for his rights.”
“- Ballet dancing can be masculine, you need strength for it,
like for mining.
- It is not true, a lot of things are done by machines in mining,
I was taught by a woman in a mine.
- Anyway, Billy jumped up in a really masculine way in the
end. He proved to his father that he was not gay but a man.”
“What makes a man is money. Money can buy everything, even
happiness.” To one facilitator who said he did not have so
much money but was happy: “You are not happy, I can tell.
After such a long time in prison I know people.” “I liked it
today, it was a good fight, like in real life.”
About the other participant: “He has ruined his life, he is in
prison. I have ruined mine too, but when I am released, I will
have somewhere to go, and people will be afraid of me.” To
the facilitators’ question how the participant has ruined his
life: “I ruined it when I did not kill the man who gave me up at
the police.” “I wanted to make a good woman out of my wife, I
was generous because I taught her to wash clothes and cook.”
“It is not for success that you try to achieve something, but
because you like it. And you get a better reputation.” “If you
defeat the others as you win, it makes you happier.”
“I did many robberies, but because of our sick child I would
only have been sentenced to home detention. However, my
wife charged me with molesting our child, so they sent me to
prison. I charged her with false accusation, we will go to court
soon and she begs me not to say anything against her. I told
her there would be no problem...” “Our teacher told us we
were like monkeys, I held up my chair and threatened him with
it.”
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21

Anger, nervousness and their
alternatives, defencelessness
from men’s and women’s
point of view, the violent
personality,

22

Evaluation,
(see
topics
below.)
Sexual violence, prostitution,
two types of power.

23

24

AIDS, caring for others, sick
child as an excuse, end of
the programme.

it.”
“I will beat the doctor in the head because he did not do his
job well.” “I feel angry with the doctor because my personality
is like this… The doctor should do his duty, I do my duty as a
criminal, I expect the same of him.” “Women take
defencelessness psychologically badly, they even commit
suicide. A woman is already at the mercy of a man when she
falls in love with him. Whereas I get high on the feeling, it
winds me up.” “It is better to be angry than to break down.”
(See description below.)
“I cannot believe that most women are forced into
prostitution.” “Now they can be entrepreneurs, it is not men
who force them but destiny.” “It is not men who go to
prostitutes but they go to men. My friend brought (!) some
prostitutes into prison, too, they work for my father.” “If my
wife charged me with sexual violence, I would send her away
or grind her down. … I feel I am becoming better (!), but the
programme has been too short.” “I condemn sexual violence
but it is difficult to find the limit in the family.”
On a Hungarian man who had AIDS and knowingly infected two
of his female partners: “Because one would commit suicide in
such a situation, I would shoot them in the head. It would be
euthanasia.” “I could have got rid of my sick child, but hope
was stronger. I only robbed for him.” “In the programme we
should have talked about violence against imprisoned people,
not violence against women.” “You should have brought in a
journalist to write about our bad situation.”

Highlights of the evaluation session
The two participants who were present were asked to recall what issues came up in the
programme and what they had learned about them.
In connection with the first film “Sólo mía” participant A recalled that the man was really
violent, which he condemns, and if he had been the woman, he would not have known
what to do. Regarding the film “Billy Elliott”, he recalled that the father was abusing the
child and the child fought it out to become a ballet dancer. From the subsequent
discussion he remembered that ballet is not just a feminine activity.
Participant B mentioned in connection with the issue of anger that he still did not know
why people became angry in prison, maybe because of isolation, stress or family problems.
He got angry when the warden did not let him out to have a shower or make a phone call.
He said he had thought about some issues, for instance that a woman should not be hit. He
had been in prison for seven years, through the programme he heard about issues from the
outside world. However, he would not like to change as much as the facilitators, who only
approached issues from the point of view of protecting women. In his opinion, there are
people who deserve the destiny they have.
Facilitator: They do not get hit and abused by destiny, but by another person.
The man said one of the facilitators had said there were women who deserved to be
beaten.
F: I do not know what you are talking about; I do not think that anybody at all deserves to
be beaten.
A: I agree.
The two participants then listed all the issues they remembered the programme had
covered. In none of the cases did they say they had learned anything new about them. The
facilitators initiated discussions about some of the issues, yet the participants used the
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same arguments as they did during the original discussion. It became clear from this that
their beliefs had not changed. These were the issues under discussion:
Cheating on one's partner
Participant B thinks if the facilitators caught their partner cheating on them, they would
probably go out of the room and not make a scene. Participant A would discuss it with his
partner, what caused that she cheated on him. Women want sex and when the partner is
away, they tend to look for a new partner.
F: Can they not feel like having a sexual relationship with somebody else?
Both participants: If somebody cheats on their partner, they break his or her heart.
B: There are women who are so childish that after being cheated on they turn bitter and
think they would not ever love again. For this reason, the man should not cheat on her.
F: Are you suggesting that she is responsible for her own feelings? Other people react in a
different way, it is maybe not the cheating that leads to her bitterness.
Participant A told three different stories, in which the woman who was cheated on
threatened with or committed suicide, and the man who was cheated on killed his partner
and the children. Why do people do this? B: Because they think their partner is theirs. F: It
is problematic that they think so. There is a gendered difference - women when they are
cheated on they may commit suicide, men when cheated on may commit murder.
Prostitution
B: I do not think our opinions can get closer to each other on this issue. I do not think that
women who get into prostitution were molested as children. Pornography and prostitution
have nothing to do with each other, in pornography everything is voluntary. My father is a
gentleman, he sends girls to do sex work abroad. I know he does not force them to do
anything, he helps them get out of the business if they want to. A: I do not think that they
can leave, because they are forced to do what they do.
B: It is not easy to harmonise such work with one's private life because a lot of men have
prejudices against porno actresses. I agree that men force women into prostitution (in
contrast to what he said earlier), but you two (the facilitators) put prostitution and
pornography in the same category, when they are not. Women would do anything to be in
the centre of attention. I know about porno actresses that left the business.
F: Several of them committed suicide.
B: It was not easy for them.
F: Why not? I think they were still treated as prostitutes, then it is understandable.
B: Let us look at what dirty things women do in porno (with animals).
F: Who do they do them for? For men.
B: You see, you look at things from women's point of view again. I would not like to be like
you.
Gender roles
B: We have discussed what the ideal man and the ideal woman are like.
A: I do not agree that women are servants, men also have to know ... Differences between
Roma and non-Roma people, between traditional and non-traditional Roma people. Not
every man is the same.
Achievement, money
A: In a race, not the first place is the most important one. Money does not lead to
happiness.
B: I think for happiness you need a minimum amount of money.
Human rights
B: There was some exercise in which we had to pair things up. That is not important, let us
go on.

122

Paedophilia
A: I think we covered this issue too.
Women's rights
B: We discussed how many and what kinds of rights women have.
Violence
Participant B remembered that they had made a list related to violence. He asked again,
as originally, if the facilitators thought that people in prison were violent.
The facilitators said they could not generalise about people in prisons, in their case they
summarized which forms of violence they had committed. They took out the flipchart
paper with their original answers on it. In some cases participants denied they had
committed some kinds of violence, even though on the first occasion they admitted to
them.
B: Am I violent then or not? In another prison people in one cell hanged a juvenile prison
inmate. Young people have to fight to get up in the hierachy, and they are stopped by
physical violence. Participant B would beat up the men who committed it.
F: I am afraid that you cannot stop this kind of behaviour and will commit violence after
your release too.
B: I am not violent, I just committed one violent crime.
F: From the list of violent acts you have committed against women, and the way you said
you would beat up those people that had hanged their cellmate, I am afraid you would be
capable of acting violently in the future.
B: I will not behave like that.
Closing round:
A: It was good to look back on the issues, he still does not agree with the other participant
on the issue of money and happiness. He would like to discuss about sexual violence and
trafficking in children.
B: He is occupied by the list of violence against women that he saw again. “Maybe I had
not seen...” He would like to control it and change his behaviour. But he would not like to
change as much as the facilitators.
Results of the facilitators’ evaluation
Facilitator 1
Excerpts from the evaluation interview
From a personal point of view, I was frightened at the beginning of the programme, even
of physical violence. All the time, though, I knew this was unlikely, it was rather because
of my personal history, as my older brother used to beat me until my adolescence. The
other thing I was afraid of was verbal violence, but after a while I realized that I could
handle that. After I overcame those fears, some kind of optimism took hold of me, that it
was possible to change these people. This was followed by disillusionment, and finally by
the reality that changing them was not possible but I could learn in the programme about
the attitude of men who have abused women and about how to confront them with the
wrongness of their acts.
At the very beginning I was unsure about how to confront people with anything
problematic they would say. Since then, it has become everyday practice. I have been
working as a psychologist during that time and although I cannot claim I always do it
perfectly well, I simply do not hesitate so much whether I can confront men with problems
in a given situation. I have come to realize that a lot of men outside of prison think in the
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same way as men in prison, but they do not express these thoughts in such a
straightforward way.
The cooperation with my fellow facilitator went well. I realized more and more that I was
the sort of psychologist who sits down and listens to what people have to say. As for new
techniques, I learned from my colleague to ask participants to act out a particular
situation. Another lesson for me was, concerning both the professional and the personal
aspects, was that I had grown up in a privileged environment and the experience of
working with men in prison made me realize, against previous prejudices, that one can
make himself understood with people from a less privileged background.
In a lot of respects, I came to feel less attracted to men. I have become much more
sensitive to how men behave and I notice sooner if someone behaves in a problematic way.
Generally, I am angrier and more upset about violence against women. If everything goes
well, I will manage to turn this into positive energy. One effect is that I sleep less because
I feel I have a lot to do. The experience of working in prison coincided with the attack
against participants of the gay pride and I feel that both events have changed me forever. I
have lost some of my illusions in both of them, and in both cases I am trying to turn these
energies into something positive and work for the advancement of these issues.
The programme helped me learn a lot about the participants’ ways of thinking and the
techniques of confrontation, however, as far as the safety of women is concerned, the
programme was not efficient. It did not significantly decrease the chance of these men
committing violence against women. They understood that we represented a different
opinion from theirs, but this did not result in them moving away from their original
standpoint on the issues under discussion. This was clearly visible towards the end of the
programme. They said they had changed but as we reviewed the topics we had covered,
they displayed no changes in comparison with their original attitudes. They still did not
condemn violence, and for instance, at the last session one participant said that if he knew
somebody with a grave illness, such as AIDS, he would help them die (by killing them)
because with such an illness anybody would want to commit suicide.
I think it is a basic problem that with men in prison who were convicted of serious crimes
such a programme has not proved efficient. This methodology can be used to deal with
such men whose behaviour is characterized by everday male chauvinism. The participants
of our group had nothing at stake if they had dropped out, they often said they only came
to the session so as not to be in their cells.
At the last session they gave us feedback about the programme and we also summarized
what we found. They said that we should have had more discussions about how their own
rights were violated and how the Roma are discriminated against in prison. We, on the
other hand, gave them feedback that we did not perceive changes in their thinking as a
result of the programme. To sum up, they were not and did not become motivated to
discuss how men’s abusive behaviour violates women’s rights.
Facilitator 2
Excerpts from the evaluation interview
From a professional aspect, the experience of facilitating a group of men who have
committed violence against women was partly useful. We met men who had got to the
peak of the cycle of violence. What we experienced with them I can project onto the
stories of gender-based violence that I face in my work outside of prison. Working in the
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programme has sharpened my sensitivity for recognising violence against women in
everyday life.
At the same time, I feel a sort of indifference. I sometimes doubt if it makes sense to do
such programmes for men. I feel we have to select which men we invest work and energy
into, just like in my own life I select with which men I will discuss the issue of genderbased violence more deeply.
It was an important part of the work how to stay true to ourselves within the group.
Although keeping eye-contact with my colleague was helpful when we experienced
problems, we realised that the best way to react was to put our thoughts into words when
this happened. I was able to practice how to confront men with their problematic
behaviour, to what limit it can still work while I still feel comfortable in the situation.
I was also able to practice how to hear the issue relevant to the programme's theme in the
few unintentional remarks of the participants. For instance, when one man said “My wife
could spend money on what she wanted to. She could always take out money from my
pocket.”
It also served as an opportunity for me to deepen my practical knowledge of facilitating
groups, maintaining my level of concentration, taking notes and retelling the participants'
statements word by word. I have realised I must not make the message of the programme
any “sweeter” for the participants and try to motivate them, but that I had to start out
from the fact that they were violent and that they needed to be made accountable for
that. What I did in the programme fits right into my work in the project “Stop Male
Violence”, but I still need to learn a lot to always hear which of the men's statements
signal a sexist and violent way of thinking.
During the sessions I felt as if the participants had treated us as sandbags: they were
debating for the sake of it, their basic attitude was that whatever we were saying, they
would not agree with us. I would prefer to work with men who are really willing to discuss
men’s roles, so that our discussions would not only revolve around debating and that
participants are trying to maintain their power position. Rather, they should be able to
accept feedback from us about their way of thinking and behaving.
It was a voluntary programme but we tried to do it with participants who have not got an
interest in changing their behaviour. Yet we always took an ethical stand against genderbased violence. It would be more efficient and I would prefer to carry out a programme for
men who have a personal interest in changing their behaviour.
Summary
In the case of the women’s programme it was worth making a detailed programme plan
because it was possible to keep to it with minimal adjustment. Participants were in fact so
motivated that they came up with new ideas on how to help other women by telling about
their experience. In the men’s group we were not able to achieve any progress that would
signal that the programme succeeded in increasing the safety of women.
In the case of the women’s group it became apparent that our programme’s aims
corresponded to the participants’ needs. Whereas in the men’s case, the aims of our
programme proved utopian and did not manage to address the issue of violence against
women in the structure of the prison, which is even more hierarchical than that of society.
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In the women’s group, beyond our set aims, cooperation developed between participants.
In contrast, in the men's group cooperation was absolutely limited, and our programme had
absolutely no means to change the existing power structure to any degree.
Although in both groups our aim was to provide a socio-educational programme, they had
very different outcomes: with women the programme was able to fulfil socio-educational
aims, and facilitators faced the dilemma that participants came up with the need for
psychotherapy.
In the men's group, however, it was not possible to fulfil socio-educational aims even to a
minimal degree, as the participants did not agree with the unacceptability of violence
throughout the whole programme. As in this specific setting men’s use of violence was
embedded in the structural violence of the prison, the unacceptability of violence could
not be justified to them. If any change from this position happened, it was only momentary
lip service in the hope of some personal benefit in the prison system. To sum up, our
programme did not achieve attitude change in the few participating men and thus did not
contribute to women's safety. The project has confirmed the findings of other related
research. The conclusion that can be drawn from the findings of this and similar projects is
that the trend to redirect the resources dedicated to increasing women's safety from
violence into programmes for treating abusive men should be critically reassessed.
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5. TOOLKIT

5.1

Introduction

The following toolkit contains the activities that have been implemented in the Hungarian
ALTRA pilot socio-educational programme on gender-based violence for women and for
men in prison. They have been developed by the programme team members by relying on
good practice examples from similar programmes, and by making modifications and
creating new activities based on the target groups’ specific needs. Apart from a small
number of activities that aim to improve group cohesion, most of the activities focus on
the issue of violence against women. The purpose of these tools is to facilitate
participants’ understanding of the socially embedded nature of violence against women,
and thus to help contribute to women’s safety and avoid that they fall victim to genderbased violence.
The activities below can only be used successfully by teams that work with a genderaware, human rights based approach. This approach considers violence against women as a
means that certain men use consciously to enforce and maintain their dominance, in
contrast to psychologizing approaches that link violence against women to the individuals’
personality problems. Group facilitation based on such a psychologizing approach
disregards men’s conscious use of violence against women for maintaining dominance; it
rather examines individual motives, tries to repair the interpersonal relations between the
perpetrator and the abused partner and to make both of them change in order to avoid
conflicts and achieve a non-violent relationship.
Facilitators who use any approach that makes women believe they are responsible for the
abuse they have suffered in fact threaten women’s safety. Such an approach should
therefore be avoided especially with the activities below, several of which go more deeply
the issue and if carried out without a gender-aware and human rights based approach, may
risk blaming the victims for the gender-based violence they have suffered.
5.2

Specific classification criteria

The activities follow each other in alphabetical order. Each activity is described in terms
of title, aims, the estimated time of implementation, necessary materials, the course of
the activity and the resources to be used. Furthermore, specific classification criteria have
been introduced to help orient facilitators whether a particular activity is recommended
for women’s or for men’s groups or both, in which period of the programme, at which level
of processing of the issue of gender-based violence and, finally, whether the activity
should be carried out with special attention to gender aspects, as otherwise the
facilitators would run the risk of blaming the women for the gender-based violence they
have suffered.
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Sex of Participants:
F = female
M = male
F/M = either sex.
Timing of the activity:
1 = at the beginning of the programme
2 = in the first half of the programme
3 = in the second half of the programme
4 = at the end of the programme
(activities marked with a lower number can be used at a later stage of the programme as
well).
The degree to which group members have processed the issue of gender-based violence:
1 = low level
2 = middle level
3 = high level
(activities marked with a lower number can be used at a higher level of processing as
well).
Danger of victim-blaming:
1 = low
2 = higher, caution is needed
3 = high, may only be carried out by facilitators specifically trained in working with a
gender-aware, human rights based approach.

5.3

Activities

Activity

“Candy Wrapper” Film and Discussion

Sex of participants

F

Timing of activity

2

Level of insight

2

Danger of victim- 3
blaming
Aims

To watch and discuss the short film entitled “Candy Wrapper” to
get to know the term ‘patriarchal society’.

Time

40 minutes

Materials

The film Candy Wrapper on DVD or videocassette; the dialogue
of the film typed in an adequate number of copies; flipchart
paper and felt tip pen.

Description

Distribute the text of the film, read it, and discuss any unknown
terms.
Watch the film. Ask participants what happened in the film,
what
the
candy
wrapper
symbolises.
Write the term ‘patriarchal society’ on the flipchart paper and
ask
what
the
group
members
think
it
is.
Highlight connections between what is written on the paper and
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Highlight connections between what is written on the paper and
the difficult situation of victims of gender-based violence and
partner abuse, e.g.: in Hungary, 89% of members of parliament
are men - there is no legislation against domestic violence, the
majority of police officers are men - they do not act against
violence against women.
Resources

Transcript of the text in the film:
Candy Wrapper
Good afternoon.
Today, on 8 March, International Women’s Day, as we broadcast
a tragic information, we devote our news programme to a
woman who is the victim of our patriarchal society even this
day. Violence against women increases year after year and
surprises us with more and more terrible cases. The last one
happened yesterday in Salamanca. A 20-year-old young man,
who had just become a police officer, used his gun to…
(book title): Rebels, Neither Whores Nor Submissives
Good afternoon.
Today, on 8 March, International Women’s Day, as we broadcast
a tragic information, we devote our news programme to a
woman who is the victim of our patriarchal society even this
day. Violence against women increases year after year and
surprises us with more and more terrible cases. The last one
happened yesterday in Salamanca. A 20-year-old young man,
who had just become a police officer, used his gun to shoot his
girlfriend out of jealousy, then committed suicide. The number
of women abused or killed by their partners increases day after
day, and it is worrying to see more and more young men among
abusers, as in the case revealed today in Salamanca. With this
case, the number of victims of violence against women in 2006
has increased to 23.
(Data on the film: “Papel de caramelo” by Ana Garriga and
Carlos
Villota,
http://www.youtube.com/watch?v=KH329dMygko)

Activity

Choice of Feminist Cartoons - Present

Sex of participants

F

Timing of activity

2

Level of insight

2

Danger of victim- 2
blaming
Aims

Tuning into the group session, using the power of humour to
deepen the learning process.
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Time

20 minutes

Materials

Feminist cartoons, e.g. from Jacky Fleming ©, with captions
translated into the participants’ language.

Description

Before the entry round, place the cartoons on a table or the floor
in the middle of the circle. Say that everyone can choose one that
she will also receive as a present. Ask the group to choose for
those who are maybe absent. Ask participants during the entry
round to show the chosen cartoon and say why they have chosen
that cartoon.

Resources

Source: http://www.jackyfleming.co.uk/pages/cards01.html

Activity

Closing Round

Sex of participants

F/M

Timing of activity

1

Level of insight

1

Danger of victim- 1
blaming
Aims

Closing of group session, saying good-bye.

Time

A maximum of 2 minutes/participant

Materials

“Talking Object” (see “Entry Round” activity), so that only one
person speaks at a time, the one who has the object.

Description

Ask them how they felt, what feelings they have in leaving.

Resources

-

Activity

Cycle of Abuse

Sex of participants

F

Timing of activity

2

Level of insight

2

Danger of victim- 3
blaming
Aims

To become familiar with the cycle of abuse and the terms
related to it.

Time

15 minutes

Materials

Three cards:
Accumulation of tension
Breakout of violence
Honeymoon period
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Description

Say that there are two main types of abusive relationships. In
one, the abuse is constant, e.g. in the case of verbal or psychic
violence. In another part of relationships a kind of cycle can be
discerned which sets them apart from dysfunctional
relationships where arguments occur but not constantly and
cyclically. This cycle has three phases that always follow one
another, they become faster and the violence becomes more
severe with time. The whole process may last for years but may
reach brutal physical violence in as little time as a few months.
Following this, make three groups, hand every group a card, and
ask them to make a statue whose title is the expression on the
card. When they are ready, have a look at each statue and leave
time for personal feedback.

Resources

-

Activity

Declaration of Human Rights

Sex of participants

F

Timing of activity

1

Level of insight

1

Danger of victim- 1
blaming
Aims

Getting to know the declaration of human rights and stressing that
gender-based violence is a human rights violation.

Time

30 minutes

Materials

As many sheets of wrapping paper as there are small groups with
spaces for the texts in a diamond shape (one space at top and at
bottom, and always one more space per line progressing towards
the middle, where a given article of the Declaration of Human
Rights will be placed); as many glue sticks as small groups, articles
of the Declaration of Human Rights on separate cards, as many
sets as there are small groups.

Description

Introduction on the birth of the Universal Declaration of Human
Rights and its relationship to abuse: „The Universal Declaration of
Human Rights was worded by the UN after World War 2 to prevent
the repetition of the terrors that happened during the war.
Human rights are fundamental and inalienable rights of every
human being by virtue of the fact that they are human. The
situation of abused women is very unfair not just in the abusive
relationship but also because it is not only in the relationship that
their fundamental rights are violated but also when they want to
get out of the relationship.
At this time, they often have to choose between their various
human rights, which is a very difficult task, since they are trying,
rightly, to stick to their right to life, to human dignity or to their
right to work. When, in the outside world, you are to help an
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right to work. When, in the outside world, you are to help an
abused woman, you will need a lot of patience to understand their
motivations in this very difficult situation. In order to be able to
sympathise with this situation, which you yourselves have
probably gone through, let us do this activity now.”
Next, divide the group into small groups with 3 to 4 persons. Hand
every small group a sheet with the form, a glue stick and a packet
of cut up Declaration of Human Rights. Their task is to decide
which are the most important and the least important rights and
which are the rights that are in the middle. When they have
succeeded in placing all rights, they should stick them on the
paper and sit back in the circle. Then discuss how they could work
together with their group mates, if was there a particularly
debated question and what their approach was to sorting the
articles.
Resources

Adapted from the activity “Children’s Rights” in: Compass - A
manual on Human Rights Education with young people (Council of
Europe, 2002); The Universal Declaration of Human Rights,
http://www.unhchr.ch/udhr/navigate/alpha.htm

Activity

Entry Round

Sex of participants

F/M

Timing of activity

1

Level of insight

1

Danger of victim- 2
blaming
Aims

Arriving, tuning in, letting go of external stress.

Time

A maximum of 2 minutes/participant

Materials

“Talking Object”, so that only one person speaks at a time, the
one who is holding the object; a new ethical statement or
relevant quotation every time that is related to the theme of
the group; various picture postcards, pictures.

Description

The facilitator asks the participants how they feel, whether
something has happened since last time, what feelings they have
come with, and reads the new quotation asking group members
to say their opinions about it. Afterwards she asks who would
like to start the round, and gives the talking object to her.
You may make the entry round more colourful with activities
that change the seating (they have to line up based on some
activity and sit down according to the new order) or make
everyone choose a picture postcard or picture and says why they
have chosen that particular one.

Resources

Suggested sentences:
“Love is not a feeling, it is behaviour.” (Susan Forward)
“The fact that women can have babies does not mean that childrearing and housework is their job only.”
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rearing and housework is their job only.”
“Everyone has the right to live in safety.”
“Just because you are married, you have the right to say no to
sex.”
“There is no justification for violence.“ (NaNE’s motto)
“There are two kinds of power. One kills the spirit. The other
nourishes the spirit. The first is Power Over. The other is
Personal Power. Power Over shows up as control and dominance.
Personal Power shows up as mutuality and co-creation.”
(Patricia Evans: The Verbally Abusive Relationship)
“Abuse is the responsibility of the abuser.”
“The state of marriage does not deprive, in itself, anyone of her
or his fundamental human rights or civil rights.”
“The condemnation of gender-based violence and helping those
who suffer it is the responsibility of society.”
“Starting anew does not mean turning our back on the past but
trying to avoid the repetition of bad things using our
experiences.”

Activity

Everyday Male Chauvinism

Sex of participants

F

Timing of activity

2

Level of insight

2

Danger of victim- 3
blaming
Aims

Getting acquainted with the concept of everyday male
chauvinism

Time

10 minutes

Materials

The drawing of a pyramid on a large sheet of paper with the
types of violence against women written in it, at the base there
is “everyday male chauvinism” and at the peak there is “death”.

Description

Based on the diagram, explain what everyday male chauvinism
is: It consists of practices that those men use who exercise
control over their partners. They are manipulative manoeuvres
which serve to maintain inequalities between men and women
and which form a basis for the more obvious forms of violence
against women. Each of these practices may seem less
significant or violent on their own (such as disregarding the
woman’s criticism, or not doing any housework or not looking
after the children), but their combined and repeated use will
have similar effects on women as more brutal violence, although
lower in intensity. Women can learn to recognise these
manipulations so they can identify and uncover them and stand
up against them.
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Provide examples for better understanding.
Resources

“Violence against women” pyramid:
Death
Sexual violence
Burnt wouds
Bone breaking
Kicks
Slaps
Shoving
Threatening
Verbal abuse
Silence
Ridiculing
Everyday male chauvinism
(Source: Luis Bonino and Péter Szil, Everyday Male Chauvinism
/Budapest: Habeas Corpus Working Group – Stop-Male Violence
http://www.stopProject,
2006./
p.
23,
ferfieroszak.hu/files/hh_hu.pdf /in Hungarian/)

Activity

Game of Human Rights

Sex of participants

M

Timing of activity

1

Level of insight

1

Danger of victim- 3
blaming
Aims

To bring up the theme of human rights in the group, by focusing
on how human rights are violated when men abuse the power
inequality between the sexes.

Time

10 minutes of individual work, 60 minutes of processing, 10
minutes of break. Total of 80 minutes.

Materials

Summary of the Universal Declaration of Human Rights (on a sheet
30 points, one sentence each) and 2x11 cards with the following
signs:
Human rights:
Article 1 Right to equality
Article 2 Non-discrimination
Article 3 Right to life, liberty and personal freedom
Article 4 Freedom from slavery
Article 5 Freedom from torture or cruel, inhuman or degrading
treatment
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Article 13 Right to free movement within and between countries
Article 17 Right to own property
Article 18 Freedom of belief and religion
Article 23 Right to free choice of employment and to join trade
unions
Article 24 Right to rest and leisure
Article 26 Right to education
Examples that have been collected from participants’ own stories
at earlier group sessions:
I know what a woman wants better than she does.
I can have sex with whom I want to; my wife has no right to even
look at someone else.
I pushed my wife down the stairs.
The woman must rear the children, keep the household and have
sex.
She mustn’t leave home.
I told her she mustn’t leave the room until she has answered my
questions.
My wife has no say in financial matters; I take care of her salary,
as well.
My partner is always making scenes about not wanting to come to
church.
I told her she mustn’t do any physical work.
My wife does the housework; she works all day and at night she
wakes up to the child.
Why should a woman study? Her job is to have and rear children.
Description

Place the cards on a table divided into two piles and ask
participants to match the cards and hold the pairs they have
matched. Next, everyone reads the cards they have matched. Ask
the other participants if they agree, and if not, why not. It is
worth asking in the case of each card if group members have any
more questions regarding the case in question. Our experience
was that the participants asked questions and brought up further
related personal stories, which could be discussed in the group.
Topics that were covered in detail: slavery, humiliation, right to
work,
defencelessness,
prostitution,
pornography
and
discrimination.

Resources

Universal
Declaration
of
Human
Rights,
http://www.unhchr.ch/udhr/navigate/alpha.htm

source:
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Activity

Group Sculpture

Sex of participants

F/M

Timing of activity

1

Level of insight

1

Danger of victim- 1
blaming
Aims

To map the connections and relationships between group
members.

Time

20 minutes

Materials

-

Description

Ask the group members to create a sculpture in which they
depict how well each member knows the other, who are the
ones living on the same floor or perhaps the same cell, etc. They
should situate themselves standing, at an adequate distance
expressing the proximity of their relationships.
Maybe participants have known each other for years and it is
important to be aware of the relationships that influence group
dynamics. It is also possible, on the other hand, that group
members do not know each other at all, and so the activity
cannot be carried out.

Resources

-

Activity

How Can We Help?

Sex of participants

F

Timing of activity

3

Level of insight

3

Danger of victim- 3
blaming
Aims

To acquire helper’s principles.

Time

40 minutes

Materials

A large sheet of paper, blue tac, felt tip pen; three sheets of
paper in three colours, with as many sentences as there are group
members: e.g. statements from abused women on a yellow sheet,
correct responses from helping professionals on an orange sheet
and wrong responses on a blue one.

Description

Introduction: Group members may use what they hear at the
training not only for themselves, but it is likely that they will pass
on their knowledge to abused women in their environment. For
that reason, it is important that they are aware of fundamental
principles that are the tools of effective helping.
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principles that are the tools of effective helping.
Implementation: First, the group member who has the paper
containing statements from an abused woman reads one, then two
other participants playing the role of the helping professionals
also read the correct and the incorrect reaction to it.
Everybody participates then in the discussion. Ask at the end what
it felt like for the actors to hear the reactions. Then everyone
passes the paper to the one sitting third from them in the circle
and the next statement follows in the same manner. The activity
continues until everyone has been in all three roles. It is
important to explain in detail, as correct and incorrect sentences
follow, why they are right or wrong, and to put down the essence
on the paper on the wall. Fundamental principles to be
highlighted: trust, respect, believing the victim, open-ended
questions, avoiding victim blaming and avoiding questions starting
with why.
Effective helper responses. In: Miért marad??? Feleség- és
gyerekbántalmazás a családban. Hogyan segíthetünk? NANE
Egyesület: Budapest, 2006. pp. 86-87.

Resources

Statement

Effective response

Inappropriate response

“My husband beat me, but this “Do you think there is a “What did you do to make
time he really didn’t have a situation
where
someone him beat you? What do
you do to make him
reason.”
deserves to be beaten?”
angry?”

“He beat me so bad I had to go “What are your feelings that “Why don’t you leave
to the hospital. He broke my your husband beat you?”
him? You don’t have to
stay with a man like
nose and cut my face.”
that!”

“I’m worried about the children. “So you are worried because he “It is better for the
Even they are afraid of him. hurts the children, too.”
children to have a father.
Sometimes he beats them up,
Have you tried mediation
too.”
or couples therapy?”

“He thinks that I have sex with “Are you sure that jealousy is “Your husband won’t be
everyone. He loves me so much, the sign of love and not of so jealous if you love him
that is why he is so terribly possessiveness?”
and help him trust you
jealous.”
more.”
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“I’m afraid to go home; he’s “You have the right to live in “If you don’t provide
been to the pub again. He’ll peace and safety.”
opportunities for him to
beat me up when he comes
drink, he won’t drink and
home.”
beat you up any more.”

“The priest says I should stay. I
made a promise to stay with my
husband till I die. I have no right
to cancel the marriage, because
marriages are made in heaven.”

“It seems like your priest wants
you to stay together by all
means. What do you think about
that?”

“That priest is crazy!
Don’t listen to him.” “The
priest is right: a marriage
cannot be dissolved just
like that.”

“He said he was very sorry and
he would go to see a
psychologist. Everything will be
all right from now on.”

“So you think that if your
husband promises to see a
psychologist, all your problems
will be solved at once?”

“That’s a good decision.
Then I can work with both
of you. You’ll be able to
discuss your problems
with outside help easier.”

“He says I’m ugly and fat. “Sounds like you are afraid that “Maybe you’d really feel
Sometimes I think he’s right. No if you leave this relationship better if you lost a few
you will have to spend the rest kilos.”
one wants me any more.”
of your life alone."

“He says he’ll commit suicide if I “You are afraid that you will be
leave him. Perhaps I should go to blame if your husband
back to him until he pulls commits suicide?”
himself together.”

Activity

Hurt or Abuse

Sex of participants

F

Timing of activity

2

Level of insight

2

“You need to talk to him
and try to calm him. He’ll
get better if you are with
him.”

Danger of victim- 3
blaming
Aims

To become familiar with the differences between hurt and
abuse.

Time

30 minutes

Materials

Flipchart paper with a previously prepared table on it that has
two columns and 13 rows. The two columns have the headings
“Hurt” and “Abuse”. There is a missing cell in every row, only
the other one is filled in. The contents of the missing cells are
written on cards. Blue-tac.
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Description

Resources

Stick the flipchart paper on the wall, fold its bottom upwards
and hold it so that one can always see only the next row, in
order that group members concentrate on that one and do not
think in advance. Hand out the cards to the participants, then
make the first row visible. Ask who has the card that fits in the
missing place and ask her to read it. If it is the appropriate card,
stick it into the empty space. Proceed until you finish. Hand out
the contents of the table.
Hurt
It is occasional and rare.
It happens between two people with the same amount of
power.
One kind of violent behaviour occurs at a time.
Either partner may commit it.
It can be discussed and after the discussion the partner who
committed it changes his or her behaviour.
With time it stagnates or decreases: both partners pay more
attention to each other.
The partner who commits it takes responsibility for his or her
behaviour and takes the other’s feelings into account.
It is triggered by individual psychological vulnerability.
It often occurs due to a reaction to outside influences (e.g.
nervousness, tiredness or frustration).
What happens can be forgiven, cancelled and made good.
The victim’s feelings: hurt, anger and disappointment.
The solution lies within the relationship.
It is a question of individual tolerance limit.
Abuse
It is a systematic and intentional process.
It happens in a situation of power imbalance (e.g. because of
age or gender).
Several violent acts happen in combination.
Only one partner commits it against the other.
It cannot be discussed or no change takes place after the
discussion.
It gets worse with time (it becomes more intensive or more
damaging).
The perpetrator does not take responsibility for his or her
behaviour but blames the victim. The solution is in the hand of
the perpetrator.
It is a socially rooted phenomenon: it happens with the support
of some power-based system (gender roles, the indifference of
the police etc.).
What happens cannot be forgiven, cancelled or made good.
The victim’s feelings: helplessness, defencelessness, fearfulness
and fearing for one’s life.
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and fearing for one’s life.
It can only be solved with outside help or intervention (e.g.
supporters, the police, psychotherapy or divorce).
(Source: NANE Women’s Rights Association, Training for
volunteers of the hotline for women and children who are
exposed to physical, sexual, economic and emotional violence)

Activity

Imaginary Presents

Sex of participants

F

Timing of activity

4

Level of insight

3

Danger of victim- 1
blaming
Aims

To strengthen group cohesion.

Time

20 minutes

Materials

-

Description

Stand in a circle. Say that now people are going to give presents
to each other. Everyone takes their turn and everyone may only
give or get one present. The first person may choose anyone
freely from the group, she will give her a present, the second
one may choose anyone again, except the first person, and so
on. The present is always imaginary so it can be anything such as
the Book of Wisdom, a motorbike with a trailer or a photo. The
task is to first say what one gives, then why and finally to whom.
When the round has finished, say thank you and sit back to your
seats. If someone is missing, the group should find her some kind
of present jointly, and it should also determine the person that
is going to give the present to her next time.

Resources

-

Activity

Lady, Knight and Tiger

Sex of participants

F/M

Timing of activity

1

Level of insight

1

Danger of victim- 1
blaming
Aims

Game to decrease tension

Time

5 minutes

140

Materials

-

Description

Can be played after difficult activities. The tiger and the knight
may also shout, which may help decrease tension. The game takes
after the well-known rock-paper-scissors game.
It is a game played in pairs, facing each other everyone decides
which role to choose. The roles to be chosen have the following
chances:
•

The old lady hits the knight’s head with her imaginary
stick.

•

The knight stabs the tiger to death with his imaginary
sword, while he shouts as he charges forward.

•

The tiger wins against the old lady. Raising two paws over
her head, the participant copies the animal, which roars as
it attacks.

When members of the pair choose the same role, it is a draw.
The facilitator stands at the end of the two rows and counts to
three before every round. At three, everyone plays the chosen
character at the same time. Everyone repeats this three times to
determine who of each pair wins.
Resources

-

Activity

Letter Writing to an Acquaintance in Similar Situation

Sex of participants

F/M

Timing of activity

4

Level of insight

1

Danger of victim- 1
blaming
Aims

Bringing internal contents to the surface, finding out about and
raising awareness of the changes that came about as a result of
the training.

Time

45 minutes

Materials

At least two sheets of writing paper per group member, pens and
envelopes.

Description

Ask group members to write a fictitious letter about the group to
a woman/men who is in a situation that is similar to theirs, about
whether they would recommend the programme or not if it
started again. The aim is to find out how they felt, what they
learned and why they think the group is useful.

Resources

-
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Activity

Line-up

Sex of participants

F/M

Timing of activity

1

Level of insight

1

Danger of victim- 1
blaming
Aims

To get acquainted in a playful way, to assess group members’
characteristics through verbal and non-verbal communication

Time

30 minutes

Materials

List of questions for group leaders concerning the criteria for
the order of the line-up:
first letter of names
year of birth
month and day of birth
height
shoe size
number of rooms in childhood home
number of siblings
number of children
number of hospitalisations
place of origin (on a map of the country imagined in space)
eye colour
hair colour (original)
number of years in kindergarten
number of years in school
highest school accomplished
number of years in prison
time left before release from prison

Description

The group leader briefs participants on the activity: “The aim of
the following activity is to get to know each other. Although
here in the prison you have to line up all the time, now we will
line up in a different way, based on your answers to various
questions.”
After providing the question, it is important to say where the
line-up should start, for instance those who were born earliest
should stand here, or those with the lightest colour of eyes
should stand here, and the others in a line next to them. It is
worth progressing from lighter towards more difficult topics,
and to ask funnier questions after depressing ones, for instance
shoe size after the number of years in hospital. When you have
finished with all the questions, give group members the
opportunity to ask their questions.
After the activity, ask everyone to sit back down and ask them
how they felt during the activity.

Resources

-
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Activity

Name Learning

Sex of participants

F/M

Timing of activity

1

Level of insight

1

Danger of victim- 1
blaming
Aims

To learn the names.

Time

5 to 10 minutes

Materials

-

Description

Variation No 1:
One participant says his or her name and the group repeats it all
together.
The next person in the round follows. The activity continues
until all participants and the facilitators finish. The whole
procedure can be repeated once more.
Variation No 2:
Everyone says his or her name. When done: “Now let’s take a
round by looking at the others in the circle and say their names.
Let’s finish with our own names.” Facilitators should
demonstrate the activity to make it clear.

Resources

-

Activity

Net Activity

Sex of participants

F

Timing of activity

4

Level of insight

1

Danger of victim- 1
blaming
Aims

To round up the programme.

Time

30 minutes

Materials

A ball of colourful thread, scissors.

Description

Stand in a circle. As a rounding up of the programme, one of the
group leaders holds the ball in her hand and says that this is our
last common activity and so its aim is to say good-bye and round
up the group programme: “The last session has come and this is
the last activity. A long time is behind us and I think that very
important things have happened in this group. Now I would like us
to say good-bye to each other and the group, and to close down
this half-year process. We will make a net out of the ball in my
hand that symbolises the knowledge we acquired and that will
have a big role in keeping you up after this. It symbolises the time
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have a big role in keeping you up after this. It symbolises the time
we spent together and all that which we lived through. When we
have finished and the net is ready everyone will get a piece of it
she can take with her.” Then she says what she must thank the
group, the feelings she came with, the feelings she has in leaving
and if she has something important to tell the group. Then she
passes the thread to the person opposite her, and so on. When the
net is ready, a pair of scissors is handed around which everyone
can cut her piece of thread with. Following this, say thank you for
the joint work and say goodbye.
Resources

-

Activity

Possibilities of Ending an Abusive Relationship

Sex of participants

F

Timing of activity

3

Level of insight

3

Danger of victim- 3
blaming
Aims

Preparation for using the possibilities of assistance for women who
have suffered gender-based violence, not only for the participants
themselves but if they offer help to other women in their
surroundings.

Time

20 minutes

Materials

Leaflets about the activities and contact details of organisations
that work for the prevention of violence against women and assist
victims; flipchart, felt tip pen, large sheet of paper divided into
two parts.

Description

The facilitator briefly summarises what aspects of an abusive
relationship the group has gathered knowledge about. Then she
asks how women can leave an abusive relationship and what kinds
of help they can receive.
The activity should run interactively, relying on the participants’
experience as well. On one half of the sheet, the facilitator should
gather the possible exit routes that participants mention. If not
mentioned, the facilitator should also point out the possibility of
staying in the relationship.
On the other half of the sheets the facilitators should write the
names and telephone numbers of those organisations that offer
help to women who have suffered gendered violence, e.g. hotlines
for victims, shelters, victim protection services, legal advocacy
services etc. She should clearly summarize their services and what
needs they can respond to. Finally, the existing laws should be
illustrated (e.g. specific regulations for the police, restrictive
order, the CEDAW convention and its Optional Protocol), drawing
attention to the deficiencies as well.
It should always remain in focus that the safety of the victim
should be protected above all.
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should be protected above all.
Resources

Materials on victim assistance organisations; relevant legislation;
regulations of official institutions working in the field.

Activity

“Power Shuffle” Solidarity Activity

Sex of participants

F

Timing of activity

4

Level of insight

3

Danger of victim- 3
blaming
Aims

To strengthen self, to have first hand experience that violence
affects everyone and no one is alone.

Time

40 minutes

Materials

List of sentences, to be read.

Description

It is necessary to introduce this activity in advance and to ask for
participants’ consent to do it. Therefore tell participants e.g. at
the previous session what this activity will be about, that it may
be especially demanding for them, and that it will only be carried
out if they feel comfortable about participating in it.
1. Introduction of activity: “During the next activity we can testify
to the violence we have suffered in our lives so far. We would like
to join you in this activity, so that you can see that you are not
alone; perpetrators of violence do not discriminate. May I request
you to stand up in a circle.” When the circle is ready: „I will be
reading simple sentences in this activity. When you feel the
sentence is true for you, take a step towards the centre of the
circle, [To demonstrate, TAKE A BIG STEP FORWARD!] and after a
pause of two to three seconds step back [STEP BACK!]. Whether
you are out or in the circle, it is all right to look at each other, to
support each other with your looks. If you do not want to step
forward to a statement, it is your right to do so. There is no half
step. Take note, during the activity, of how many of you step
forward and how many of you stay in your places, if there is a
statement to which no one or everyone steps forward or where
there is only one person inside. Take note of your feelings! Please
do the activity in complete silence. Do not make a sound even if
something is not clear or you do not understand at first.” 2.
Reading SLOWLY AND ARTICULATELY, PAUSING LONG BETWEEN
AND AFTER SENTENCES. [Pay attention to the last sentence: “If
your mother tongue is not Hungarian.”] – Hold the silence.
3. Reorganising: Facilitator after silence: “Thank you. You can sit
back.” After sitting back: leave enough pause and silence to calm
emotions. (Prepare tissues!)
4. Questions for processing: take rounds with: How are you? What
are your feelings and thoughts?
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What was it like to stand outside and inside?
Do you remember after which sentence we all stood in the
middle, when did only one person step forward, when did
everyone remain outside?
Was there a time when it was particularly difficult to step
forward, or although you were outside you would rather have
stepped in?
5. Thank you for doing this activity.
Resources

Take a step into the circle:
1.

If you are a woman.

2.

If you are Jewish, partly or fully.

3.

If you are Roma, partly or fully.

4.

If you are of Romanian, Slovakian, German, Croatian descent
or are a member of another national minority group.

5.

If you are adopted.

6.

If you have adopted a child.

7.

If your child or children are raised by others.

8.

If you have or have had a partner belonging to another
ethnic group.

9.

If you grew up in a poor family.

10. If you grew up in an environment where you heard racist
terms.
11. If you ever experienced racism or violence in a situation and
did not do anything about it.
12. If you are 25 or under.
13. If you are 55 or over.
14. If you are left-handed.
15. If you have a visible or hidden physical disability.
16. If you have ever failed at school, had to repeat a year or
were kicked out of school.
17. If you did not know one or both of your parents.
18. If you are a single parent.
19. If you were raised by a single parent.
20. If you were addicted to alcohol or drugs and have recovered.
21. If you come from a family where alcohol was a problem.
22. If people in your environment ever disrespected your
lifestyle different from the norm (e.g. they forced you to
eat meat even though you are a vegetarian, or they forced
you to change your way of clothing).
23. If you ever had to keep something secret about your family.
24. If you have ever been deeply in debt or homeless.
25. If you were raised to think it was your responsibility to take
care of everything in the family.
26. If you have to look after the household and raise the
children.
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children.
27. If you have ever felt less important than men.
28. If you were ever whistled at or harrassed by a man in a
public place.
29. If a man has ever lied to you to gain something from you.
30. If you have ever been called a whore.
31. If you have ever been called a Jew.
32. If you have ever been called a homosexual.
33. If you have ever pretended to be less clever in order to
protect a man’s ego.
34. If you have ever been afraid of a man’s anger.
35. If you have ever been hit by a woman.
36. If you have ever been hit by a man.
37. If you have ever been beaten up in a way that you had
traces of it on your body for several days.
38. If you had an unwanted sexual experience during your
childhood or youth.
39. If you had an unwanted sexual experience as an adult.
40. If you have ever been unable to take part in something for
lack of money.
41. If either of your parents, or the people who raised you, did
not finish primary education.
42. If you have a relative or close acquaintance who is gay or
lesbian.
43. If you or a family member was assigned psychiatric care.
44. If did not grow up in a Christian community.
45. If any of your relatives committed suicide.
46. If you have ever been called fat or been made to feel like
you were fat.
47. If you have ever been called too thin.
48. If you have ever changed your diet or exercised to change
your body size, body shape or weight.
49. If you have ever been expected to provide for contraception
on your own.
50. If you have ever been pregnant against your will and plans.
51. If any of your relatives or friends have been in prison.
52. If you have ever been arrested.
53. If you have been senteced to prison.
54. If you have ever worn clothes that were uncomfortable and
hard to move in – such as high heeled shoes, a corset, or
clothes that were too tight or showed too much.
55. If you have more than two siblings.
56. If you are over 30 and do not have a child.
57. If you ever earned less than a man for doing equal work.
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58. If you did not grow up in {Budapest}.
59. If your mother tounge is not {Hungarian}.
(Adapted from: “Power Shuffle” in: Allan Creighton and Paul
Kivel, Helping Teens Stop Violence. A Practical Guide for
Counselors, Educators, and Parents, Battered Women’s
Alternatives, and Oakland Men’s Project, 1992.)

Activity

Processing the Film “Sólo Mía” (‘Mine Alone’)

Sex of participants

F/M

Timing of activity

1

Level of insight

1

Danger of victim- 3
blaming
Aims

To create a foundation for the programme ahead, bringing up
and personalising the theme of violence against women in an
indirect way, through identification with the characters.

Time

Watching the film: 100 minutes, 10-minute break where
necessary, 10 minutes of short (one-sentence) reflection. Total:
120 minutes.
Processing approx. 90 minutes, or more time, when desired,
divided between two sessions.

Materials

The film “Sólo Mía” by Javier Balaguer on DVD or videotape,
with dubbing; flipchart paper and felt tip pens; tissues (for the
female group); pens and paper for each group member with
questions about the film.
Questions for the women’s group:
Based on the film, what are the characteristics of the female
role?
How does the female protagonist’s environment force her into
the
female
role?
How does the man retaliate against the woman for attempts of
self-determination?
Why
does
he
abuse
her?
What would the female protagonist have needed to be able to
leave the abusive relationship?
Questions for the men’s group:
Based on the film, what does the man expect the woman to do
in the relationship?
Based on the film, what does the man think he is to do in the
relationship?
Based on the film, what does the woman expect the man to do
in the relationship?
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in the relationship?
Based on the film, what does the woman think she is to do in the
relationship?
Description

Distribute the questions before showing the film and read the
questions aloud (some participants may have difficulty reading).
Ask the participants to jot down their ideas about each question
while watching.
Say that these are the questions the group is going to talk about
during the next half year and ask them to watch the film, if
possible, so as to be able to mention the examples later.
Take notes of the participants’ verbal remarks while watching
the film.
After the film, ask participants to say one sentence about their
feelings or ideas that they have about the film.
Next time, as the first step of a more detailed processing, ask
them what they recall about the film. Then continue by
collecting the various answers to the questions asked.
Answering the questions provides a basis for participants to talk
for instance about men’s role and responsibility for genderbased violence and society’s role in preventing violence against
women. Other topics processed in connection with the film are
the types of violence, controlling techniques, threats,
obedience, control, providing for the child, gender-based
stereotypes, housework, rape, and fidelity versus sexual selfdetermination.

Gender aspects

Women’s group:
Members of the women’s group identify with the female
character thus the feelings of the victim surface in them. Group
members may re-live what happened to them and condemn the
perpetrator.
Men’s group:
Members of the men’s group identify with the male character;
the man’s feelings may arise in them. The men may agree with
the perpetrator of the violence and may act in a victim-blaming
manner.
In our experience, participants’ remarks while watching the film
(e.g. sexual remarks, treating the woman as an object) and their
remarks after the film (e.g. charging the woman with provoking
violence) could be used to pinpoint the existence of control and
ownership of men over women. It was necessary to continuously
redirect the discussion from victim blaming to what the man did.
Participants included many of their own experiences in the
group discussion, which could also be dealt with from a gender
perspective. In discussing the various topics, the participants
were keen on finding fault with women rather than examining
their own responsibility.

Resources

“Sólo Mía”, Spanish film written by Javier Balaguer and Álvaro
García Mohedano, directed by Javier Balaguer, produced by Star
Line TV Productions S.L. in 2001.
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Line TV Productions S.L. in 2001.

Activity

The Box Activity

Sex of participants

F/M

Timing of activity

1/2

Level of insight

1

Danger of victim- 3
blaming
Aims

Mapping participants’ views of the feminine and masculine roles,
mapping the internal contradictions of the feminine and
masculine roles, shedding light on the similarities between these
roles, which are usually imagined as opposing, uncovering
contradictions between the roles, pinpointing the learned
nature of gender roles, discussion of violence and coercion as
means of keeping people within the role, depicting gender roles
as factors inhibiting a person’s fulfilment.

Time

90 minutes, + 30 minutes depending on variation

Materials

2 flipcharts with lots of paper (or several large pieces of paper
and e.g. bluetac, masking tape to fix them on the wall), thick
felt tip pens in different colours, one drawing of a person in a
box, “punishment” signs outside the box.

Description

In the women’s group:
Divide the group into two small groups and give them a paper
each and felt tip pens. One group should write what a “real
man” is like, the other, what a “real woman” is like. Make
references to the film, what the woman and the man had to do.
Say a few examples (women: beauty, sensitivity, men: work,
money, strength). When they are ready, stick the sheets of
paper on the wall and the group should explain what they have
written on the sheets. Supplement the lists in the large group.
Draw a frame around the lists on the two sheets as if they were
boxes, referring to the drawing of the person in the box.
Find pairs within and between the boxes that are each other’s
opposites, e.g. women: clever - dumb, women: home - men:
work. Pinpoint the fact that it is difficult to fit in one box
because of the oppositions, and that attributes with more power
can be found with the men, e.g. money, work, mobility.
Referring back to the drawing, find examples of punishments
that follow when someone cannot meet the roles prescribed in
the boxes. When the group has collected the examples, highlight
the five types of violence: physical, psychic, verbal, sexual,
economic.
On the last sheet, collect the places where one learns these
roles, e.g.: religion, folk tales, songs, advertisements, peers,
family, etc. Next, draw the parallel between the activity and
gender-based violence: the same roles and punishments are to
be discerned in an abusive relationship as in the case of gender
roles, and they are learned at the same places, too.
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roles, and they are learned at the same places, too.
In the men’s group:
Setting: Place the two sheets adjacent and visible to the group.
It is a good idea to sit in a semi-circle so that group members
can see each other and the paper well. Write on top of one of
the sheets “ideal woman,” on top of the other, “ideal man.”
Instruction: Ask group members to say what they think the ideal
man and ideal woman are like.
Take notes of what they say by putting down keywords. Ask
questions about areas the group does not mention. Usually, the
following areas are covered: work, housework, child-rearing,
looks, body size, physical force, sexuality, looks related to
sexuality, money, assets, driving, decision making position,
intelligence, violence and care.
When you think that the group has discussed all important
topics, ask them the following:
- What contradictions are there within the characteristics
expected of women? (E.g. should have big breasts but
should be thin)
- What contradictions are there within the things
expected of men? (E.g. should be very strong and very
clever)
- What oppositions are there between the male and the
female roles?
-What similarities are there between the ideal man and
the ideal woman?
As the group mentions contradictions and similarities, mark
these between the keywords by circling the given keyword and
linking it to the other, with an arrow marking opposition where
needed. You may mark the different relationships in different
colours. Let the group argue about and discuss these. Try to
reach a consensus. It is useful if someone brings up a personal
example.
Summarise what is on the sheets following the discussion: the
roles are contradictory within themselves and between
themselves; you cannot really live up to them.
Call attention to the following:
- the female role contains more self-contradictions;
- the female role is more rigid;
- (complementary) oppositions between the male and the
female role (e.g. active-passive, strong-weak, violent-meek)
give more freedom and power to men;
- and there are quite a few similarities between the roles,
although they are thought of as opposing or complementary.
Explain that because one cannot live up to the roles, they are
boxes (meanwhile you may draw a thick frame around the
keywords representing the male and female roles) that limit
women’s and men’s lives. Especially women’s, as they give them
less power.
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less power.
The following topic, perhaps at a different session:
Instruction: “Where do we learn gender roles?”
Write answers on paper, in keywords. Conclusion: it is often said
of gender roles that they are natural, but how could they be so
if they are learned in so many places. You may mention
geographical and other cultural differences, especially where
the group is not homogenous culturally and members debate the
content of gender roles themselves. This is when you can
mention that something that changes from culture to culture
cannot be natural.
The discussion may be continued with the question in what way
society punishes if someone exits the box. Take notes again. The
answers can be used to demonstrate the various forms of
violence, for instance by writing the kinds of violence (verbal,
psychic, physical, sexual, economic) on another sheet, and by
classifying the answers together with the group.
The initial brainstorming may be helped and may be made more
colourful and more accessible for visual types by giving the
group coloured magazines from which they should cut and paste
pictures that represent the ideal woman and man well. If you
want to save time in this case, the group can be divided into
two, and the half-groups may work on one or the other sex.
Gender aspects

Be careful not to let a few participants dominate the discussion,
ask for the opinion of those not talking. If the activity was
carried out in a mixed-gender group, you would have to make
sure that men and women talk for an equal amount of time. In
prisons, men at the bottom of the prison hierarchy (e.g.
perpetrators of sexual violence against children) may be in a
disadvantaged position in discussions that is similar to women’s
in a mixed group.

Resources

Adapted from “The ‘Act-Like-A-Man’ Box” and “Act-Like-A-Lady
Flower” activities in: Allan Creighton and Paul Kivel, Helping
Teens Stop Violence. A Practical Guide for Counselors,
Educators, and Parents, Battered Women’s Alternatives, and
Oakland Men’s Project, 1992.

Activity

„The Last Straw” Activity

Sex of participants

F

Timing of activity

2

Level of insight

2

Danger of victim- 3
blaming
Aims

Practising the recognition of warning signs.
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Time

30 minutes

Materials

List of sentences that describe the development of a typical
abusive relationship.

Description

Participants should line up side by side, and should decide after
each sentence if they would stay in the given relationship or
not. If yes, they should take a step forward, if not, they should
stay where they are. Those who step forward should remember
the sentence where they decided to break up the imaginary
relationship.
When everyone has stepped out, ask them at which sentence
they decided to “break up” and why. Provide space for dispute
and discussion!

Resources

Sentences:
1 You get to know someone that puts a spell on you from the
first moment and talks about your joint future at the first date.
2 He gives you lots of presents and at the same time has rigid
ideas about how a woman and a man should behave in a
relationship.
3 He calls you several times a day to find out where you are,
what
you
are
doing
and
who
you
are
with.
4 You don’t really go out, he always gets you to stay with him
instead, but he spends a lot of time with his friends.
5 He tells you about how sometimes with his previous partner
disputes would end in fights because the woman was unbearable
and
never
did
anything
right.
6 Sometimes he says he doesn’t know what would become of
him without you, his life would be worth nothing.
7 You quarrel more and more often about small things, but then
he always apologizes or simply disregards what happened.
8 He doesn’t like you to meet others. The other day, he waited
for you outside the restaurant where you met your classmates.
You went home and you had such an intense argument at home
that he slapped you. Later he was sorry and promised it would
never happen again. The next morning he woke you with the
breakfast
ready.
9 He says more and more often that no one else would want you
and you are so much trouble.
(Source: Fruzsina Benkı)

Activity

The Story of the Prince

Sex of participants

F

Timing of activity

1

Level of insight

1

Danger of victim- 3
blaming
Aims

To get to know the warning signs of abuse.
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Time

15 minutes

Materials

“The story of the prince on the white horse” in two copies .

Description

Choose the actors: prince, narrator and a woman that the prince
courts. Be careful that the woman the prince is courting should
not be traumatised in the activity, so this character can be one
of the facilitators. Give the two copies to the “narrator” and the
“prince” and say that they should try to read as slowly and
audibly
as
possible.
After reading the story, first ask the actors how they feel, what
it was like to read out the story and to court the woman. Next,
ask the group members about what it was like to listen, what
they think happened. Was there a point where they would have
broken up if they had been the woman?

Resources

The story of the prince on the white horse
Jack: Oh, [the name of the courted woman]! You are so
beautiful! I love your style! What I like about you most is that
you have such an original personality…
Narrator: …[name] feels really good and is charmed by Jack…
You know, I have never felt this close to anybody before. You
are the only one whom I trust, whom I can tell about my
problems and who understands them too. It is so good to be with
you. I love you very much.
…[name] feels important and feels that she is really safe with
Jack…
I feel as if I had found my other half. We were born for each
other. You also feel like we don’t need anybody else, don’t you?
…and [name] does feel like the rest of the world has been
locked out, and that every minute spent with others shortens
the time for their love…
You know, you are very pretty… but… don’t you think that this
skirt is too daring? Don’t get me wrong: I just worry about you. I
think you should put on something else, then I would feel more
relaxed. We belong together, don’t we? You are mine.
…and because [name] loves Jack and does not want to cause an
argument about such a small thing, she changes into something
else and from now on selects her clothes according to Jack’s
wishes…
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You spend so much time with your friends. I don’t understand
why, we have been so fabulous together. Is it that I’m not
enough for you? I don’t think you should trust them. They have a
bad influence on you. You are not very nice when you come
home after meeting them.
…[name] of course she wants to be nice, and for the sake of
peace she gives up her old friendships…
Look, I really like your family, but must they come and sit
around here this often? I would like to be in private with you at
last and relax. They are not so keen on me anyway. They only
keep criticizing me. How is it that I can’t feel all right anymore
in my own flat? They can’t wait for us to break up. I wish they
would never come here again.
…[name] is worried about their relationship and resigns herself
to the fact that she won’t communicate with her family
anymore…
…and so [name] slowly gets completely isolated. She only speaks
with Jack now and she sees the world through his eyes. By and
by, she gives up on having her own views and desires. In this
way there is peace…
[pause]
But is there really?
[long pause]
(Source: NANE Women’s Rights Association, Training for
volunteers of the hotline for women and children who are
exposed to physical, sexual, economic and emotional violence)

Activity

Types of Violence

Sex
of F
participants
Timing
activity

of 1

Level of insight

1
Danger
of
victim-blaming 2
Aims

To get acquainted with the types of violence and to practice their
classification.
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classification.
Time

30 minutes

Materials

Six cards, each with one type of violence on it, cards with examples
of the different types of violence, and blue-tac.

Description

Stick the six names of the categories in six parts of the room.
Introduction: “Violence has countless forms; however, all can be
classified into one of five categories, which are physical,
psychological, verbal, sexual and economic. In addition, we would
also like you to practice the recognition of everyday male
chauvinism, so you will encounter examples of that, as well. We
consider this exercise important because it is crucial that you can
recognise the types of violence, and it often helps victims when
they can name what is happening to them, when we say that what
she considers everyday or even normal is in fact violence. You can
see that the list contains psychological violence, which is special in
that really all examples could be stuck beside it, since all can cause
psychological harm to the victim. Now, however, you are requested
to have a look first where else it could go, and to stick it there, and
stick those to psychological violence only that cannot be fitted into
any other category, such as blackmail.”
Distribute the examples. Ask participants to place the examples in
the
appropriate
place
with
Blue-tac.
When ready, discuss what was placed where, correct those
examples that were placed in the wrong category.

Resources

The six types of violence:
Physical violence
Psychological violence
Verbal violence
Sexual violence
Economic violence
Everyday male chauvinism
Examples of the different types of violence:
Kicking
Beating
Tying up
Controlling the woman’s physical needs
Shoving
Locking in
Locking out
Blackmailing
Threatening
Stalking
Controlling
Refusing responsibility
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Managing money alone
Sexual violence
Groping
Forcing the woman to be naked
Forcing the woman to watch porno
Withholding sex
Calling the woman a whore
Shouting
Causing the woman to be kicked out of work
Forcing the woman to have an abortion
Forbidding the use of contraception
Insulting
Calling the woman names
Making the woman ridiculous
Threatening with suicide
Strangling
Isolation
Constant jealousy
Breaking objects
Blaming the woman for every problem
Driving the car in a frightening way
Pulling the woman’s hair
Biting
Shaking
Harming the woman’s intimate body parts
Forcing the woman to have sex with others
Keeping the woman financially dependent
Forcing the woman into prostitution
Making the woman account for every penny
Keeping the woman at
Nerve-racking repetition

bay

with

a

common

enterprise

Fake helping
Keeping a distance
Promising to change or do something only for a favourable reaction
Making
a
Manipulative moodiness

martyr

of

himself

Refusing to acknowledge the woman’s positive characteristics and
deeds
Emphasizing the woman’s negative characteristics
(Sources:
NANE
Association,
Why
does
she
stay???
http://nane.hu/kiadvanyok/kezikonyvek/miertmarad/miertmarad.p
df /in Hungarian/; Luis Bonino and Péter Szil, Everyday Male
Chauvinism http://www.stop-ferfieroszak.hu/files/hh_hu.pdf /in
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Chauvinism http://www.stop-ferfieroszak.hu/files/hh_hu.pdf /in
Hungarian/;
Hidden
Hurt
Domestic
Abuse
Information
http://www.hiddenhurt.co.uk/Types/faces.htm#sexual)

Activity

Violence Questionnaire

Sex of participants

M

Timing of activity

1

Level of insight

1

Danger of victim- 3
blaming
Aims

To assess group members’ violence, to confront them with their
violence, and to define violence as a means of getting and keeping
(men’s) power.

Time

60 minutes

Materials

Flipchart paper (or other large paper with tools to fix on wall, e.g.
blue-tac, masking tape), and thick felt tip pens.

Description

Before the session, make a list of the specific stories that the
group members have said about their own violence. Supplement
these with other kinds of violence characteristic of men if they
are not enough or do not cover well enough the spectrum of male
violence.
During the session, make a table on a flipchart with the following
columns: Kind of violence, and the first letter of each
participants’ names in as many columns as there are participants.
Based on the list, ask participants the question if it has ever
happened in their lives that… (e.g. you didn’t let your ex-partner
exit the home). Mark each type of violence in the table with a
keyword (e.g. exit) and mark which participant has already
committed the act. When you have filled in the table, the
individual events can be classified as verbal, psychic, physical,
sexual and economic violence. Explain that irrespective of its
form, violence has the aim of making sure that what happens is
what the perpetrator of violence wants or is in his interest. Thus
these are the means of male violence.

Resources

Violence Questionnaire

Emotional, psychic violence
Has it ever occurred that
1.
you punished your partner with silence, you withdrew, did not talk to her, left the
home when you were angry?
2.
followed her around in the flat or elsewhere?
3.

you listened to her phone call, read her letters, text messages, e-mail?

4.

made her humiliate herself (e.g. made her kneel down)?

5.

you did not let her meet or talk to her family members or friends?

Verbal violence

158

Verbal violence
6.

Have you ever called her dumb?

7.
Have you ever told your partner that it was her job to do the housework, rear the
children, provide for you?
8.
Have you ever questioned her about who she had been with, what she had been
doing, have you ever called her to check where she was?
9.
Is it common that you blame your partner for something that went wrong (e.g. with
the relationship, around the house, with the money) (You can’t set a bloody … right.)?
10. Have you ever called your partner a whore (or anything similar)?
11. Have you ever threatened your partner to take the child away?
Economic violence
12. Have you ever told your partner that while the two of you live in your house she must
do as you want her to?
13. Do you regularly question your partner about what she spent her money on?
14. I take care of the money.
15. My wife/partner does not work outside the home.
16. My wife’s/partner’s salary comes to my bank account, too.
17. Have you ever threatened your partner with not giving her any money?
18. Have you told your partner that you will throw her out on the street or send her home
to her parents?
19. Have you argued with your partner because there was no dinner or it was not clean at
home?
20. Have you asked your partner to stop the child’s crying?
21. My wife takes/fetches the children to/from school/kindergarten/extra classes/the
doctor.
Physical violence
22. Have you got a gun in your home?
23. Have you thrown objects towards her, have you slammed objects, thrown things
around?
24. Have you ever hit the table, wall or other objects with your fist?
25. Have you ever taken out the knife, axe, broomstick, unfastened your belt while
discussing something?
26. Have you ever driven fast, while you know that your partner is afraid when you do that?
27. Have you ever woken her up or did not let her sleep?
28. Have you ever stopped her from eating, drinking, drinking coffee, smoking or taking
drugs?
29. Have you wrenched the phone from her?
30. Have you ever squeezed her arm?
31. Have you ever slapped or hit her?
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Sexual and reproductive violence
32. Have you ever persuaded your partner to have sex or a kind of sex when she did not
feel like it?
33. It is my wife’s job to protect against unwanted pregnancy.
34. My partner has had an abortion since we have been together.
35. Have you hit your partner during sex or her sexual body part?
36. Have you made remarks about my partner’s body several times? (E.g. she’s fat, any of
her body parts are small or big.)
37. Have you made remarks about your partner’s ability to have sex?
38. Do you determine what kind of clothes your partner can wear?
39. Do you touch your partner sexually without her consent?
40. Have you been with a prostitute?

Activity

Warning Signs

Sex of participants

F

Timing of activity

1

Level of insight

1

Danger of victim- 3
blaming
Aims

To get to know the warning signs of gender-based violence.

Time

30 minutes

Materials

List of warning signs (typed in bold) and their definitions, on
cards; blue-tac.

Description

Distribute the cards to group members and explain that every
expression in bold has a pair that is not in bold and is explained
in more detail, and they should find these by swapping the cards
with the others.
When they have found the pairs, they should be tacked on a big
sheet of paper with blue-tac, in a way that members go to the
paper one by one and read the cards they have.
Explain that these are the signs that help the woman realize
that the man who she is dating can become an abuser later.
They are difficult to recognise because almost all of them are
expected of a man who is in love.

Resources

Warning signs:
Jealousy
Controlling Behaviour
Quick Involvement
Unrealistic Expectations
Isolation
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Blame-shifting for Problems
Blame-shifting for Feelings
Hypersensitivity
Cruelty to Animals
Cruelty to Children
'Playful' use of Force in Sex
Rigid Gender Roles
Verbal Abuse
Dr. Jekyll and Mr. Hyde
Drink or Substance Abuse
History of Battering or Sexual Violence
Negative Attitude toward Women
Threatening Violence
Breaking or Striking Objects
Any Force during an Argument
(For definitions, see source: http://www.hiddenhurt.co.uk)

Activity

What Have I Learned?

Sex of participants

F/M

Timing of activity

4

Level of insight

1

Danger of victim- 1
blaming
Aims

Evaluation, finding out what group members are taking away.

Time

20 minutes

Materials

2 to 3 large sheets if paper and felt tip pens.

Description

Make groups of two to three and ask the participants to recall
everything they learned during the group sessions and to write it
on the paper. Give them time to complete the activity.
Facilitators may summarize the themes of the group sessions to
help remind the participants.

Resources

-

Activity

Why Does She Stay? Why Does He Abuse?

Sex of participants

F

Timing of activity

3

Level of insight

3
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Danger of victim- 3
blaming
Aims

Summarizing and structuring the acquired knowledge, deepening
the understanding of the issues covered in the group session.

Time

15 minutes in small groups and 45 minutes in the whole group

Materials

Two large sheets of paper, e.g. wrapping paper, both with a circle
drawn in the middle. In one circle the question “Why does she
stay?” in the other circle “Why does he abuse?”; and felt tip pens.

Description

The facilitator divides participants into two groups. One group has
to think through and answer the first question, the other gets the
second question. They write their answers, opinions and remarks
on the two sheets, around the circles.
Then the answers are discussed in the whole group. Both groups
choose a representative to summarize the findings, which can
then be reflected on and complemented by the other group's
members. Facilitators help the process with questions and suggest
amendments where necessary.

Resources

-

Activity

Write a News Report!

Sex of participants

F

Timing of activity

3

Level of insight

3

Danger of victim- 3
blaming
Aims

To become acquainted with facts and misconceptions about
gender-based violence, to acquire the ability to differentiate
between these, and to recognise victim blaming.

Time

40 minutes

Materials

Two large sheets of paper, e.g. wrapping paper, felt tip pens,
one list of facts and one list of misconceptions.
The first sentence of the activity for both groups:
“Yesterday a young man killed his wife out of jealousy in
Kiskunfélegyháza”

Description

Form two groups out of the participants.
Hand both groups a sheet and felt tip pens. They should select a
writer. Then brief them about the activity: they are to write a
news item. The first sentence is the same for both groups, and
they have to continue with inserting the sentences on the list
into the report. Hand out the two lists, the misconceptions to
one group and the facts to the other. Provide enough time for
writing.
When both groups are ready, come back to the large circle and
the two groups should read the texts. It is an important part of
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the two groups should read the texts. It is an important part of
the discussion of the activity to explore the feelings that
working with misconceptions and facts gave rise to.
Resources

Misconceptions:
- Abuse affects only an entirely negligible part of the
population.
- The man is nervous, that is why he slaps.
- He carries all the financial burdens of the family.
- If it were really bad for the woman that she gets beaten, she
would not stay.
• Women provoke men to beat them.
• Whatever happens between the walls of the home, outsiders
have nothing to do with it. You cannot interfere with private
life.
Facts:
- Every fifth woman is regularly abused by her partner. This
means approximately half a million abused women in Hungary
currently.
- Violence is not the proper way to get rid of your tension.
- Women often believe the abuser when he says he will change.
- No one deserves to be beaten even if he or she behaves in an
upsetting or disturbing way.
-Beating and abuse are criminal acts and it is not a justification
that it happens in the home.
-In Hungary, 60% of murdered women are killed by their spouse
or partner, therefore gender-based violence is a social problem.
(Source:
http://www.nane.hu/;
ferfieroszak.hu/)

http://www.stop-
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SPECIFIC PROGRAMMES RELATED TO THE ISSUE:

NY Model for Batterer Programs
http://www.nymbp.org
Duluth Model
http://www.duluth-model.org/
CHANGE Men’s Programme of RESPECT
http://www.changeweb.org.uk/respect.htm
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